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SECTION ONE

Vision
A citywide culture of collaboration passionate about developing civically aware, career focused
and college-equipped youth.

Mission

To empower youth to become civically engaged leaders through real-world experiences that
provide an authentic voice to citywide issues through multiple organizational partnerships
between school districts, local government entities, and non-profits.

Need

The success of our nation and state depends on educated, informed and active citizens and
residents. However, we are not preparing our diverse residents with the civic knowledge, skills
and values they need to succeed in college, career and civic life. A few sobering facts tell the
story. The United States recently ranked 139th in voter participation of 172 democracies around
the world. Less than half of eligible young people ages 18-24 are registered to vote in California
and less than 4% actually voted in the 2014 primary election. In California, less than 50 percent
of high school seniors surveyed viewed being actively involved in state and local issues as their
responsibility. Furthermore, local governments will be facing hiring needs in the future as baby
boomers retire and, the diversity of that workforce needs to represent the make-up of its
citizens.

Summer at City Hall (SACH) Background

In 2010, Sacramento created Summer at City Hall, where 30 high school students attended a six-
week summer program at city hall to learn about local government, careers in local government
and how to advocate for community change. Students attended classes in the morning at city
hall and had internships in the afternoons. The program ended with students presenting
advocacy projects they had developed over the summer, to a panel of city council members and
community leaders. The project was possible through a partnership with the City of Sacramento,
WayUp Sacramento and Sacramento City Unified School District. In year 5 of the program, 100
students will attend a seven-week summer experience at city hall including a leadership camp on
advanced advocacy skills. In addition, 60 11" graders attended a field visit to city hall during the
past school year to spend a half day learning about local government and presenting advocacy
projects developed during school to a panel of city council members.

SACH has been expanded to the City of Elk Grove and EGUSD, who are beginning summer of
2015 with a two-week SACH program that includes job shadows and mock city council meeting
where students will present ideas on how to solve real city issues studied over the course of the
two week class. Their goal is to expand to a seven-week program in summer 2016. West
Sacramento has adapted SACH and provides internships to both high school and college level
students to expose them to careers in local government.



PREFACE ... s s s s s s s e s e s e s e s e s e s e s e s e s e s e s e s e s e s e e e e e s e s e e e e e e e e e eeanananns 2
JLIE 1oL =0T 000 T4 =T 3
GUIAING VAlUES...ccuuuiiiiiiiiiiiiiiiiiiiiiiiiinieiieanietitasseienssssetesssssstessssessessssesssssssssesssssssesssssssenssssssenssssssnns 4

YDSS CORE VALUES: ......eitieit ettt ettt ettt sttt st b e s bt e s st st e et e e sbe e sbeesatesaee e 4

YDSS Prioriti@S 2020 ....c..uueiiiiiiiiee ettt s 4
ACKNOWIEAZEMENLS........ccceeiieeeeccerece e e s s reee e s s e ne e s s enesessrenssessrensssssennsssssennssssrennnsssnennnes 5
CUITICUIUM OVEIVIBW ...ccveeueniiiiiiiiiiieeeeiiiiiirirseeaessiissiresssaesssisssteessssessssssssnersssssssssssssnesssssssssssssseesnnnes 6
0T ol U 11T o T o N 7
Learning OBjJeCtiVES.....ccciiiiiiiiiiiiiiiiiiiinieiiieneiitesseiirassseiisssssstesssssstesssssstessssssssssssssssssssssssssssssannssssss 8
Program CUMTICUIUM .. .cieueiiiiieiiiieeeiiiieeeeeiieneesitenesesieasssesiensssssiessssssrensssstssssssssssnssssssnnsssssensssssssnnses 10



WAY

Guiding Values

SACH is a leadership and workforce development program that relies on strong partnerships to
implement programming year after year. The Sacramento City Unified School District (SCUSD)
was the first school district that WayUp Sacramento and the City of Sacramento collaborated
with to pilot a 30-student cohort in 2011, which has grown to 104-student cohort in 2015.

SCUSD Youth Development Support Services (YCSS) collaborates with the City of Sacramento to
recruit students residing within or attending school within the Sacramento city limits. YDSS core
values and priorities guide our recruitment, teaching methods, and over-all program.

YDSS CORE VALUES:

1. We are motivated by love for our students and keep youth at the center of our work

We build one another up and hold one another down

We walk the walk; student success is everyone’s responsibility

We treat each other with respect, acknowledging individual talents & skills, remembering
we are not bigger than the work

We practice self-care and honor our own healing in order to be our best

We take ownership for our work and ask for/give help when needed

We praise and show value for the work of our team

We are intentionally proactive and equipped to respond when needed

We are community driven and understand the critical value of partnerships
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YDSS Priorities 2020:

1. Engagement
High risk; non-traditional; underserved
Intentionally develop high quality, meaningful, and relevant opportunities that engage
students, families, staff, and communities in order to provide information, support, and
services to those who are traditionally underserved;
2. Equity
Restorative justice; equity vs equality
Maintain a laser-like focus on equity by providing education and awareness that
promotes cultural humility and relevance in all approaches and programming for youth.
3. Evaluation
Plan/implement; monitor; improve
Intentional focus on capturing, analyzing, and applying data to foster a culture of data
driven decision making that measures success, impact, and potential for growth.
4. Establish Safety
Violence prevention; healing and care
Adequately empower district staff and community partners to employ proactive
measures that ensure physical, personal and emotional safety healing.
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WayUp Sacramento (WayUp) would like to thank everyone whose work made Summer at City
Hall possible.

Program Founder and Visionary, Bina Lefkovitz

Councilmember, City of Sacramento, District 5, Jay Schenirer

City of Sacramento, Neighborhood Services, Director, Vincene Jones

City of Sacramento, Neighborhood Services, Senior Recreation Aide, Yer Lee

City of Sacramento, Neighborhood Services, Neighborhood Resources Coordinator Il Kris Wimberly
Sacramento City Unified School District, Superintendent, Jose Banda

Sacramento City Unified School District, Expanded Learning, Coordinator, Monroe Howard
Sacramento City Unified School District, Youth Development Support Services, Specialist, Jaime Ulloa
Twin Rivers Unified School District, Superintendent, Dr. Steven Martinez

Twin Rivers Unified School District, Keenya Powell

Natomas Unified School District, Superintendent, Chris Evans

Natomas Unified School District, Christine Smith

WayUp Sacramento, Executive Director, Steve Kempster
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Curriculum Overview

Program Length: 7-weeks
In-class Instruction Time: Monday- Friday 8:00 a.m. to 12:30 p.m. (breakfast & lunch provided).
Internship Component: 36-hours total over 6-weeks, students’ typically report to internship sites

after lunch between 1:00-1:30 p.m. to 5:00 p.m. twice a week until the end of the program.

Curriculum Unit Length Author Notes

Considerations for
Facilitating
Discussions

Week 1: 21 Century Workforce Development

M: Agreements & 2 hours YELL
Active Listening
Tu: Communication 2 hours Dept. Labor
W: Enthusiasm & 2 hours Dept. Labor
Attitude
Th: Teamwork 2 hours Dept. Labor
F: Supervisor Meet & 2 hours N/A
Greet
Week 2: Active Citizenship
M: What is a Citizen? 2 hours Constitutional Rights
Foundation (CRF)
Tu: Rule of Law 2 hours CRF
W: Service Day 2 hours N/A Cleaned a local park
Th: Consent of 2 hours CRF
Governed
F: Equality & Liberty 2 hours CRF
Week 3: Local Government
M: Intro to Local 2 hours WayUp
Government
Tu: Who runs the 2 hours WayUp
City?
W: Representatives 2 hours Unknown
Th: Representatives 2 hours Unknown
cont.
F: HOLIDAY
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Curriculum Links

Mastering Soft Skills for Workplace Success

http://www.dol.gov/odep/topics/youth/softskills/

Wells Fargo, Hands on Banking

http://www.handsonbanking.org/en/instructional-resources.html

Youth Engaged In Leadership and Learning (YELL)

http://gardnercenter.stanford.edu/our work/yell.html

Constitutional Rights Foundation, Active Citizens 101

http://www.crf-usa.org/civic-engagement/civic-engagement-curriculum.htm!|



http://www.dol.gov/odep/topics/youth/softskills/
http://www.handsonbanking.org/en/instructional-resources.html
http://gardnercenter.stanford.edu/our_work/yell.html
http://www.crf-usa.org/civic-engagement/civic-engagement-curriculum.html
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Learning Objectives

Week 1 21°" Century Workforce Development
Students will:

Understand the soft skills required in the modern workforce

Know how to properly complete forms required for employment

Practice positive and constructive communication

Understand the importance of enthusiasm and attitude in the work place
Learn how to build teamwork

Understand the practice of networking

Learn workplace ethics and application in order to problem solve as team

O O OO0 0O o o0 o

Develop skills of professionalism through self-analysis
Week 2 Active Citizenship
Students will:

Understand how they can be effective citizens within their communities
Learn traits and characteristics of effective community leaders

Develop an appreciation of how citizens put government leaders
Examine the complexity of term limits

Understand how citizens value the rights expressed in the Bill of Rights
Develop an appreciation of diversity

O O 0O 0O 0O o O©o

Discuss the history of how the Supreme Court interprets laws in response to social
problems
0 Develop a shared understanding of the important issues facing their communities

Week 3 Local Government
Students will:

Explore perspectives of governance and form personal understanding

Learn who governs the City of Sacramento

Understand local government through group research and discussion

Actively participate in government by writing a letter for their City Councilmember

O O O 0O O

Discuss issues currently impacting the City of Sacramento
Week 4 Research and Advocacy

Students will:
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Understand the power of knowledge and research

Learn how to identify a problem or issue

Learn how to get to the root of a problem

Select a topic to research for the duration of the program
Learn how to identify allies, opponents, and decision makers

Week 5 Leadership

Students will:

O O O O 0 O

Define qualities of leadership

Explore leadership in the community context

Define the responsibilities of leadership

Explore personal values and identity

Develop a personal asset map

Learn the importance of youth-adult power in organizations

Week 6 Financial Literacy and Goal Setting

o
o
o
o
o
o

Learn how to develop a personal budget

Understand the importance of savings

Explore how to pay for college

Design a personal 5-year plan

Learn how to balance a check book, write checks, and manage debt
Learn how to build their credit

Week 7 Finalize Research Project

(0]

Complete their group research project to be presented to a mock City Council
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Program Curriculum

Week 1 21°" Century Workforce Development pg. 11-51
Week 2 Active Citizenship pg. 52-115

Week 3 Local Government pg. 116-147

Week 4 Research and Advocacy pg. 148-173

Week 5 Leadership pg. 174-192

Week 6 Financial Literacy and Goal Setting pg. 193-231

Week 7 Finalize Research Project pg. 232-233

10
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21st Century Workforce Development
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Summer at City Hall

Monday, June 15t Agenda

7:30 am Arrive and prep classroom
8:00-8:30 am Breakfast

2:30 am Program Start

8:30-9:00 am Group check-in

Introductions
Questions/Comments/Concerns
Review Agreements

Introduce Topic for the Day — City of Sacramento Structure Overview

9:00 am Head to separate classrooms

9:00 - 10:00 am Review Expectations — What to expect at City Hall

10:00 - 10:30 am Ice breaker/Teambuilding Activity (Facilitated by Returning Youth)
10:30 —11:40 am Active Listening -

11:40 - 12:00 pm Debrief/Q&A

12:00 -12:30 pm Lunch

Learning Objectives:

¢ Become more familiar and learn more about each person
e Review group agreements from the orientations

e Review expectations and rules for the program

¢ Build a sense of community and team effort

* Learn the importance of active listening

Debrief Questions:

¢ What is one thing you have in common with someone you didn't know hefore?
¢ How should be before prepared for Summer at City Hall?
«  What does active listening look like? When is it useful outside of Summer at City Hall?

12



UNIT 1 Communication

ACTIVE LISTENING

60 minutes

Session 1

OBJECTIVES:

Youth will understand what active listening is, why active
listening is important, and the role of active listening in
leadership.

Introduction to Active Listening

MATERIALS AND PREPARATION:

« Butcher paper, tape, and markers.

« Copy the Active Listening Guidelines (Master Capy
1.1a} before session; one copy for each participant or
copy them as a poster.

s Copy Confidentiality Guidelines (Mastes Copy 1.1b)
before the session; one copy for each participant.

= Paper or cloth bag. Make a “feeling bag": Cut out
the feelings from the Feeling Bag Activiry (Master Copy
1.1¢}, or create your own list of 20-25 words that
denote feelings. Put all of the words into a paper or
cloth bag.

. WARM UP: LISTENING LINES {10 MINUTES)

Have each youth stand and face a partner. Explain that

| OPENING: ATTENDANCE, SNACKS, each pariner will have one minute to share an experi-

ANNOUNCEMENTS, AGENDA OVERVIEW (15 MINUTES)

Opening Circle Statement {(Around the World): Think about
a fime you had something to say and no one would listen

ence they had of not being listened to. What was the
situation? What was it like? How could you tell you
were not being heard? While one partner is talking, the

to you. How did you feel, or what did you do? ather pariner listens silently {no talking, commenting,

agreeing or disagreeing with the experience). Tirae the
youth and tell them when to switch speaker and listener
roles. When the activity is completed, ask the youth to
name some of the experiences that came up.

Variation: When it is time to switch roles, ask the rew
listerser 1o turn his or her back on the speaker as the
speaker shares his or her experience, With this vartation,
ask (hoth listeners and talkers in furn) what it was like to
be in that sitation.

Facilitation Tip:

Set up seating in a cirele and have adult staff or
volunteers sit in the circle with the youth.

At the beginning of this session,establish some basic

group norms or agreements. Ask parsicipants “what

do we all need to agree to do so that we all feel Learning Strategy for a classroom setting:

respected and willing to participaie?” This list might
include: One person talks at 4 time, no put-dotns, Use the closing section of each agenda to
stay open to different opinions. You will develop 2 prompt journaling assignments for students.

more detailed set of agreements in Sessions 4 and 5,

Frara YELL @2007 Jobn W Gardner Cencer
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UNIT 1

| Session 1

ACTIVE LISTENING

Communication

1], DEFINING AND EXPLORING ACTIVE LISTENING
{25 MINUTES)

Step 1: Brainstorm by asking for thoughts and ideas:
What is active listening? How is active listening different
from just listening? How do you know when someane
is realty listering to you? What do they do or say? List
youth's answers where everyone can see them,

For example, active listening means listening for real
understanding. When you listen actively, you focus on the
other person and how they think and feel.

Step 2: Hand out and explain the Aetive Listening
Guidelines (or refer to your prepared poster). As you
go through the guidelines, refer to the ideas that
youth came up with in the brainstorm. How do all
the guidelines fit together? Are there any that we
should add? What is the importance of each of the
guidelines? For example, Empathy: Have youth think of a
situation where empathy is not only important but vital to
achieving a certain goal or outcomme.

Facilitation Tip:

Walk around and waich the listening pareners.
See which guidelines are being ignored and which
are naturally present — this will be very different
Jor every individual,

Step 3: Hand out and review the Confidentiality
Guidelines. What is the role of confidentiality in listening?
What kinds of problems can lack of confidentiafity create?
Gossip is a great example.

IV. PRACTICING AND APPLYING ACTIVE LISTENING:
FEELING BAG (20 MINUTES)

Pass around the Feeling Bag (see Materials and
Preparation) and have each participant take two or three
"feefings” out of the bag. Have each youth pick one of
the feelings and think about a time they have experienced
it. In pairs, have one person begin by explaining their
experience, with the ather person practicing active
listening guidelines. Switch and repeat with the other
partner.

V. DEBRIEF (10 MINUTES)

Sample questions for youth: Why are the components in
the active listening guidelines important to leadership?
What about friendship? Academic success? If you have
tirne, write down what youth say under each of these
categories, and look for patterns.

Vi. CLOSING: (10 MINUTES}

Closing Circle Statement {Around the World):  Think
about a time you really felt heard and listened to. What
did the person do or say that let you know that you were
heard?

60 minutes

Learning Strategy:

Around the World:
Opening and Closing Circle Activity

This works well to set the tone at the start of a
session or to connect participants to the lesson

opinion or experience) on a given topic.

Note: Every session in this curviculum sugeests
an Opening Circle Statement, done as Around
the World,

of the day through personal reflection. One at 4
time, edch participant shares out one thought (or

From YELL @2007 fohn W. Gardner Cenrer
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 Empathize. Put yourself in the other person’s place to understand what
that person is saying and how he or she feels.

» Be attentive. Make an effort to listen carefully. Don't daydream or talk
when someone else is talking.

« Show understanding and acceptance by nonverbal behaviors.

* Tone of voice

* Facial expressions
¢ Gestures

* Eye contact

* Posture

* Reflect back the person’s most important thoughts and feelings. Try to
do this in your own words. Paraphrase or restate while being careful to say
only what you heard.

« Do not interrupt, offer advice, or give suggestions. Do not bring up
similar feelings and problems from your own experience. Leave out your
personal emotions, disagreements, opinions, and other feedback (unless
you are asked for it).

+ Remain neutral. Don't take sides.

* Ask open-ended questions. Ask for clarification but be polite and
respectful. For example, ask “Can you say more about that?” or “What did
you mean when you said...?"

From YELL ©2007 John W, Gudner Center *k
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1.1b

Confidentiality Guidelines

Adapted from a resource by Samiva Soleimanpour, MPH - School-Based Health Center Student Research Project of the
Tnstitute for Health Policy Studies - University of California, San Francisco

“WHAT IS SAID HERE STAYS HERE.”

Confidentiality means that anything vou learn about another person must be kept private and not shared with others. if
confidentiality is “broken™ people can be hurt or embarrassed, You must not share an individual's thoughts, feelings, or
experiences that they tell you or personal information you learn during your project.

WHAT INFORMATION MUST BE KEPT CONFIDENTIAL?

1, Information that your team merabers share with you. You may share personal information with your fellow team members.
You want your privacy to be respected and must respect the privacy of others as well.

« For example: You are doing an Active tistening exercise, and your partier shares
that she has been receiving counseling services through the school health center.
This is personal information that your partrer felt comfortable sharing with you,
but it should not be shared with others,

2. Information you gather through your research, You might be collecting surveys or conducting interviews or focus groups for
your research topics. in these cases, rules of canfidentiality also apply.

« For example: Sometimes in focus group discussions or interviews, pecple will
share experiences they Have had but do not want anyone to know that the
information came from thers. It is important to keep what is shared in these
discussiens confidential and never share the identity of the person whe gave
you this information. When reporting any results, you should always refer to
genezal terms, such as, "One female respondent said...”

WHEN SHOULD YOU SHARE PRIVATE INFORMATION?

If someone is or tells you they are. ..

= Being hurt by someone efse,  » Going %o hurt sorseone else,  » Going to hurt himself or herself.

IF THIS HAPPENS, PLEASE TALK TO YOUR PROGRAM COORDINATOR OR TEACHER IMMEDIATELY,

Adults working in schools and youth-serving organizations are required by law to report if they heard about
any of these three situations. They need to make sure the person is getting the help he or she needs to stay
healthy and safe.

From YELL &2007 John W Gardaer Cenrer
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Happy

Frustrated

Sorry

Grumpy

Excited

Energized

Confident

Motivated

Bored

Distracted

Stressed

Sad

Overwhelmed

Surprised

Shy

Powerless

1.1c

Feeling Bag

Powerful

Judgmental

Inspired

Tired

Anxious

Embarrassed

Angry

Calm

Pensive

Jealous

Spiteful

Empathetic

Satisfied

Scared

Devastated

From YELL @2007 John W. Gardaer Cencer
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Summer at City Hall

Tuesday, fune 16" Agenda

7:30 am Arrive and prep classroom
8:00-8:30am Breakfast

8:30am Program Start

8:30~-9:00 am Group check-in

Questions/Comments/Concerns
Review Agreements

Introduce Topic for the Day — Communication

9:00 am Head to separate classrooms

9:00 ~10:00 am What's Your Point?

10:00 - 10:30 am Ice breaker/Teambuilding Activity (Facilitated by Returning Youth)
10:30 -11:40 am Flipping the Switch

11:40 - 12:00 pm Debrief/Q&A

12:00 -12:30 pm Lunch

Learning Objectives:

s Understand different forms of communication; verbal, aural, non-verbal, written, and visual
+ Role play various scenarios were students actively practice multiple communication skills

Debrief Questions:

* Did you realize you have non-verbal communication patterns? Are they positive or negative?

* How might you consciously change your behavior?

» Share a time were you upset another person with your communication? How did you resolve it?
How did each person’s communication “blow-up” the issue?

18
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‘Communication comes in many forms:

Communication

Communication skills are important to everyone - they are how we give and receive information and
convey our ideas and opinions with those around us.

Communication skills are ranked FIRST
. amo job candidate’s “must | "
+ verbal (sounds, language, and tone of voice) Mong & Job-candidate’s “must have

: R . skills and qualities, according to a
< aural (listening and hearing)

) . 2010 survey conducted by the National
» non-verbal (facial expressions, body language, and pasture) Assoclation of Colleges and Employers.

« written {journals, emails, blogs, and text messages)
= visual (signs, symbols, and pictures)

It is important to develop a variety of skills for bath communicating TO others and learning how to
interpret the information received FROM others. Knowing our audience and understanding how they
need to receive information is equally important as knowing ourselves.

To an employer, good communication skills are essential. in fact, employers consistently rank good
communication skills at the top of the list for potential employees.

During an interview, for example, employers are impressed by a job candidate who answers questions
with more than one-word answers (such as yeah...nah...dunneo), demonstrates that he or she is listening,
and shares information and ideas (by asking questions for clarification and/or follow-up). The '
interview can be an indication to employers of how the candidate or employee will interact with
supervisors, co-workers, and customers or resolve conflicts when they arise. Remember, non-verbal
communication is also critical in an interview. Employers expect good eye contact, good posture, and
“active” listening. '

One of the éhallenges in the workplace is learning the specific communication styles of others and how
and when to share your ideas or concerns. Though some supervisors may specifically ask for your
opinion, others may assume if there is something important they need to know, you will bring it to
their attention - or if there is something you are unsure about, you will ask. Knowing how to listen
carefully and when to ask for help is important. If an employee and a supervisor learn to communicate
well (in whatever method that works), there is a greater likelihood of job retention and promotion,

The activities in this section will not only help participants practice and recognize how they provide
information to others, but also help them consider how others may prefer to receive informatien. It is
important to reinforce with participants that communication skills involve give and take - and they
can, indeed, be learned and strengthened over time.

19 17
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Note to facilitators: Communication skills are necessary for the development of self-advocacy and
self-determination, important skills for lifelong success. To that end, the activities in this section
offer many opportunities for youth to practice communicating their strengths and assets while
learning how fo minimize any perceived barriers to employment, Please take the opportunity to add
to or tweak any of the activities to better focus on the needs of your particular group.

For example, if working with vouth with disabilities, create opportunities to practice communicating
how, when, and to whom to disclose a disability on the job or in post-secondary education and/or
different ways to communicate a request for a reasonable accommodation. If vou support youth
involved in the juvenile justice system, enhance this section’s extension activities to include
practicing how to communicate the proactive changes they are making in their lives, what they have
learned from previous experiences, and how any mistakes of the past have helped them to become
more facused and dedicated young adults.

20
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1. Whats Your Point?

JUST THE FACTS: This activity helps participants understand the importance of being specific when offering
and receiving communication. Often times our meaning gets lost, twisted, or misunderstood hecause we
haven’t been specific enough in our communication or we haven't asked clarifying questions. These role plays
are designed to demonstrate the value of being specific in communication...TO others and in what is received

FROM others.

Time
20 minutes

Materials
o Afew copies of Activity 1 (at least one copy per volunteer actor/actress).

« Costumes and other props, if possible.

Directions
Ask for volunteers to act out a short role play. Each skit requires twa people: one

employee and ane supervisor,

In the first rote play, Jade has a job mowing lawns and receives some not-so-positive
feedback from Mr. Z., a client.

In the second role play, Will works at a dentist’s office and has gotten into some trouble
with his boss, Ms. T

Suggestion: Encourage participants to ad-lib, or improvise, if they feel comfortable. Giving youth
permission to ad-lib often makes activities more “real” and memarable. In addition, youth may wish

to retry one or more of the skits and create their own characters.

After each skit is read, ask the following questions:

» Role Play #1: How did Jade handle Mr. Z.’s comments? What did she do right? Was
there anything she could have done differently? What about Mr. Z,.? What could he
have done differently?

= Role Play #2; How do you think Ms. T. handled the situation with Will's lateness? How
did Will handle Ms. T.'s disapproval? What might he have done differently? What might
Ms. T. have done differently?

21 19
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Conclusion

in either of these role-play situations, the employee could have “copped an attitude” or gotten
defensive with the adult. Reread one or both of the activities and act out the situation
differently. What would it have looked and sounded like if Jade had not demonstrated such a
mature attitude? What would it have looked and sounded like if Will hadn’t offered a suggestion

for his situation?

Because each employee remained calm and asked additional questions to get clarity about each
situation, he/she was able to communicate with the other person - and clearly identify the

problem,

Is this easy or difficult for you to do in most situations? If it’s easy, what are some strategies you
use that help you to “keep your cool®? If it’s difficult, what might you try to do differently?

Journaling Activity

Think about a time when a parent, teacher, or friend criticized you. What happened? How did
this make you feel? How did you handle 1t? Are you proud of the way you handied #t? What
might you do differently if something like this happens in the future? Did this experience
change the way you offer feedback to others?

Extension Activity

Divide the group into smaller groups (no mare than four per group). Have participants share (if
they are comfortable) the situation they used for their journal entry. Use the situations to
create and act out new role-play situations for the other groups. Three discussion questions
should be written as well - and discussed as a group. Create three questions to be used with
the larger group after the role-play is acted out.

22
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Activity 1. What$s Your Point?

ROLE PLAY #1

Scenario: Jade has her first job mowing lawns. She works for her best friend’s brother who owns a
landscaping company. She's had the job for about three weeks and really feels like she's getting into
the groove. In fact, it's the perfect job for her: she loves being outside and appreciates the fact that
she can work on her own and even listen to her MP3 player! Jade arrives early at Mr. Z.’s house (her
first customer of the day) and gets ready to begin mowing.

Mr Z.: You’re finally here!

Jade: Hi, Mr. Z. Yes, I'm here to maw your tawn.

Mr, Z.; Well, you didn’t do a very good job last week,

Jade: [ wasn't the person who mowed your lawn, but 'd like to hear why you were unhappy )

with the job.

Mr. Z.: it was just a mess!

Jade: Can you please be more specific? What exactly didn’t you like? In what way was it a
mess?

Mr. Z.: Well, it looked just awful.

Jade: Mr. Z., | really want to make sure that whatever upset you last time doesn’t happen

again. If you will tell me exactly what you want done differently in the future, it will
really help me to be sure your lawn is mowed just the way you like it.

Mr. Z.: Well, the cut grass was left on the lawn, and the edges weren’t straight.

Jade: Okay, let me be sure I understand. Besides mowing, you want us to be sure to rake up,
remove the cut grass, and be more careful to straighten the edging.

Mr, Z.: Yes, that is exactly what | expect!

Jade: Thanks, Mr. Z. I’'ll be sure to do those things today, and | will let the boss know that’s
what you'd like done from now on,

Mr. Z.: Thank you very much.
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Activity 1. Whats Your Point?

ROLE PLAY #2

Scenario: Will works in a large dental office and winds up rushing to get to work every day after
school. His job tasks include filing, making photocopies, stuffing envelopes, and answering the
telephone. Ms. T, the office manager, has asked to speak with Will about his time sheet.

Ms. T.: Hello, Will. I would like to talk with you.

will: Yes, Ms. T.7
Ms, T.: Will, I’ve been watching your time this week, and ’m quite concerned.
will: . Ms. T., | see that you're not happy, but will you please be more specific?
Ms, T.: You're not getting here on time,
will: 1 know I’ve been arriving to work late, and | am sorry.
( Ms, T.: Well, look at yaur time today. You were supposed to be here at 3:15 this afternoon and

it’s now3:30 and you just walked in. We need to be able to depend on you to be here
at the time you’re scheduled to work.

Wil .1 understand that you expect me to be here on time. 1'm getting here as quickly as [
can after school. Would it be possible to change my start time to 3:307 1 can put in the

extra 15 minutes at the end of the workday instead.

Ms. T.: Well, | suppose we can try that. Are you absolutely sure that you can make it here
every day by 3:307

Will: ’m sorry that I've been getting here late and upsetting you. | really do think that | can
be here every day by 3:30, but if for some reason | can’t make it here by that time, |

will be sure to call to let you know.

s, T.: . That would be very helpful. Thank you, Will,
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2. Flipping the Switch

JUST THE FACTS: The purpose of this activity is to encourage youth to discuss the different types of
communication they might use in different situations and enviranments. It introduces the idea that
language/communication varies by context - and that it’s important to understand what might be
acceptable and expected in ane setting may nhot be appropriate in another.

Time
30 Minutes

Materials
+  Activity 2
o Optional: Flip chart/markers

Directions

Ask participants to describe or demonstrate how they communicate with their
friends. Then ask how they communicate with family members. Finally, ask
how they are likely to communicate with an employer at a job interview.

Discuss the differences and similarities In the participants’ résponses. Ask the

group:

o Why is each situation different?

-« What are the expectations of each person? ‘

«  What would happen if you greeted your friends in the way you greeted an
interviewer?

s What would happen if you greeted an interviewer the same way you greet
your friends?

Knowing how to communicate with people in the right context for a given
situation is an important skﬂl, as there are often unspoken rqles and standards
that are just expected. For example, it’s common practice in the professional
world to shake hands with people when meeting, rather than offering a high-
five or a hug. We might use slang with our friends when talking about what
happened at school or at a party, but we would usually use different words and
mannerisms when telling our parents the same information.

Use Activity 2 to compare and contrast the differences in how we might share
the same type of information to different groups.

25
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Conclusion

Piscuss the following ideas with participants, encouraging an honest dialogue:

1. When the group changes, does the message change? Why or why not?

2. Wwhat are some examples of commmunication (both verbal and non-verbal) that you
should always try to practice when communicating with an employer? How would
your friends react to you if you communicated with them in the same way you
would to an employer?

Journaling Activity
We all communicate differently with djfferent people in our lives. Does the way you
communicate (or say things) affect how others perceive you? Explain,

Extension Activity

We build great relationships by learning to become great communicators. This is not
always an easy task as we sometimes may experience barriers to communication -
especially in the workplace. Take some time to explore with the group the following
cight barriers. Think about what they are and ways in which these barriers can he
lessened or eliminated for successful communication. The facilitator may wish to
emphasize the importance of non-verbal communication skills, as young people often
overlook these skills.

o Physical » Language

= Perceptual » Gender

» Emotional = Interpersanal
= Cultural ¢ Generational

26
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Activity 2. Flipping the Switch
Consider the following situations. Create a list, discuss, draw a picture, or encourage participants to
act out the different ways one might communicate with each of following groups:
s FRIENDS
e FAMILY
s  PROFESSIONAL {INTERVIEWER, EMPLOYER, TEACHER, ETC.)
Be sure to explore BOTH verbal language (what we say and how we say it, i.e., tone of voice) and
non-verbal language (facial expressions, behavior, hody language, etc.})
SITUATION 1: Saying hello or goodbye
Friends:
Family:
Professional:
L SITUATION 2: Asking for help
Friends:
Family:
Professional:

SITUATION 3: Emailing or texting

Friends:

Family:

Professional:

SITUATION 4: Showing excitement

Friends:

Family:

Professional:

SITUATION 5; (Create your own)

Friends:

Family:

Professional:
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Summer at City Hall

7:30am
8:00—-8:30 am
8:30am

8:30-9:00 am

9:00 am

9:00 - 10:00 am
10:00-10:30 am
10:30 —11:40 am
11:40-12:00 pm

12:00 ~12:30 pm

Learning Objectives:

Wednesday, fune 17t Agenda

Arrive and prep classroom
Breakfast
Program Start
Group check-in
Questions/Comments/Concerns
Review Agreements
Introduce Topic for the Day — Enthusiasm & Atlitude
Head to separate classrooms
Power of PMA
Ice breaker/Teambuilding Activity (Facilitated by Returning Youth)
Life is Full of Hard Knocks
Debrief/Q&A

Lunch

¢ Understand what it means to have a “can do” attitude and how it effects your perfortmance

e Learn how to cultivate a positive attitude in face cof challenges

Debrief Questions:

¢ Share about a time you faced a challenge, what type of mental attitude did you have?

¢ n the future can you thing of some challenges you may face?

¢ How can remaining positive support you through those challenges?

28
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Enthusiasm and Attitude

What is the difference between “You're hired!” and “Thank
you for your interest, but...,”? In a word: enthusiasm. Having a positive attitude in the workplace
Enthusiasm can mean the difference in not just getting a can help with potential promoticns.

job, but succeeding in a job and even advancing in your Employers promote employees who not
career. A positive and enthusiastic attitude is a critical

only produce, but also motivate others
in the workplace,

component of workplace success.,

When employers look at prospective candidates, beyond skills, experience, and training, they ook for
those who demonstrate enthusiasm - those they believe will complete assigned tasks in an upbeat and
cooperative manner. All other things being equal, a candidate who can demonstrate a positive attitude
and eagerness to tackle the job will have an advantage over one who displays an attitude viewed by the
employer as negative or disinterested. In fact, many employers would rather provide job skills training
to an enthusiastic but inexperienced worker than hire someone with perfect qualifications but a less-
than-positive attitude. Managers sometimes worry that this type of person will not get along with
supervisors and co-workers, treat customers disrespectfully, and not put much effort into his or her
work. On the other hand, employees who are viewed as enthusiastic are known to provide good
customer service, resolve interpersonal conflict effectively, and work productively with others.

There are many ways in which an individual might demonstrate enthusiasm in the workplace. For
example, in a job interview, he or she might smile, sit up straight, make eye contact, and discuss
training and work experiences in an upbeat manner. Once hired into a position, an enthusiastic
employee will typically show up on time, show interest in his or her job, and demonstrate a willingness
to listen, learn, and try new things. In customer service settings, an enthusiastic employee will
approach customers proactively and offer assistance or seek out tasks and projects when there is down
time. This positive attitude helps employees go above and beyond to get along with co-workers and
managers - even difficult ones - and respond to constructive criticism with maturity and willingness to
improve. Qverall, an employee with enthusiasm comes across as someone who wants to be at work and
who is willing to do what it takes to get the job done.

The activities in this section seek to teach participants about the importance of enthusiasm and a
pasitive attitude in the workplace. Participants will hear strategies for turning negative thinking into
positive thinking and displaying and discussing enthusiasm during an interview and on the job.

Note to facilitators: A positive attitude is an “I can” attitude. Young people with real or perceived
barriers to employment (such as those who struggle academically possibly due fo a learning or other
disability, have been in and out of foster homes, have dropped out of school, or are raising a baby) may
not have experienced enough success to feel or demonstrate this attitude. The activities in this
section offer an opportunity for you to help all youth learn how to develop a positive attitude and,
almost as important, how to learn to showcase that to others, including employers. Regardless of the
challenges young peaple have conquered, developing and displaying a positive attitude will often help
them to surpass their peers in many aspects of life.
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6. Never Underestimate the Power of PMA

JUST THE FACTS: PMA, or Positive Mental Attitude, is one’s ability to maintain the belief that he or she
can transform or change a tough situation into something better. This activity will help participants take
difficult situations and find ways to EMPOWER themselves to turn negative thinking inta positive thinking.

Time
20 minutes

Materials

«  One rolling die for each small group. Alternatively, you can use a “cut out” cube and
create it to look like a single dice, using either numbers one through six or the typical
dots found on rolling dice. An easy cube shaped cut-out can be found at
http: 7/ /www.leslietryon.com/3dcolorcutout /cube.html

o Optional: Chart paper/markers

Directions

Pose the following questions to participants, (This can be accomplished by group discussion
or by smaller groups discussing together and then presenting to the larger group.)

»  What is a positive attitude? If | have a positive attitude, what actions might | display?
What does a positive attitude “look” like to others?

o What is a negative attitude? If | have a negative attitude, what actions might | display?
What does a negative attitude “look” like to others?

Then say: Developing a positive attitude starts from learning to believe in one’s self. in
order to believe in ourselves, we must first understand our personal strengths. In this
activity, you will be considering and sharing your personal strengths.

Break participants into groups of four. Write the below statements on a piece of chart paper
for all to see, or have a “cheat sheet” at each table for reference. You might choose to create
a chart and draw a picture of each roll of the dice (for those who learn best from pictures} on
one side and write the corresponding statement on the other.

Each participant will take turns rolling the dice two or three times and complete the
following statement upon each roll:

Rolt a 1: | am thankfut for...

Roli a 2: Other people compliment me on my ability to...

Roll a 3: Something 1 would like other people to know about me is...
Roll a 4; | feel really good about myself when...,

Roll a 5: | am proud of my ability to...

Roll a &: Something nice 1 recently did for someone else was...
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NOTE: If the group knows each other well, feel free to substitute questions that ask about

the positive qualities of their peers.

Conclusion

Ask participants why the statement for Roll #6 was included in this activity? Answers should
B be directed toward the fact that helping or “doing™ for others often helps people feel good

about themselves, And, when we feel good about ourselves, we often demonstrate a
positive attitude that can be seen by others.

Discuss with participants how internal feelings have the ability to impact those around us.
How might a positive attitude help us on a job?

Journaling Activity

Do you think our attitude (whether positive or negative) is something we are born with or
that we have power to control within ourselves? Think about a time when your attitude
(either positive or negative) impacted you and those around you. When is it most
challenging for you to keep a positive mental attitude? What do you do to help keep
yourself positive during difficult times?

Extension Activity

Have participants keep a log for one week, Ask them to write down 50 (or 40 or 30) great
things that happen each day. Encourage them to include even the small things like:
someone held the door open for me....| found a QUarter on the sidewalk...when | went
shopping, the clerk at the store was really friendly and helpful. The goal of this activity
is to have participants focus on the positive..and then discuss if they felt any different
during the week as a result - either in their interactions with others or in their own
feelings about themselves.
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7. Life is Full of Hard Knocks

JUST THE FACTS: Failing is a part of life. In fact, it accounts for many, many successes - for withaut
failing, success is almost impossible. Learning how to bounce back from failure is not always easy, but
it is necessary. Enthusiasm far goal atfainment is a necessary characteristic for success. This activity
helps participants understand that failure is not something to fear and in fact often a necessary step on
the path to success.

Time
20 Minutes

Materials
s Activity 7aor 7b
s Whiteboard or flip chart with markers or blackboard

= Optional: Paper and colored pencils for drawing
«  QOptional: Envelopes

Directions
Write the following statement large enough so all can see {and read aloud): THE ROAD TO
SUCCESS 1S PAVED WITH FAILURE.

Divide the larger group into smaller groups. Ask each group to discuss the statement and
what they think it means. Alternatively, ask individual participants to draw a picture of
what this statement means to them. Ask each group to share their feedback and
encolrage other participants to comment or expand on the responses. ‘

Decide whether you will use Activity 7a or 7b {Success or Failure), based on the make up

of your group:

s Qption 1; Activity 7a was developed for discussion, though it could certainly be
adapted to include a word bank or list of words from which to choose.

s QOption 2: Activity 7b provides materials that can be copied, cut out, and placed in
separate envelopes to be used as an independent or small group matching exercise.

»  Option 3: Alternatively, you might choose to have 10 large pieces of paper placed
around the room, each with one of the 10 descriptions written on it. Sentence strips
or note cards could then have each of the 10 famous people written. Participants
can take turns matching the-famous person with their famous failure, and, thus, their
eventual success.

NOTE: Farticipants may benefit from having pictures of each of the famous people on
the individual cards (along with the names}. You can use an internet search engine to
find pictures of each famous person.
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Conclusion

Discuss with participants different ways people might deal with failure. Pinpoint how
people might deal with failure differently in different environments, such as at home, at
school, or at work, Be certain to wrap up the activity in a positive way, focusing on the
fact that without making mistakes, we would never succeed, Ask, “What do each of the
people we discussed today have in common?” Answer: They refused to quit.

Further discussion questions include: Would you have given up if you lost 8 elections?
What if you wrote a book and 23 different publishers rejected it? What if just one
publisher rejected it? What would you have done? What might the world be like today if
Thomas Edison had given up?

Journaling Activity

Think of a time when you experienced a personal faiture. What was the failure? How did
this failure help you to become a better person, make betier decisions, or succeed in a
way you hadn't imagined? Do you believe that faiture is important? Why or why not?

Extension Activity
If you have Internet resources, check out some of the YouTube videos on “Famous
Failures.” Simply type “famous failures” into the search bar to find results,

Have students research additional “famous failures” and wark in teams to create a
YouTube video showcasing one of their own failures that ultimately had a pasitive effect.

Another suggestion would be to use the information provided in this activity (famous
people’s successes and failures) and have small groups work together to create a similar
game or activity appropriate for younger children. This could then be shared with a local

elementary school.
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Activity 7a. Success or Failure?

CAN YOU NAME....

1. ..a famous person who was defeated seven times while running for political office?

2. .»a cartoonist who was told by the editor of the Kansas City newspaper, “It's easy to see from
these sketches that you have no talent.”

3. ...an author whose first children’s book was rejected by 23 different pubtishers?
4, ..a famous singer who was fired after his first performance at the Grand Ole Opry?
5. ..a famous actress who dropped out of high school and held a variety of odd jobs, including

doing the hair and make-up for corpses, before finally succeeding in show business?

6. ..a famous author who lived on welfare for years in an apartment infested with mice?
7. ..a famous athlete who was cut from the varsity basketball team his sophomore year in high
school?
8. ..an inventar who was thrown out of school in the early grades because his teachers thought he
{\ ‘ couldn’t learn?
- 9. ...a famous Harvard University drop out?
10. ...an inventor of a fried chicken recipe that was rejected by more than 1000 restaurant owners?
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ANSWERS:

10.

Abraham Lincoln was defeated in eight different elections. Yet he persisted and succeeded in
becoming the 16th, and one of the most respected, presidents of the United States.

Walt Disney was told he had no talent and fired from a newspaper job. He wound up doing
volunteer work for a church in an old run down garage. One day he decided to sketch one of
the many mice that were running through the garage. This mouse became the famous
“Mickey Mouse.”

Twenty-three different publishers rejected Dr. Seuss’s first book, while the 24th accepted and
sold 6 million copies of it.

Elvis Presley was fired after his first performance at the Grand Ole Opry. The manager told
him, “You ain’t going nowhere, son. You ought to go back to driving a truck.” He went on to
become one of the maost famous American singers of the 20th century.

wWhaoopi Goldberg dropped out of high school, was on welfare and worked as a bricklayer,
bank teller, and licensed cosmetician. After graduating from Beauty College, she took a job
at a mortuary fixing the hair of and applying make-up to the corpses.

J.K, Rowling, author of the Harry Potter series, lived on welfare for years, in an apartment
infested with mice, and was rejected by 12 publishers before going on to fame and fortune.

Michael Jordan was the athlete who was cut from the varsity basketball team in his
sophomore year of high school. Angry and embarrassed, he began ta get up early each
marning to practice with the junior varsity coach. Eventually he not only made the varsity
team, but also became one of the most popular athletes in the world., Michael Jordan is
quoted as saying, “l have missed mare than 9,000 shots in my career. | have lost almost 300
games. On 26 occasions | have been entrusted to take the game winning shot, and | missed. 1
have failed over and over and over again in my life. And that is why 1 succeed.”

Thomas Edison was the inventor who was kicked out of school. Following this, he was
homeschooled by his mother. [t took him over 700 tries before he got the filament right for
the light bulb, Edison is quoted as saying: “I have not failed seven hundred times. | have hot
failed once. | have succeeded in proving that those seven hundred ways will not work. When |
have eliminated the ways that will not work, | will find the way that will work.”

Mark Zuckerberg dropped out of Harvard University. He went onto become the youngest
millionaire (at the age of 26) and is the CEO of Facebook.

Harland David Sanders (better known as Colonel Sanders) had his fried chicken recipe
rejected by more than 1,000 restaurant owners before it was accepted by one. Today, people
still eat it at KFCs across the world.
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Activity 7b. Success or Failure?

ABRAHAM LINCOLN
(16TH PRESIDENT OF THE UNITED STATES)

WALT DISNEY
(THE CREATOR OF MICKEY MOUSE)

DR. SEUSS
(CHILDREN’S AUTHOR AND ILLUSTRATOR)

ELVIS PRESLEY
(FAMOUS SINGER)

WHOOPI GOLDBERG

J.K. ROWLING

(FAMOUS ACTRESS) (WROTE THE HARRY POTTER SERIES)
MICHAEL JORDAN THOMAS EDISON
(FAMOUS ATHLETE) (INVENTOR OF THE LIGHT BULB)
MARK ZUCKERBERG - COLONEL SANDERS

(CEO OF FACEBOOK)

(FOUNDER OF KFC)
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LOST 8 ELECTIONS
HAD A NERVOUS BREAKDOWN

WAS TOLD HE HAD NO TALENT
FOR DRAWING

FIRST BOOK WAS REJECTED BY MORE THAN
20 DIFFERENT PUBLISHERS

WAS TOLD TO GO BACK TO DRIVING A TRUCK
AND QUIT SINGING

DROPPED OUT OF HIGH SCHOOL AND

PERFORMED ODD JOBS, SUCH AS FIXING THE

HAIR AND MAKE UP OF CORPSES.

LIVED ON WELFARE AND IN A HOUSE
- INFESTED WITH MICE
REJECTED BY 12 DIFFERENT PUBLISHERS

WAS KICKED OFF OF HIS VARSITY
BASKETBALL TEAM

THROWN OUT OF SCHOOL BECAUSE HIS
TEACHERS SAID HE COULDN'T LEARN

DROPPED OUT OF HARVARD UNIVERSITY

HAD A RECIPE THAT WAS REJECTED FROM
MORE THAN 1,000 RESTAURANTS
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Summer at City Hall

7:30 am
8:00—-28:30 am
8:30 am

8:30-9:00 am

5:00 am
9:00-10:00 am
10:00-10:30 am
10:30 -11:40 am
11:40 - 12:00 pm

12:00-12:30 pm

Learning Objectives:

Thursday, June 18t Agenda

Arrive and prep classroom
Breakfast
Program Start
Group check-in
Questions/Comments/Concerns
Review Agreements
introduce Topic for the Day — Teamwork
Head to separate classrooms
There is No “I" in Team / I'll Give You Some of Min if You Give Me Some of Yours
Ice breaker/Teambuilding Activity {Facilitated by Returning Youth)
The Good, the Bad, and the Reasonable
Debrief/Q&A

Lunch

* Understand the importance of working as a team in the work place

¢ Self-evaluate their ability to work as a team member and reflect on ways to improve

e Explore how team members play different roles within a group

Debrief Questions:

e What does it look, sound, and feel like to work in a positive supportive team? What about the

opposite?

* Have you had a positive or negative experience working on teams?

s What unique skitl or perspective do you bring to a team?
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Teamwork

Teamwork is an essential part of workplace success. Like a basketball team working together to set up
the perfect shot, every team member has a specific role to play in accomplishing tasks on the job.
Although it may seem as if one player scored the basket, that basket was made possible by many
people’s planning, coordination, and cooperation to get that ptayer the ball. Employers look for people
who not only know how to work well with others, but who understand that not every player on the
team can or will be the one who gets the ball. When everyone in the workplace works together to
accomplish goals, everyone achieves more.

Teamwork involves building relationships and working with other pecople using a number of important
skills and habits: '

: Workmg coop eratwew The ability to work as part of a team is

«  Contributing to groups with ideas, suggestions, and effort one of the most important skills in
= Communication (both giving and receiving) today’s job maricet. Employers are
° Sense of responsibility looking for workers who can contribute

«  Healthy respect for different opinions, customs, and

their own ideas, but also want people

. who can work with others to create
individual preferences and develop projects and ptans.

o Ability to participate in group decision-making

When employees work together to accomplish a goal, everyone benefits. Employers might expect to
“see” this in action in different ways. For example, team members in the workplace plan ahead and
work cooperatively to assign tasks, assess progress, and deliver an time. They have professionat
discussions during which differing approaches and opinions might be shared and assessed in a respectful
manner. Even when certain employees end up with tasks that were not their first choices, jobs get done
with limited complaints because it is in the spirit of teamwork and with the overall goal in mind. A
leader ar manager may often serve as the teamwork facilitator. In this case, team members participate
respectfully in discussion, carry out assigned tasks, and defer to the leader in the best interest of the
goal. Consensus is wonderful, but not always possible, and an assigned [eader will often support and
facilitate the decision-making necessary for quality teamwork to exist,

The activities in this section seek to teach participants about the importance of teamwork to workplace
success and the specific role each individual on a team may play. Participants will learn about positive
teamwork behaviar and discover how their own conduct can impact others on a team. The section also
discusses possible obstacles to teams working successfully and offers the opportunity to build
constructive strategies for overcoming these challenges.

39



. 'Mas_tering Sc:_f’g:Sl_d_.l_ls fqr.W(_Jrl<pla_ce§gc_i:ess '

Note to facilitators: Learning the value of teamwork and becoming an effective member of a team is
an important first step to developing leadership skills. For disconnected youth, especially those with
underlying disabilities, the development of these skills is critical. Young people without a connection
to work ar school typically have had limited exposure to positive and proactive support systems, or a
true sense of the essence of the proactive support of a community. Affording young people
experiences through which they learn to rely on themselves and others is an important factor in the
development of a productive teamwork mentality. If working with disconnected youth and/or youth
with disabilities, use these activities to bridge teamwork skills as a stepping-stone to leadership

develapment.
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v 11. There is No"I” in Team

JUST THE FACTS: The purpase of this activity is to enrich participants’ understanding of what it means
to be part of a team and why being a good team player is important for career success.

Time
15-20 minutes

‘Materials
» Chart paper or sentence strips with markers and/or Activity 11 printed out for each

participant

Directions
Choose and display five “teamwork” quotes (see Activity 11). This can be done on chart

paper, using the accompanying worksheet, writing quotes on sentence strips, or reading
each quote aloud. What is important here is the guote - and not necessarily who said the

quote.

{ ' Ask participants to choose the quote they like best. Divide the larger group into smaller

4\“ groups accarding to the chosen quote (i.e., all participants who liked quate #1, etc.).
Participants should spend approximately two minutes discussing the quote and coming to
consensus on the reason they liked it the best. One member of each team should be
prepared to offer the group’s feedback and reflection,

For another, more hands-on version of this activity, write each of the quotes on sentence
strips. Cut the sentence strips into individual words or manageable chunks/phrases. Have
groups work together to arrange the words/phrases into the correct order.

Conclusion

Tell participants that employers rate the ability to be a “team player” as one of the most
important qualities and characteristics of their current (and future) emplayees (i.e., the
job candidate). Ask why this is might be so. Elicit responses and an interactive discussion.

Journaling Activity

A friend comes to you seeking advice. He got into trouble at work for not being a team
player. He really likes his job and isn’t quite sure what to do. What suggestions would
you give to your friend to help him improve? How might he respond to his boss?

-
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Extension Activity

Have participants create their own personal quotes about teamwork...why it is important...
what can be accomplished...etc. The quote should be one that encourages peers to gain a
better understanding and perspective on the importance of teamwork AND why it is often a
core value shared by many different cultures, populations, and groups.

Offer the opportunity for participants to research and share proverbs related to teamwaork
from their own cuttures.
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Activity 11. Teamwork Quotes

“Individual commitment to a group effort - that is what makes a team work, a company work, a
society work, a civilization work.” - Vince Lambardi (football coach)

“Coming together is a beginning. Keeping together is progress. Working together is success.”
- Henry Ford (pioneer of the assembly-line production method)

“There is no such thing as a self-made man. You will reach your goals only with the help of
others.” - George Shinn (former owner of Charlotte, now New Orleans, Hornets basketball team)

“It is amazing what can be accomplished when nobody cares about who gets the credit.”
- Robert Yates (politician in the 1700s}

“Teamwork divides the task and multiplies the success.” - Author Unknown

“I am a member of a team, and | rely on the team, | defer to it and sacrifice for it, because the
team, not the individual, is the ultimate champion.” - Mia Hamm {retired Ametican soccer player)

“Respect your fellow human being, treat them fairly, disagree with them honestly, enjoy their
friendship, explore your thoughts about one another candidly, work together for a common goal

and help one another achieve it.”
- Bill Bradley (American hall of fame basketball player, Rhodes scholar and former three-term Demacratic U.S, Senator from

New Jersey)

“Talent wins games, but teamwork and intelligence wins championships.”
- Michael Jordan {former American haskethall player, businessman and majority owner of the Charlotte Bobcats)

“Alone we can do so little; together we can do so much.”
- Helen Keller {American author, political activist, lecturer, and the first deafblind person to earn a Bachelor of Arts degree.)

“The strength of the team Is each individual member...the strength of each member is the team.”
- Phil Jackson {widely considered ane of the greatest coaches in the history of the NBA)

“Unity is strength... when there is teamwork and collaboration, wonderful things can be
achieved.” - Mattie Stepanek (advocate on behalf of peace, people with disabitities, and children with life-threatening
conditions who died one month before his 14th birthday)

“Lots of people want to ride with you in the [imo, but what you want is someone who will take
the bus with you when the limo breaks down.” - Oprah Winfrey (American television host, actress, praducer, and

philanthropist}

“Finding good players is easy. Getting them o play as a team is another story.” - Casey Stengel

{baseball hall of famer)}
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12. I'll Give You Some of Mirie if You Give Me Some of Yours

JUST THE FACTS: Part of becoming a functional member of a team is learning to understand what you
bring to the group and what you might need from others. This exercise is designed to help participants
begin to identify their individual strengths and needs regarding teamwork.

Time
30 minutes

Mafterials

s Activity 12

o Pens or pencils

= Optional: Chart paper and markers

Directions _

introduce this activity by reflecting on some of the quotes discussed in Activity 11 (if you
have not completed Activity 11, choose some of the quotes to discuss with the group - and
~ ‘ offer a brief discussion on their meaning).

i

Ask participants for a list of some of the characteristics they think make up a good team
player, This might be phrased as follows: “What does it take from each person on a team
to make a team really worl?”

Students will be completing an individual inventory of the skills they possess related to
teamwark. This inventory is for personal reflection and need not be shared.

Conclusion

As part of the concluding activity, ask participants to share one of their identified areas of
R strengths - and one area they would like to imprave. This discussion allows each to hear

" from others their areas of strength and need. This process may help those in need of
assistance identify who might be able fo offer it,

Journaling Activity
Consider your score on the Elements of Teamwork inventory. Were you pleased with your

results? What are some of the areas you would like to improve? How will you attempt to
do this?

.
=
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Extension Activity

Have participants ask someone they know and trust to rate them using a blank copy of
Activity 12, Were the scores/checks similar or different? What does this tell them? Does
this change any of the notes made related to skilts to improve?

Have participants redesign the activity with words and/or actions that better describe the
elements of teamwark from their perspective. Another option is for participants fo
schedule a meeting with an employer and get additional input as to how an employer
might identify or describe the characteristics listed.
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Activity 12. Elements of Teamwork ~ An Inventory of Skills

Part of being a good team member is learning how to understand your pérsonal strengths (what you
have to offer) AND where you might need to draw assistance from others. Listed on this sheet are 10
of the characteristics that make a productive team member, Rate your level of confidence in each skill
{HONESTLY) - and then devise a plan for how you can improve some of the areas you think might need
a “jump start.”

SKILL #1: RELIABLE
This means: You can be counted on to get the job done.

Rating; Nat so confident Sort of Confident Really confident

SKILL #2: EFFECTIVE COMMUNICATOR
This means: You express your thoughts and ideas clearty and directly, with respect for others.

Rating: Not so confident Sart of Confident Really confident

SKILL #3: ACTIVE LISTENER
This means: You listen to and respect different points of view. Others can offer you constructive

feedback - and you don’t get upset or defensive,
Rating: Not so confident Sart of Confident Really confident

SKILL #4: PARTICIPATES
This means: You are prepared - and get involved in team activities. You are regular contributor.

Rating: Mot so confident Sort of Confident Really confident

SKILL #5: SHARES OPENLY AND WILLINGLY
This means: You are willing to share information, experience, and knowledge with the group.

Rating: Not so confident Sort of Confident Really confident

SKILL #6: COOPERATIVE
This means: You work with other members of the team to accomplish the job - no matter what.

Rating: Not so confident Sort of Confident Really confident

SKILL #7: FLEXIBLE
This means: You adapt easily when the team changes direction or you're asked to try something new.

Rating: Not so confident Sort of Confident Really confident
SKILE #8: COMMITTED

This means: You are responsible and dedicated. You always give your best effort]
Rating: Not so confident Sort of Confident Really confident
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SKILL #9: PROBLEM SOLVER
This means: You focus on solutions. You are good about not going out of your way to find fault in others.

Rating: Mot so confident Sort of Confident Really confident

SKILL #10: RESPECTFUL
This means: You treat other team members with courtesy and consideraticn - all of the time.

Rating: Not so confident ____Sort of Confident ._Really confident
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Consider your answers:

Did you have mostly “not so confident” checked off?

If so, you are still developing your confidence as a team player. These skills often take some time to
develop - so don't worry. It might be helpful to reach out to someone you know and trust to help you
facus on developing a plan for working on some of the skills in which you would like to be more
confident. Don't be afraid to ask for help. Asking for help when you need it is another great skilt of a
productive team playet.

Did you have mostly “sort of confident” checked off?

If so, you are pretty confident in your teamwork skills - but could probably use a little extra stipport or
development in a few areas. Invite someone close to you (someone you know and trust), to work with
you on the areas you would like to improve. Most people would be really happy to help youl Learning
the strategies to become a good team member tak(_es time, energy, and dedication.

Did you have mostly “really confident” checked off?

If so, you are truly confident in your ability to be a good team player. That's great! Figure out an area
or two where you would like to continue to see improvement (since we should always be striving to be
the best we can be) and dévelop a pla{n for how to further grow those skills. Also try to offer support to
someone you know who might be struggling with building his or her own level of teamwork confidence.

Now consider your teamwork skills confidence levels:

I am most proud of my ability to:

| want to impraove my ability to:

| will reach out to some of these people for guidance:

48 65



66

13. The Good, the Bad, and the Reasonable

JUST THE FACTS: Teamwork can be tough. Dealing with different personalities and compromise is not
necessarily easy. So, what do you do when you are part of a team and there are barriers to the team’s
success? This could be a sports team, a team at work, or a group working on a school or community
praject. The purpose of this activity is to engage participants in a discussion of some of the barriers to
effective teamwork and the strategies they may be able ta put in place to create positive outcomes.

Time
25 minutes

Materials

> Flip chart and markers

«  Dry spaghetti and marshmallows
»  Optional: Timer

Directions

Ask participants if teamwaork 1s ALWAYS easy. (Most likely you will receive “no” answers).
Delve deeper and ask about some of the reasons why teams sometimes don’t work or what
makes teamwork so difficult at times. Write these answers on the flip chart. Answers may
include: inconsistent team players, time issues, compatibility, differences in
communication styles (both giving and receiving), lack of trust, no.clear goal, etc.

Next, divide participants into groups of four or mare. Ask each group to elect a team
teader for this activity. Give each group a supply of spaghetti and marshmallows. Tell the
group they will have 15 minutes to work together to create the tallest freestanding
structure possible. Before you say, “go,” tell the teams that their team leaders may only
supervise and offer instructions. He or she may not physically participate in this activity.

Conclusion

After 15 minutes, evaluate the structures. Usually the highest structure has a solid and
wide foundation. Discuss with participants what it means to have a solid foundation - and
why laying a solid foundation is important (and the core of an effective team).
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Use the following questions for additional discussion:

1. How did your team work together? What specifically worked well? What difficulties did

you experience?

2. Besides the team leader, what role did each person play in the group? How was each
person helpful to the end goal?

3. Was it a plus or a minus that the team leader was not able to physically participate in
the activity? How did the team leader feel about his or her level of participation?

4. What would you do differently if given a second chance at this activity?

Journaling Activity
You are the leader of a team at work. What type of leader would you tike to be - one that
gets involved and works with the team or one that tells the team what to do? Explain your

choice.

Extension Activity
/ Have participants interview no fewer than 20 of their peers and ask two simple

questions:

1. What is the best part of working on a team?

2. What fs the most difficult part of warking on a team? .

Participants should be instructed to bring their results back to the larger group. The larger

group should then examine the most common difficulties described and come up with
solutions td turn these difficulties into successes.
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Summer at City Hall

Friday, June 19t Agenda

7:30 am Arrive and prep classroom
8:00—8:30 am Breakfast

8:30 am Program Start

8:30-9:00 am Group check-in

Questions/Comments/Concerns
Review Agreements

Introduce Topic for the Day - Meet & Greet {Meeting Supervisor’s)

9:00 am Remain in Chambers
9:00 - 10:00 am Presentation by HR
10:00 —-10:30 am Ice breaker/Teambuilding Activity (Facilitated by Returning Youth)

10:30 -11:40 am
11:40-12:00 pm
12:00-12:30 pm Lunch
Learning Objectives:

* Understand the types of skills and attitude that an employers is looking for
+ Meet internship supervisor
¢ Understand how to present themselves and communicate with adults

Debrief Questions:
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CORPORATION FOR NATIONAL &
COMMUNITY SERVICE

Established in 1993, the Corporation for Na-
tional & Community Service engages more
than a million Americans each year in service
to their communities—helping to solve com-
munity problems. The Corporation supports
services at the national, state, and local lev-
els, overseeing three main initiatives:

+ AmeriCorps, whose members serve with lo-
cal and national organizations to meet com-
munity needs and,:after their service, re-
ceive education awards to help finance col-
lege or training;

* Learn and Serve America, which helps link
service and education for students from
kindergarten through college; and

* The National Senior-Service Corps, through
which, Americans 55 and older contribute
their skills and experience.

Corporation for National &
Community Service

1201 New York Avenue, N.W.
Washington, D.C., 20525
{202) 606-5000

(202) 565-2799 (TDD)
www.nationalservice.org

Corporation. for

NATIONAL&
COMMUNITY
SERVICEr TS

itizens 101

CONSTITUTIONAL RIGHTS
FOUNDATION

CREF, under a cooperative agreement with
the Corporation for National and Communi-
ty Service has created Active Citizens:
AmeriCorps in Service to America in re-
sponse to the Citizenship Initiative institut-
ed by CNCS in 2001.

Established in 1962, Constitutional Rights
Foundation (CRF) is a non-profit, non-parti-
san organization dedicated to educating
young people to be more effective citizens.
Governed by a board of directors repre-
senting community leaders in law, busi-
ness, government, education, and the me-
dia, CRF provides programs and materials?

throughout the nation. . -

Recognizing that future citizens must
sess knowledge, attitudes, and skills to\er
fectively participate in civic affairs at
democratic decision-making, CRF offers:
wide variety of programs on {aw and go

ernment and civic participation.

Constitutional Rights Foundation
601 South Kingsley Drive

Los Angeles, CA 90005

(888) 900-1180

(213) 386-0459 FAX
www.crf-usa.org

Corporation should be inferrad.
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RATIONALE

The National and Community Service Act of 1990,
as amended, segks to "renew the ethic of civic re-
sponsibility and the spirit of community throughout
the United States.” The programs of the Corpora-

tion for National and Community Service
(CNCS)—AmeriCorps, Senior Corps, and Learn
and Serve America—are proud to be part of this
effort. .

Civic education deepens the experience of doing
service by connecting it to such fundamental
American values as liberty, responsibility, and
freedom. It is, therefore, a priority for all CNCS
programs and the Corporation for National and
Community Service to enhance citizenship train-
ing for all CNCS program participants.

OVERVIEW

The CNCS recommends that proegrams incorpo-
rate citizenship training into their member devel-
opment plan in order to provide members with a
better understanding of American democracy and
the vital role they play in preserving it. The
lessons within this guide are designed to enhance
civic knowledge as outlined in the Corporation's
2003 Application Guidelines on Citizenship Goals
and Objectives,

Active Citizens 101 contains a seties of pre-se-
lected lessons that meet the minimum CNCS-rec-
ommended citizenship requirements for most
AmeriCorps programs’ member development ob-
jectivés. However, Active Citizens 101 is not
meant fo replace the complete Active Citizens:
AmeriCorps in Service to America guide. Instead,
Active Citizens 101 was designed for program
sites unable to provide its members with the op-
portunity to explore it's various themes in greater
depth due fo time or logistical constraints. If these
time or logistical constrainis do not apply to your
program site, CNCS strongly encourages use of
the complete Aclive Citizens: AmeriCorps in Ser-
vice to America curriculum to meet your member
development objectives. This guide contains sev-
en additional lessons, organized into five modules
that allow for a deeper understanding of the con-
tent initially explored in Active Citizens 101. An
evaluation instrument specifically designed to
measure the civic outcomes associated with each

r-ur-f‘a
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module is also available. Please contact CRF at
1-888-900-1180 to obtain a free copy of this
instrument.

Active Citizens 107 is also organized into five
modules. They are:

« Module One: Rule of Law;

« Module Two; Consent of the Governed;

* Module Three: Rights and Responsibilities;

+ Module Four; Equality and Liberty; and

+ Module Five: Social Capital and Democracy.

Each module contains one lesson with the excep-
tion of Module Five, which contains two. On aver-
age, each lesson is one hour in fength.

In the first four modules, each lesson is self-con-
tained and can be presented by itself or can be
presented in a series with other lessons from with-
in its module. The fifth module contains a se-
guence of developmental lessons that leads par-
ticipants through the initial steps of planning a ser-
vice-leaming project. This module is developmen-
tal and necessitates that it be facilitated in its
entirety.

Each lesson is infroduced by an Overview, a brief
description of the content and methods that facili-
tators and members will follow to achieve the les-

_ son’s Citizenship Goals. These goals are intended

to enhance and develop citizenship knowledge,
skills, and attitudes. In many cases, lessons
achieve several citizenship goals.

Following the Overview and Citizenship Goals,
each lesson shows the time required (roughly one
hour per lesson) and a Facilitator Checklist that
includes:

¢ *Handouts (reproducible readings and

-y waorksheets that members will use in

" each lesson).

+ Materials needed (chart paper, pens,
markers, efc.)

* Preparation instructions (introductory
lists, procedures, or concepts that
members will refer to in the course of
the lesson).

» Procedures (step-by-step instructions
describing how facilitators will guide
members through the lesson).

In the back of Active Citizens 101 is an extensive
reference section.

Corgoration for
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The Corporation for National and Commu-
nity Service has issued guidance that sels
out a number of goals for programs to con-
sider in developing their own citizenship
training program. These fraining goals are:

+ Fostering within members positive atti-
tudes regarding the value of lifelong citi-
zenship and service for the common
good,

» Enhancing the ability of members to dis-
cuss and explore their community and
the people, processes, and institutions
that are most effective in improving com-
munity conditions;

» Enhancing the ability of members to plan
effective service projects that respond to
real community needs; and

» Developing the social, cultural and ana-
Iytical skills necessary to effectively par-
ticipate in American democracy.

To cultivate active and effective citizenship
Active Citizens: AmeriCorps in Service fo
America includes opportunities for partici-
pants to enhance and develop their knowl-
edge about citizenship, their citizenship
skills, and ultimately their civic attitudes.

KNOWLEDGE
The civic-knowledge outcomes of
these lessons include discussions
7~ that enhance members’ general

knowledge of:
» American history and government;

pRATY 5
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owledge Outcomes

+ The history and an understanding of the
American tradition of private, voluntary
action; '

« The rights and responsibilities of
citizens; and

» Local and national civic institutions.

SKILLS

The civic-skills outcomes of these
lessons aim to enhance and/or
develop skills such as:

+ The ability to translate American princi-
ples of democracy into practice;

« The ability to engage effectively in the
democratic process;

» The ability to use a variety of methods to
critically evaluate public issues and pub-
lic opinion polls;

« The ability to use various methods to
seek out and find information about com-
munity issues; _

« The ability to negotiate between possibly
conflicting rights and responsibilities.

ATTITUDES
The civic-attifudes outcomes of
these lessons enhance or develop:

« Respect for the principles and
values that we haold in common;

« Recognition of the responsibilities that
accompany rights and freedoms;

« A sense of civic efficacy;

« An appreciation for the significance of

freedom and equality; and

Tolerance for diversity of opinions.

Cdrporation for

NATTONAL&KS
COMMUNITY
SERVICED®TS



S

i
PREF®

Review Active Citizens: 101 carefully.
Look through the Introduction, Overview,
Civic Knowledge Outcomes, Workshop
Planning Guide and each module’s
lessons and handouts to familiarize your-
self with the material.

Plan each lesson carefully. Choose
which lessons you wish fo facilitate. Read
the Procedures and Facilitator Checklist
ahead of time and plan how you are going
to present the material. Make sure you
have all the material listed under Facilita-
tor Checklist. You will need to photocopy
the lesson Handouts to distribute during
each session. The checklist may call for
markers and chart paper. You can use a

blackboard, if available. Otherwise, you -

can find pads of low-cost chart paper (277
X 34") in most office~-supply stores.

Most lessons follow the same pattern.
Clear, step-by-step instructions for leading
every lesson are detailed in this guide. In
each lesson, typically, you:

+ introduce the lesson with a focus aclivity

and explain what members will be doing in
the lesson.

» Distribute handouts and ask members to
read a brief article in a Handout.

» Conduct a brief discussion about the
article, using questions in the lesson
Procedure.

+ Have them work on an activity in small
groups and present their findings to the
larger group.

« Debrief the activity with a short discussion.

58

o0 Use This Guide

Note: All lessons have application activities
that enable members to apply what they
have learned to their own service needs and
experiences. Some lessons have optional -
research and writing activities that explore
authentic American historical documents.

Use the “Training Methods” tips in the
following section to help you. The Training
Methods section includes tips on brain=
storming, how to conduct directed discus-
sions, and how to work in small groups.
Tips on handling controversy will help you
in case an argument breaks out during a
lesson.

Constitutional Rights Foundation is
your training and technical assistance
provider for citizenship member develop-
ment. If you find you need support in im-
plementing this material, please contact
CREF toll-free at 1-888-900-1180.

NATIONALSY
COMMUNITY
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This publication aims to broaden partici-
pants' vision of citizenship through select-
ed readings, group study, directed discus-
sions, brainstorming, and, in Module Five,
a civic-action project in the community.
As a facilitator, it will be your job to intro-
duce the infarmation in Active Citizens 101
and guide your group to participate effec-
tively in the sessions and activities. In
short, you will be acting as a teacher. Here
are some instructional techniques:

Establishing Ground Rules

As you begin to present these materials to
your members, it is a good idea to estab-
lish some ground rules. In a learning envi-
ronment, making some general rules for
participants helps to establish a level play-
ing field-participants will know what is to
be expected of them, and of one another,
and of you! You might begin your first ses-
sion by asking folks to brainstorm a list of
rules that the group agrees to follow so
that the sessions are comfortable for all.
For example, a list of ground rules might
consist of things like—when someone is
speaking don’t interrupt; if you are the kind
of person who always has something to
say, consider counting to ten to allow an-
other person to speak, etc. You might con-
sider keeping this list of ground rules up
for the duration of your training sessions.

Brainstorming

Brainstorming is a technique for generat-
ing lots of ideas. In a brainstorming ses-
sion, people do not judge or criticize any
idea because that would stop people from
coming up with ideas. All judgments are
left to after the brainstorm session.

59

ng Methods

In a typical brainstorm,
a group is given a
clearly stated
question such as,
“What is the
most serious
problem in your
community?” With-
in a limited time, par-
ticipants are told to think of
the greatest possible num-
ber of answers. One group
member records the answers. The time
pressure short-circuits judgment: If partici-
pants must come up with lots of ideas
quickly, they have no time to judge or cen-
sor their own thought process. Here are a
few quick rules for brainstorming:

+ Say anything that comes to mind.

+ Do not judge or criticize what others say.
+ Build on other ideas.

After all items have been bralnstormed and
listed, participants can discuss, critique,
and prioritize them.

Directed Discussions

A discussion section is included in every
lesson. Discussions allow participants to
explore the material further. There may not
be a single, easy answer to the questions
raised.

As a group facilitator, it will be your re-
sponsibility to direct the discussion. Try to
arrange the seats in a circle s0 members
can look at one another when they are
speaking. Use the discussion gquestions to
get the process going. Once the discussion
is going, try to take a back seat and allow
the discussion fo take its course.

NATIONAL &Y
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Your role, however, is not passive. In a di-
rected discussion, all participants should
be treated as equal partners. Encourage
everyone to participate. Be sure members
listen to one another. Don’t allow the con-
versation to stray off the topic.

Make a list of ground rules for all discus-
sions and ask participants to agree to
them prior to the first discussion.
Here are some  suggested
ground rules for discussions:

+ State your ideas and opinions
clearly.

» Support your statements with
facts or logical arguments.

* Define the terms you use.

« Keep an open mind and listen to one
another.

* Respect the opimons of others.

* Work together to answer the questions
posed. -

Small Groups

By working in small groups of two 1o five
members, people get the opportunity to
communicate, cooperate, persuade, bar-
gain, and compromise. They learn that an
effective technique for problem solving
may come through the efforts of groups
rather than individuals. In small groups, it
is easier for everyone to make a contribu-
fion. Here are a few tips to make small
groups work:

)
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g Methods, cont.

» Make sure people understand the activi-
ty before they begin.

* Give each group member a task.

+ Monitor progress by circulating among the
groups.

+ Encourage members to participate inside the

group.

Handling Controversy
Q Disagreement is a real—indeed
. D necessary—part of dealing with
community issues. Controversy
cannot, and should not, be
2 avoided. When properly han-
dled, disagreements can bring
information and understanding
to a discussion. When contro-
versy arises in discussion, clarify the dis-
agreement. As facilitator,: your role should
remain neutral. ldentify the issue under
dispute. Point out areas of conflict and
agreement, and look for assumptions that
give rise to the controversy. When con-
flict becomes apparent, ask participants
to follow these ground rules:

*» Argue ideas, not personalities.

* Use “I” statements to express point of
view.

* Use active listening skills to carefully rep-
resent the opposite viewpoint fairly and
accurately.

» Concentrate arguments on facts and
information.

If necessary, bring in one or morte

resource persons who can provide a bal-
anced perspective on the issue at hand.

NATIONAL &
COMMUNITY
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"Whether you are creating a

. citizenship workshop or a

‘leadership development ses-
sion, please consider the fol-
lowing information as a “tip
sheet” to create a session that
.is successful for you as facili-

'SECTION ON]:'.-!f you have
‘evet stood in front of a
_works_hop group and consid-
“ered... “What am | doing here,
and why are they all looking
at me?" You will want to:

Create an objective. What
do you want your audience to
get out of this?

Create opportunities for
participants to work in
groups. One of the ob}eo--

“tives of a workshop is to offer

‘opportunities for the ex-

change of ideas among the
“participants. Consider struc-
turing your workshop in dyads
of small groups to facrlltate
jthis goal : o

Start and end on time. ¥
Whenever possible, set :

time limits for partrcrpants to’

;_Complete actlvrtles

‘Incorporate

-fore you close.

Transitions.
Pian on 2-4 actrvmes after you
_apen the workshop and be-._.

Planning Guide

‘Create an appropriate
room arrangement. How .
; : role pan’P

will you arrange your ses-
sion? Groups around tables?
Theatre-style audience? (This

~should emerge out of your =
workshop objectives.)

tator and foryour participants. -~

' Display of information. « - - -0
: : -:.Listen to partncnpant's «con-
"3tributions. It's ‘easy to get

Handouts, of course. But, will
you also need an overhead
projector? Chart paper and
easel? Markers? Will stuff be
at every table? Will you be
handing the information out at
the beginning of the
workshop or at the end?

SECTION TWO-"But, where

will 1 go? What will | do? How

will | keep them from gossiping
in the back of the room?"

- Think interactive.

Participants should have dis-
tinct tasks or roles in thé
workshop. The antonym of in-
terdactive is -lecturel (Of
course, one could:say that in
a lecture the _pa_rt_r_orpants have
a distinct role: They're the "lis-
tener.” You are encouraged to
involve your participants a

wee bit more actively.)

“Will your participants actually
- walk through a portion of the -
- lesson? Will they brainstorm-
' pl‘OjeCt ideas, teaching strate—_ o
gies, fundlng options, addi- "

and steal those ideas. Do you
want to include the tradltlonal

. Al!ow for partlapatlon. So~

'I|C|t answers from parhclpants fo

'-questtons ralsed in the work—
' shop e o S

tost in your “agenda" but often
the oontrlbutlons -of your audi—
ence raise essential issues.
you may not have ‘thought of.
On' the other hand, you may
have to rein in participants .
who want to get lost in their

- agenda. If you think they're

making a good point but there
really isn't time to go down that
road, say so, and steer the
workshop back on track. '

‘Build on participants’ con-

tributions. Allow a few extra
minutes for relevant drgres-_
sions. :

Share p0551ble obstacles

Prepare your parhc;pants for
pitfalls that have befallen you
Share your solutions and ask
partlclpants how they mlght

_-handle the same sﬂuatron-
~You. can get great ]esson.

'ldeas and : management_
g strategles off of other people S

:|deas

tional resources related to the "=~ = =
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— workshOp'? Think about effec- .. S
e :trve workshops you vebeenin .
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Pre-assessment. It always

audience.

‘helps to survey your audi-
- ence for their-experience lev-

el. Lots of new members in

_your group? Considet group-

: ldess )

_ing’ them with more experi-

énged  participants. (If you

9fi_n‘d_ a few people know as
“much about your topic as you
“do, call 'on them throughout

the workshop for additional

Be flexible. Some-

-thing that's really “cooking”

may mean you cut something

“else out. On the other hand,

something you plan might
bamb; consider moving on to
the 'next part of your work-
shop.

'S_enfse of humor. If you are

' Stcnow

concerned that you have
nene perhaps you could use
comics related to teachlng as
add[tlonal visual aids.”

' your ensemble" W|th the nght
.ac:cessorles o -

' Visual aids. Repllcas of hls- o
_tonc American documents.

;ba_ck__qf_thls book), samples :

(see reference section in the

- SECTION THREE-

Bond with your. ‘lesson, additional lesson

- resource materials.

FOUR~Enhance -

of - participants’  servige,
posters, "props" used in the

~ Address multiple intelli-

gences. Multiple intelli-

“"gences is a theory about the

mind based on research in
fields ranging from psycholo-
gy to anthropology to biology.
The theory of multiple intelii-
gences distinguishes be-
tween many different kinds of
learning.
» Some peaple learn best Vi-
sually and organize things

.spatlalty They like to sée
what you are talking about

in order to understand. Oth-
ers demonstrate strength in
the language arts: speaking,
writing, reading, listening. -
« Other people display an ap-

titude for numbers, reason-'

tng and problem solving."

- Some people expenence
learning: best through activi-
ty: games,”  riovement,

hands-on  tasks, building;

while others learn wéll
through songs, rhythms,
and musical expression. -
* Some people are especially

ings, values and

'relates to themselves
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Planning Guide, cont.

" » Other people are noticeably

people otiented and outgo-
" ing, and do thelr learning
cooperatively in groups or
‘with a partner. They are of-.
ten labeled as "talkative."

-+ Try to be aware of all the
. ways peop[e_tearn thmgs _

' Concrete examples. Con-

hect the content W|th sewlce
actl\ntles partlmpants prowde _

Snacks. Can there ever be:
too many snacks’? ' :

SECTION FM.-You were great, -
lets do lunch, love ya, leS k[sst .

(but seriously...)

vaaluatlon Create a short
. eva]uatlon survey (3—4 ques-

tions) to find out if you

_reached your audience, Most

people do best with questlons

- that can be answered by.al:

to 5 ranking. Ask. one other.
open-ended questlen (*in

your. opinion,..” “what do you__'
believe...” “how did you feel
about... ) for addsttonal feed- .

: back Remember to ]eave a.
'-few mmutes at-the end. of'

in touch with their own feel- _your tramlng for evaluatlon

ideas.”

~They may tend to be mare

- ~reserved, but they are actu- “thank ‘em profusely, and ac- .

ally - quite - intuitive about '-9-‘?9&@9913939 gracefully_,

what they learn and. how ,t..__‘-__.: =

'--"z'Closmg Wrep it aII up,:

Corporatlon for,

NATIONAL & 2
COMMUNITY
SERVICEETRET



-

The lessons contained within Active Citi-
zens 101 are provided to heip you to build
a training plan that meets the citizenship

goals intended for your individual program.

With so many types of programs in the
USA, and the varied approaches to mem-

_ ber development, Active Gitizens 101 was

developed to be as flexible as needed to
accommodate various approaches. The
following framework is intended fo present
a sampling of lessons that may prove use-

ful in orienting members to enhanced citi-

zenship knowledge.

Acmive Crrizens 101
Each lesson listed below requires approximately
one hour of member development time:

1. Intreductory Lesson: What is a Citizen?—
page 9;

2. Module 1: Rule of Law, Lesson One: What
Makes a Great Leader?— page 15;

3. Module 2: Consent of the Governed, Lesson
Two: Term Limiis—page 19;

4, Module 3: Rights and Responsibilities, Lesson
Two: A Visitar From Outer Space—page 25;

5. Module 4: Equality and Liberiy, Lesson One:
Equal Protection—page 29; '

6. Module 5: Social Capital and Democracy,
Draw Your Community: Identifying Needs and
Resources—page 41; and

7. Module 5: Social Capital and Democracy,
What's Your Problem? Focusing on Corrimuni-
ty Problems—page 43,

As with all member development materi-
als, it is strongly suggested that the facili-
tator review lessons in their entirety before
embarking on facilitation. Also be advised
that should you have any questions re-
garding these materials, you can contact
Constitutional Rights Foundation for tech-
nical assistance at 888-900-1180.

it
pRAFY o
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Citizens 101

Model Agenda A-—Your members meet weekly
for training. in this model, you could begin the day
with one of these lessons, and do so over the
course of 7 weeks (one lesson per week—there are
7 Iessons listed).

Model Agenda B-Your members meet quarter-
ly, for weskend-long refreats. In this model you
could “cluster” the lsssons, providing lessons 1-4
over a four-hour period in one quarter, and follow
up with lessons b-7 the next.

Model Agenda C-Your members meet only

-during their orlentation period, which lasts for one

week at the beginning of your program year. For
this madel, it is suggested that you can begin Day
One with the lesson “What is a Citizen”, and in-
clude two hours for citizenship lessons on each of
the next three days.

Evaluation Tool-CRF can provide you with
a data instrument specifically designed to
measure civic outcomes directly related to
this Active Citizens 101 Course. As you re-
view the lessons in this course, please
note special “Active Citizens 101" objec-
tives—the tool was designed to measure
these objectives. ** Please contact CRF .
1-888-900-1180 to obtain a free copy of

this tool.

Final Recommendations:

The lessons included in Active Citizens 101
are not intended to be sequential. That is,
you may use any lessons in any order you
determine. Remember, this is a guide,
you know your members better than any-
one. You should be mindful of their needs
and your program’s needs as you build a
member development model.

Cgrporation for |
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Summer at City Hall

Monday, June 2274 Agenda

7:30 am Arrive and prep classroom
8:00-8:30am Brealfast

8:30 am Program Start

8:30 ~9:00 am Group check-in

Questions/Comments/Concerns
Review Agreements

Introduce Topic for the Day — Active Citizenship

9:00 am Head to separate classrooms

9:00-10:00 am What is a Citizen?

10:00 - 10:30 am Ice breaker/Teambuilding Activity (Facilitated by Returning Youth)
10:30-11:40 am What is a Citizen?

11:40~-12:00 pm Debrief/Q&A

12:00-12:30 pm Lunch

Learning Objectives:

» Translate American principles into practice
s Engage effectively in the democratic process
» Negotiate between possibly conflicting rights and responsibifities

Pebrief Questions:

¢ Do you have a real-life example of an active citizen? Past or present?
s What does democratic look like in an ideal world?
e How can you be an active citizen, without voting?
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LESSON OVERVIEW

What is a Citizen? In this lesson, mem-
bers consider qualities or traits of effective
citizenship. First, members brainstorm ex-
amples of good citizens. Nexi, they read
about three categories of citizens. Finally,
they brainstorm attitudes, knowledge,
skills and actions required for effective
citizenship.

Active Citizen 101 Objective

Participants will gain a broad understand-
ing about how they can be effective
citizens within their communities.

This lesson meets the following
CNCS Citizenship Goals:

Knowledge
» The history and understanding of

ﬁ the American tradition of private,
.

oz T

pRAF

voluntary action.

« The rights and responsibilities of -
citizens.

Skills

» The ability to translate American
principles into practice.

- The ability to engage effectively in
the democratic process. :

Attitudes

« Respect for the principles and val-
ues that we hold in common.

« Recognition of the responsibilities
that typically accompany rights and
freedoms.

+ A sense of personal efficacy.

Time Required
1 hour

9
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is a Citizen?

FACILITATOR'S CHECKLIST

Handout Intro (a)—What Is A
Citizen? 1 per member

Handout Intro {(b)—Kinds of
Citizens 1 per group or copy

the handout onto an overhead
transparency

Paper, pens, pencils
Chart paper and markers

\ Tip: Facilitator should
review “Brainstorming” in
Training Methods (page 4).

NATIONAL &Y
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1. Ask members: “Who in your community
do you consider to be an effective citizen?
Why?”" List answers on chart paper.

2, Tell members that today they are going
to explore the notion of effective citizen-
ship. Distribute a copy of Handout Intro (a)
—What is A Citizen? to each member. Tell
them they are going to read an article
about three citizenship categories. Ask
members to read Part 1—Three Kinds of
Citizens. To make the activity more lively,
volunteers may read the selection aloud.

3. When they finish the reading, hold a dis-
cussion using the following questions:

« What are the three categories of an effec-
tive citizen described in the reading?

« In your opinion, which of these three cat-
egories would be most important in a
democracy?

» Do you think that the three categories of
citizens can work together in a demo-
cratic society? Why or why not?

4, Tell members that, in order to develop a
better working knowledge of citizenship,
they are going to work in small groups to
break the concept of citizenship into sepa-
rate qualities or traits. Divide them into
small groups of 3-5 members. Review
Part 2—Citizenship Brainstorm on their
handouts. Pay particular attention to the
brainstorming tips listed on the handout.
Tell them {o brainstorm answers to the four
questions in Handout Step 1.

66

+ What Knowledge
does an effective
citizen need?

» What Skills does an ef-
fective citizen need?

« What Attitudes does an effective citi-
zen need?

« What Actions does an effective citizen
need to take?

Have members use Handout Infro (b)
—Kinds of Citizens as a resource to aid
them in the Citizenship Brainstorm.

5. Have each group choose a best answer
to each brainstorm question. Write “Knowl-
edge,” “Skills,” “Attitudes,” and "Actions”
on a piece of chart paper. When groups
finish choosing their best answer to each
question, ask them to report their findings
to the others. List them under the appropri-
ate heading on the chart.

6. Debrief the activity by disgussing or writ-

ing about the following questions:

* How does knowledge of citizenship traits
promote effective citizenship?

« Which citizenship traits best apply to you?

+ How can you ‘apply these fraits to your
service experience? Be specific (a citi-
zen who has knowledge of the workings
of local government could apply to the
park and recreation department for per-
mission and resources for a cleanup pro-
fect. A citizen who has skills in communi-
cating could persuade others to begin a
petition drive fo influence a local policy).

(.orpom!lon for
COMMUNITY
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PART 1—THREE KinDs OF CITIZENS

In order to consider notions of effective cit-
izenship, we can begin by exploring the
meaning of citizenship. This reading—writ-
ten by professors Joseph Kahne, Mills
College, and Joel Westheimer, University
of Ottawa—charts the emergence of three
differing categories of effective citizens:
personally responsible citizens, participa-
tory citizens, and justice-oriented citizens.
These three categories represent different
beliefs regarding the capacities (knowl-
edge, skills, and attitudes) and commit-
ments of effective citizenship.

The Personally Responsible Citizen acts
responsibly in his or her community by, for
example, picking up litter, giving blood, re-
cycling, volunteering, and staying out of
debt. The personally responsible citizen
works and pays taxes, obeys laws, and
helps those in need during crises such as
showstorms or floods. The personally re-
sponsible citizen contributes to food or
clothing drives when asked and volun-
teers to help those less forfunate whether
in a soup kitchen or a ‘senior center. She
or he might confribute time, money, or
both to charitable causes.

The Participatory Citizen actively takes
part in the civic affairs and the social life of
the community at local, state, and national
levels. This category of citizen gets in-
volved in the planning and implementation
of organized efforts to care for those in
need. Skills associated with such efforts—

67

is a Citizen?

such as how to run a meeting—are also
viewed as important. While the personaily
responsible citizen would contribute cans
of food for the homeless, the participatory
citizen might organize the food drive.

Participatory citizens believe that civic
parlicipation transcends particular com-
munity problems or opportunities. They
see community as a place where, as Alex-
is de Tocqueville writes in Democracy in
America, citizens “with competing but
overlapping interests can contrive to live
together communally." Thomas Jefferson,
Benjamin Franklin, and others viewed in-
formed participation in civic life as a funda-
mental support for a demacratic society.

The Justice-Oriented Citizen cails attention
to matters of injustice and to the impot-
tance of pursuing social justice. Justice-
oriented citizens evaluate social, political,
and economic structures and consider

Corpordilon for
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CONT.

collective strategies for change that chal-
lenge injustice and, when possible, ad-
dress root causes of problems. The justice-
oriented citizen shares with the participato-
ry citizen an émphasis on collective work
related to the life and issues of the commu-
nity. ‘

The justice-oriented citizen differs from the
participatory citizen by attempting to im-
prove society by critically analyzing
and addressing social issues and
injustices. Whereas participatory
citizens might choose to orga-
nize the collection of clothing for
members of the community who
can't afford it, justice-oriented
citizens would search for root
causes of paverty and devise pos-
sible responses to those causes. By
comparison, if participatory citizens or-

ganize a food drive and personally responsi-
ble citizens donate food, justice-oriented citi-
zens ask why people are hungry and act on

‘what they discover.

PART 2—CITIZENSHIP BRAINSTORM

You have just read how citizenship can in-
volve more than memorizing names and
dates from a history book or spending a
Saturday cleaning up a vacant lot. What is
citizenship really about? How do you
franslate the principles of citizenship into
practice? In order to develop a better
working knowledge of citizenship, you are
going to work in small groups to break the
concept of citizenship into its separate
traits.
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is a Citizen?

Brainstorm answers to the four questions
below. You will need a separate sheet of
paper fo list your brainstorm answers. Use
these Brainstorm Tips:

» Say anything that comes to mind.

* Do not judge or criticize what others say.

~» Build on each other’s ideas.

Brainstorm as many ideas as you can in
response to these four questions:

« What knowledge does an ef-
fective citizen need?

« What skills does an effective
citizen need?

* What attitudes does an ef-
fective citizen need?

» What does an effective citizen
need to do?

When you complete the brainstorm, choose
the best answer to each brainstorm question.
Be prepared to report your choice to the other
groups.

NATIONAL &
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DESCRIPTION

SAMPLE
AcTIONS

CORE
ASSUMPTIONS

Personally Responsible
Citizen

Acts responsibly in
hisfher community

Works and pays taxes
Obeys laws
Recycles, gives blood

Volunieers to lend a
hand in times of crisis

of Citizens'

Participatory Citizen

Active member of commu-
nity organization and/or
improvement efforts

Organizes community ef-
forts to care for those in
need, promote economic
development or clean-up
environment

Knows how government
agencies work

Knows strategies for
accomplishing collective
tasks

Justice Oriented Citizen

Critically assesses social,
political, and economic
structures to see beyond
surface causes

Seeks out and addresses
areas of injustice

Knows about social move-
ments and how to effect
systemic change

Contributes food to
a food drive

Helps to organize a food

drive

Explores why people are
hungry and acts to solve
root causes

TO SOLVE SOCIAL PROBLEMS AND IMPROVE SOCIETY CITIZENS MUST:

Question and change estab-
fished systems and struc-
jures when they reproduce
patters of injustice over time,

Actively participate and-
take leadership positions
within established systems
and community structures.

Have good character; they
must be honest, responsi-
ble, and law-abiding mem-
bers of the community.

1 From “What Kind of Citizen? The Palitics of Educating for Demacracy” by Joel Westheimer & Joseph Kahne
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Summer at City Hall

7:30am
8:00—-8:30am
8:30 am

8:30~-9:00 am

9:00 am

9:00 - 10:00 am
10:00 — 11:00 am
11:00 -11:30 am
11:30—11:50 pm
11:50-12:00 pm

12:00-12:30 pm

Learning Objectives:

Tuesday, June 23" Agenda

Arrive and prep classroom

Breakfast

Program Start

Group check-in
Questions/Comments/Concerns

Review Agreements

Introduce Topic for the Day — Rule of Law

Head to separate classrooms

Rule of Law

Speaker: Daniela Urban “Knowing Your Rights”

lce Breakers (Returning Youth)

Rule of Law/ Washington’s Farewell Address

Debrief/Q&A

Lunch

e Ability to translate American principles of democracy into practice

e Recognize the responsibilities that accompany right and freedoms

Debrief Questions:

* Describe a quality of leadership you have, describe one you would like to learn.
¢ Is Washington’s words still relevant teday? If so, why? If not, why?
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Rule of Law

Our republic is based on the rule of law. It is often said
that we have a “government of laws, not men.” On the
local, state, and national levels, our democratically
elected legislatures and executives pass and sign our
laws. The judicial branch, which is supposed to be

. independent of political influence, interprets the laws

and determines whether they are constitutional. What

- would be the consequences to the nation if the rule of

law broke down?

Corporation for |
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LessON 1.1: WHAT MAKES
A GREAT LEADER?

LESSON OVERVIEW

In this lesson, members brainstorm defini-
tions of leadership. Working in pairs, mem-
bers identify leaders in their own commu-
nity, identify qualities that make them
leaders, and compile a list of leadership
traits.

Optional: Historical Documents Ac-
tivity—Members examine excerpts from
Washington’s Farewell Address to identify
and analyze positions that he took as the
nation’s first leader.

Active Citizen 101 Objective
Participants will gain insight into the traits
and charactetistics of effective community
leaders.

This lesson meets the following
CNCS Citizenship Goals

Knowledge
-+ American history and government
~ Local and national civic institutions
,,"
Skills

w1 1€ ability to translate American

B principles of democracy into prac-
tice

+ The ability to negotiate between
possibly conflicting rights and re-
sponsibilities

Attitudes

+ Recognition of the responsibilities
that accompany rights and free-
doms

Time Required
1 hour

15

72

FACILITATOR’S CHECKLIST

Handout 1.1a—Understanding
Leadership 1 per pair

Paper, pens, pencils

Chart papef and markers

Optional:Historical Documents
Activity

—Be prepared to provide one copy
of George Washington’s Farewell
Address for each member.
httpy//www.ourdocuments.gov/
print_friendly.php?page=
transcript8.doc=15

Cérporaiion far
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1. Hold a brief, focus discussion by asking
members “What does leadership mean?”
Accept various answers. Explain to mem-
bers that today they are going to consider
what it means to be a leader and deter-
mine what traits, or characteristics, we as-
sociate with leadership. You might want to
provide the paragraph that describes Mod-
ule One, and ask members their opinion of
what “a government of laws not men”
means to them?

2. Distribute a copy of Handout 1.1 (a)—
Understanding Leadership to each mem-
ber. Explain that, in order to become more
effective leaders, they are going use lead-
ers from their community to identify leader-
ship traits. Ask them to brainstorm three
people from their communities whom they
consider to be leaders. What roles do they
fulfill?

3. Divide the group into pairs. Have them
read “Leadership Traits” from their handouts.

4., Working as individuals, ask members to
choose TWO community leaders they are
familiar with and list FIVE leadership traits
they associate with each person. 'Working
in pairs, have members draw from their list
to consider why they believe each of the
four people they identified is a leader. Ask
them to:

* |dentify leadership traits they AGREE upon.
+ |dentify leadership traits they DISAGREE upon,

5. Place chart paper. up on two opposite
walls. Write “Leadership Traits AGREE" at
the top of one sheet of chart paper. Write
“Leadership Traits DISAGREE” on the
other sheet.

16
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6. Ask ane person from each pair to write
one leadership trait from their AGREE list
on the appropriate sheet. Ask the person
to write one trait from his or her DIS-
AGREE list on the other sheet. Continue
this process until all AGREE and DIS-
AGREE leadership fraits have been listed.

Place a check mark by any trait that gets

additional votes. Hold a discussion with all

members using the following questions:

« Did all members AGREE on traits associated
with leaders?

+ Were some traits listed very often? What were
they?

+ Did some traits appear on the AGREE and DIS-
AGREE charts? What does that indicate?(Some
pairs agreed on them as leadership characteris-
tics while other pairs did not.) Have representa-
tives argue the pros and cons of these traits.

7. From the two lists, have the group iden-

tify an agreed-upon set of leadership traits.

Debrief the activity by asking: -

+ Do you feel leaders can be "made" as well as
“born™? Why?

« What leadership traits do you believe you need to
be an effective leader?

« What leadership traits can you apply to your own
service experience?

Optional: Historical Documents Activity

Explain that President George Washinglon decided not to
seek reelection for a third term and began drafting this
farewell address to the American people. [n the address,
Washington urged Amerigans to consider themselves as part
of 3 unified natlon; to avold political parties and special inter-
ests based on geagraphy; and beware of [ong-term entangle-
ments with ofhér nations. Using George Washington's
Farewsll Address, have members:

« l|dentify Washlngtons statements ‘that describe these
warnings.

« Apply Washington's warnmgs to current American ideas
about diversity, palitical partisanship, geographical groups,
and international policy. Are Washington's warnings relevant
today? Why or why not? .

Corporatian _for
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Friends and Fellow Citizens:

The period for a new election of a citizen to administer the executive government of the United States being not far
distant, and the time actually arrived when your thoughts must be employed in designating the person who is to be
clothed with that important trust, it appears to me proper, especially as it may conduce to a more distinct expression
of the public voice, that | should now apprise you of the resolution | have formed, to decline being considered among
the number of those out of whom a choice is to be made.

| beg you, at the same time, to do me the justice fo be assured that this resolution has not been taken without a strict
regard to all the considerations appertaining to the relation which binds a dutiful citizen to his country; and that in
withdrawing the tender of service, which silence in my situation might imply, | am influenced by no diminution of zeal
for your future interest, no deficiency of grateful respect for your past kindness, but am supported by a full conviction
that the step is compatible with both.

The acceptance of, and continuance hitherfo in, the office to which your suffrages have twice called me have been a
uniform sacrifice of inclination fo the opinion of duty and to a deference for what appeared to be your desire. |
constantly hoped that it would have been much earlier in my power, consistently with motives which | was not at
liberty to disregard, to return to that retirement from which | had been reluctantly drawn. The strength of my
inclination to do this, previous fo the last election, had even led to the preparation of an address to declare it to you;
but mature reflection on the then perplexed and crifical posture of our affairs with foreign nations, and the unanimous
advice of persons entitled to my confidence, impelled me to abandon the idea.

| rejoice that the state of your concerns, external as well as internal, no longer renders the pursuit of inclination
incompatible with the sentiment of duty or propriety, and am persuaded, whatever partiality may be retained for my
services, that, in the present circumstances of our country, you will not disapprove my determination to retire.

The impressions with which | first undertook the arduous trust were explained on the proper occasion. In the
discharge of this trust, | will only say that 1 have, with good intentions, contributed fowards the organization and
administration of the government the best exertions of which a very fallible judgment was capable. Not unconscious
in the outset of the inferiority of my qualifications, experience in my own eyes, perhaps still more in the eyes of
others, has strengthened the mofives to diffidence of myself, and every day the increasing weight of years
admonishes me more and more that the shade of retirement is as necessary to me as it will be welcome. Safisfied
that if any circumstances have given peculiar value to my services, they were temporary, | have the consolation to
believe that, while choice and prudence invite me to quit the political scene, patriotism does not forbid it.

In looking forward to the moment which is intended to terminate the career of my public life, my feelings do not permit
me to suspend the deep acknowledgment of that debt of gratitude which | owe to my beloved country for the many
honors it has conferred upon me; still more for the steadfast confidence with which it has supported me; and for the
opportunities 1 have thence enjoyed of manifesting my inviolable attachment, by services faithful and persevering,
though in usefulness unequal to my zeal. If benefits have resulted to our country from these services, let it always be
remembered to your praise, and as an instructive example in our annals, that under circumstances in which the
passions, agitated in every direction, were liable to mislead, amidst appearances sometimes dubious, vicissitudes of
fortune often discouraging, in situations in which not unfrequently want of success has countenanced the spirit of
criticism, the constancy of your support was the essential prop of the efforts, and a guarantee of the plans by which
they were effected. Profoundly penetrated with this idea, | shall carry it with me to my grave, as a strong incitement to
unceasing vows that heaven may continue to you the choicest tokens of its heneficence; that your union and
brotherly affection may be perpetual; that the free Constitution, which is the work of your hands, may be sacredly
maintained; that its administration in every department may be stamped with wisdom and virtue; that, in fine, the
happiness of the people of these States, under the auspices of liberty, may be made complete by so careful a
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essential advantage, whether derived from its own separate strength, or from an apostate and unnatural connection
with any foreign power, must be intrinsically precarious.

While, then, every part of our country thus feels an immediate and particular interest in union, all the parts combined
cannot fail o find in the united mass of means and efforts greater strength, greater resource, proportionably greater
security from external danger, a less frequent interruption of their peace by foreign nations; and, what is of
inestimable value, they must derive from union an exemption from those broils and wars between themselves, which
so frequently afflict neighboring countries not tied together by the same governments, which their own rival ships
alone would be sufficient to produce, but which opposite foreign alliances, attachments, and intrigues would stimulate
and embitter. Hence, likewise, they will avoid the necessity of those overgrown military establishments which, under
any form of government, are inauspicious to liberty, and which are to be regarded as particularly hostile to republican
liberty. In this sense it is that your union ought to be considered as a main prop of your liberty, and that the love of the
one ought o endear to you the preservation of the other.

These considerations speak a persuasive language to every reflecting and virtuous mind, and exhibit the continuance
of the Union as a primary object of patriotic desire. [s there a doubt whether a common government can embrace so
large a sphere? Let experience solve it. To listen fo mere speculation in such a case were criminal. We are
authorized to hope that a proper organization of the whole with the auxiliary agency of governments for the
respective subdivisions, will afford a happy issue to the experiment. it is well worth a fair and full experiment. With
such powerful and obvious motives fo union, affecting all parts of our country, while experience shall not have
demonstrated its impracticability, there will always be reason fo distrust the patriotism of those who in any quarter
may endeavor to weaken its bands.

In contemplating the causes which may disturb our Union, it occurs as matter of serious concern that any ground
should have been furnished for charactetizing parties by geographical discriminations, Northern and Southern,
Atlantic and Western; whence designing men may endeavor to excite a belief that there is a real difference of local
interests and views. One of the expedients of party to acquire influence within particutar districts is fo misrepresent
the opinions and aims of other districts. You cannot shield yourselves too much against the jealousies and
hearthurnings which spring from these misrepresentations; they tend to render alien to each other those who ought to
be bound together by fratemal affection. The inhabitants of our Western country have lately had a useful lesson on
this head; they have seen, in the negotiation by the Executive, and in the unanimous ratification by the Senate, of the
treaty with Spain, and in the universal satisfaction at that event, throughout the United States, a decisive proof how
unfounded were the suspicions propagated among them of a policy in the General Government and in the Atlantic
States unfriendly to their interests in regard to the Mississippi; they have been witnesses to the formation of two
treaties, that with Great Britain, and that with Spain, which secure to them everything they could desire, in respect to
our foreign relations, towards confirming their prosperity. Will it not be their wisdom to rely for the preservation of
these advantages on the Union by which they were procured ? Will they not henceforth be deaf to those advisers, if
such there are, who would sever them from their brethren and connect them with aliens?

To the efficacy and permanency of your Union, a government for the whole is indispensable. No alliance, however
strict, between the parts can be an adequate substitute; they must inevitably experience the infractions and
interruptions which all alliances in all fimes have experienced. Sensible of this momentous truth, you have improved
upon your first essay, by the adoption of a constitution of government better calculated than your former for an
intimate union, and for the efficacious management of your common concerns. This govemment, the offspring of our
own choice, uninfluenced and unawed, adopted upon full investigation and mature deliberation, completely free in its
principles, in the distribution of its powers, uniting security with energy, and containing within itself a provision for its
own amendment, has a just claim to your confidence and your support. Respect for its authority, compliance with its
laws, acquiescence in its measures, are duties enjoined by the fundamental maxims of true liberty. The basis of our
political systems is the right of the people to make and to alter their constitutions of government. But the Constitution
which at any time exists, till changed by an explicit and authentic act of the whole people, is sacredly obligatory upon
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It serves always to distract the public councils and enfeeble the public administration. It agitates the community with
ill-founded jealousies and false alarms, kindles the animosity of one part against another, foments occasionally riot
and insurrection. It opens the door to foreign influence and corruption, which finds a facilitated access to the
government itself through the channels of party passions. Thus the policy and the will of ane country are subjected to
the policy and will of another.

There is an opinion that parties in free countries are useful checks upon the administration of the government and
serve to keep alive the spirit of liberty. This within certain limits is probably true; and in governments of a monarchical
cast, patriotism may look with indulgence, if not with favor, upon the spirit of party. But in those of the popular
character, in governments purely elective, it is a spirit not to be encouraged. From their natural tendency, it is certain
there will always be enough of that spirit for every salutary purpose. And there being constant danger of excess, the
effort ought to be by force of public opinion, to mitigate and assuage it. A fire not to be quenched, it demands a
uniform vigilance to prevent its bursting into a flame, lest, instead of warming, it should consume,

It is important, likewise, that the habits of thinking in a free country should inspire caution in those entrusted with its
administration, to confine themselves within their respective constitutional spheres, avoiding in the exercise of the
powers of one department to encroach upon another. The spirit of encroachment tends to consolidate the powers of
all the departments in one, and thus to create, whatever the form of government, a real despotism. A just estimate of
that fove of power, and proneness to abuse it, which predominates in the human heart, is sufficient to satisfy us of the
truth of this position. The necessity of reciprocal checks in the exercise of political power, by dividing and distributing
it into different depositaries, and constituting each the guardian of the public weal against invasions by the others,
has been evinced by experiments ancient and modern; some of them in our country and under our own eyes. To
preserve them must be as necessary as to institute them. If, in the opinion of the people, the distribution or
modification of the constitutional powers be in any particular wrong, let it be corrected by an amendment in the way
which the Constitution designates. But let there be no change by usurpation; for though this, in one instance, may be
the instrument of good, it is the customary weapon by which free governments are destroyed. The precedent must
always greatly overbalance in permanent evil any partial or transient benefit, which the use can at any time yield.

Of all the dispositions and habits which lead to political prosperity, religion and morality are indispensable supports.
In vain would that man ¢laim the tribute of patriotism, who should labor to subvert these great pillars of human
happiness, these firmest props of the duties of men and citizens. The mere politician, equally with the pious man,
ought to respect and to cherish them. A volume could not trace all their connections with private and public felicity.
Let it simply be asked: Where is the security for property, for reputation, for life, if the sense of religious obligation
desert the oaths which are the instruments of investigation in courts of justice ? And let us with caution indulge the
supposition that morality can be maintained without religion. Whatever may be conceded fo the influence of refined
education on minds of peculiar structure, reason and experience both forbid us to expect that national morality can
prevail in exclusion of religious principle.

It is substantially true that virtue or morality is a necessary spring of popular government. The rule, indeed, extends
with more or less force to every species of free government, Who that is a sincere friend to it can look with
indifference upon attempts to shake the foundation of the fabric?

Promote then, as an object of primary importance, institutions for the general diffusion of knowledge. |n proportion as
the structure of a government gives force to public opinion, it is essential that public opinion should be enlightened.

As a very important source of strength and security, cherish public credit. One method of preserving it is fo use it as
sparingly as possible, avoiding occasions of expense by cultivating peace, but remembering also that timely
disbursements to prepare for danger frequently prevent much greater disbursements to repel i, avoiding likewise the
accumulation of debt, not only by shunning occasions of expense, but by vigorous exertion in time of peace fo
discharge the debts which unavoidable wars may have occasioned, not ungenerously throwing upcn posterity the
burden which we ourselves ought to bear. The execution of these maxims belongs to your representatives, but it is
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liable to become suspected and odious, while its tools and dupes usurp the applause and confidence of the people,
to surrender their interests.

The great rule of conduct for us in regard to foreign nations is in extending our commercial relations, fo have with
them as fittle political connection as possible. So far as we have already formed engagements, let them be fulfilled
with perfect good faith. Here let us stop. Europe has a set of primary interests which to us have none; or a very
remote relation. Hence she must be engaged in frequent controversies, the causes of which are essentially foreign to
our concerns. Hence, therefore, it must be unwise in us to implicate ourselves by artificial ties in the ordinary
vicissitudes of her politics, or the ordinary combinations and collisions of her friendships or enmities.

Our detached and distant situation invites and enables us to pursue a different course. If we remain one people
under an efficient government. the period is not far off when we may defy material injury from extemnal annoyance;
when we may take such an aftitude as will cause the neutrality we may at any time resolve upon to be scrupulously
respected; when belligerent nations, under the impossibility of making acquisitions upon us, will not lightly hazard the
giving us provocation; when we may choose peace or war, as our interest, guided by justice, shall counsel.

Why forego the advantages of so peculiar a situation? Why quit our own to stand upon foreign ground? Why, by
interweaving our destiny with that of any part of Europe, entangle our peace and prosperity in the toils of European
ambition, rivalship, interest, humor or caprice?

ft is our true policy to steer clear of permanent alliances with any portion of the foreign world; so far, | mean, as we
are now at liberty to do it; for let me not be understood as capable of patronizing infidelity to existing engagements. |
hold the maxim no less applicable to public than to private affairs, that honesty is always the best policy. | repeat it,
therefore, let those engagements be observed in their genuine sense. But, in my opinion, it is unnecessary and would
be unwise to extend them.

Taking care always to keep ourselves by suitable establishments on a respectable defensive posture, we may safely
trust to temporary alliances for extracrdinary emergencies.

Harmony, liberal intercourse with all nations, are recommended by policy, humanity, and interest. But even our
commercial policy should hold an equal and impartial hand; neither seeking nor granting exclusive favors or
preferences; consulting the natural course of things; diffusing and diversifying by gentle means the streams of
commerce, but forcing nothing; establishing (with powers so disposed, in order fo give frade a stable course, to
define the rights of our merchants, and to enable the government to support them) conventional rules of intercourse,
the best that present circumstances and mutual opinion will permit, but temporary, and liable to be from time to time
abandoned or varied, as experience and circumstances shall dictate; constantly keeping in view that it is folly in one
nation to look for disinterested favors from another; that it must pay with a portion of its independence for whatever it
may accept under that character; that, by such acceptance, it may place itself in the condition of having given
equivalents for nominal favors, and yet of being reproached with ingratitude for not giving more. There can be no
greater error than to expect or calculate upon real favors from nation to nafion. It is an illusion, which experience
must cure, which a just pride ought to discard.

In offering to you, my countrymen, these counsels of an old and affectionate friend, | dare not hope they will make the
strong and lasting impression | could wish; that they will control the usual current of the passions, or prevent our
nation from running the course which has hitherto marked the destiny of nations. But, if | may even flatter myself that
they may be productive of some parfial benefit, some occasional good; that they may now and then recur fo
moderate the fury of party spirit, to warn against the mischiefs of foreign intrigue, to guard against the impostures of
pretended patriotism; this hope will be a full recompense for the solicitude for your welfare, by which they have been
dictated.
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HANDOUT 1.1A — UNDERSTANDING LEADERSHIP

You are going to work first as individuals
and then in pairs to consider what it means
to be a leader and what traits or character-
istics we associate with leadership.

Brainstorm List— Community Leaders
Working individually, name three leaders
from your community. What roles do they
fulfill?

Leadership Traits

Groups often agree that leaders are peo-
ple who can inspire and motivate people.
But different people consider different
qualities to be leadership traits. For exam-
ple, people often identify relationship, or
“people” skills (such as good group conflict
resolution abilities); communication skills
(such as being an effective public speak-
er); or community-related skills (such as
good organizing skills) as leadership char-
acteristics or traits.

What leadership traits do you think people
need to become effective leaders?
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Leadership List

Working individually, choose TWO of the
people you identified earlier as leaders,
and consider why you believe each is a
leader. Then write down FIVE leadership
traits that you associate with each leader

1.
2,
3.
4,
5.

Working in pairs, discuss why-you believe
each of the people you identified is a
leader.

Share your Leadership List with your part-

ner. Notice which traits you both listed. Re-

view all the traits you and your partner

identified.

+ ldentify leadership traits
AGREE upon.

» ldentify leadership traits that you DIS-
AGREE upon.

« Be prepared to explain your choices to
the rest of the group.

that you

NATIONAL &Y
COMMUNITY
SERVICEE



Summer at City Hall

Wednesday, June 240 Agenda

7:30 am Arrive and prep classroom
8:00-8:30 am Breakfast

8:30 am Program Start

8:30—-9:00 am Group check-in

Questions/Comments/Concerns
Review Agreements

Introduce Topic for the Day — Service Day

9:00 am Load Buses

9:00-11:30 am Clean Park

11:30-12:00 pm tunch

12:00-12:30 pm Load Buses and Back to City Hall

Learning Objectives:

e Actively service the community
¢ Understand the importance of service
e Practice active citizenship by giving back to the community

Debrief Questions:
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Summer at City Hall

7:30 am
8:00—-8:30 am
8:30 am

8:30-9:00 am

%:.00 am

9:00 - 10:00 am
10:00 —10:30 am
10:30-11:40 am
11:40-12:00 pm
12:00-12:30 pm

Learning Objectives:

Thursday, June 25th Agenda

Arrive and prep classroom
Breakfast
Program Start
Group check-in
Questions/Comments/Concerns
Review Agreements
Introduce Topic for the Day — Consent of Governed/ Rights and Responsibilities
Head to separate classrooms
Consent of the Governed
Ice breaker/Teambuilding Activity (Facilitated by Returning Youth)
Rights and Responsibilities
Debrief/Q&A

Lunch

¢ Develop respect for the principles and values that we hold in commeon
s Appreciate the significance of freedom and equality

* Develop tolerance for diversity of opinions

Debrief Questions:

*  What is a privilege, what is a right? Are there basic human needs that are not rights?
s What does personal responsibility mean to you?

s Are there ways that democracy can support responsibility?
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Consent of
the Governed

An important principle of American political
thought is that our republic is based on the consent

of the governed. As Lincoln stated in the Geitysburg

Address, our government is “of the people, by the
people, and for the people.” Our government is

based on majority rule with protections for the.

rights of minorities.
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ESSON 2.2: TERM LIMITS

LessON OVERVIEW

This lesson examines term limits as a policy
that either supports or obstructs government

. for the peaple, of the people, and by the
people.” First, participants discuss the pros
and cons of the AmeriCorps provisions as they
relate to AmeriCorps term of service mem-
bers. Then, they dstermine whether a hypo-
thetical ‘amendment favoring term limits should
be added to the Constitution.

Active Citizen 101 Objective

Participants will develop an appreciation of how
citizens put government leaders in place by ex-
amining the complexity of term limits.

This lesson meets the following
CNCS Citizenship Goals:

Knowledge
» American history and government
@' « The rights and responsibilities of
citizens
» Local and national civic institutions

The ability to translate American princi-
P ples of democracy into practice
« The ability to engage effectively in the
democratic process
+ The ability to use a variety of methods
to critically evaluate public issues
« The ability to negotiate between possibly
conflicting rights and responsibilities

Attitudes
« Recognition of the responsibilities that
accompany rights and freedoms
-« A sense of civic efficacy
= Tolerance for diversity of opinions.

Time Required
1 hour

pRAY® o
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1t of the Governed

FACILITATOR’S CHECKLIST

Handout 2.2 {a)—AmeriCorps
Provisions 1 per member

Handout 2.2 {b)—Professional
Politician?-The Pros and Cons of
Term Limits 1 per member

Paper, pens, pencils

Chart paper and markers -

Corporativs for
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1. On chart paper write “Term of Service.”
Ask the participants to think about these
words, and to brainstorm words and ideas
“that come to mind when they hear “term of
service.” Record their responses on the
chart paper.

2. Explain that today’s session will focus
on the controversy surrounding term limits.

3. Ask members to form three groups, give
- them Handout 2.2a, and instruct them to
take a few moments and review it.

4. Instructions for each group: Group
One should develop arguments supporting
why a term of service for members is ben-
eficial, and to whom. Group Two should
develop arguments against terms of ser-
vice, and why that could be better, and for
whom. Group Three will review the provi-
sions carefully, and serve as judges for
this “debate” ultimately deciding which
group was more persuasive. Allow about
five minutes for each group to prepare,
and about 10 minutes for the entire pre-
sentation and decision by the judges.

5. De-brief by asking members to indicate
other places where term limits apply to
government and other positions. Explain
that in the following activity members will
explore the pros and cons of term limits for
people holding elected positions.

pRAE® o0

83

6. Write the following amendment terms on
chart papet:

+ Jerm-Limits Amendment fo the U.S. Constitution:
a) No person shall serve in the House of Repre-
sentatives for more than six, two-year terms.

b) No person shall serve In the Senate for more
than two, six-year tetrms.

¢) Term counting will begin at the first election
after the amendment has been ratified.

7. Give participants Handout 2.2{b) Profes-
sional Paliticians? and explain that in this
next activity, members will use a short in-
formational reading to debate the pros and
cons-of the constitutional amendment writ-
ten on the chart paper.

8. Keep the room into three groups and
explain that members of each group will
take on the role of either (a) supporter of
term limits, (b) opponent of term limits, or
(c) member of Congress. You might con-
sider'swapping the groups roles from the
earlier activity, so that the former “support-
ers” are now opponents, efc.

9. Have each group {a), {b), and {c¢), meset
separately so they can consult within their
group. Supporters and opponents should
think up their best arguments, and members
of Congress should think of questions at
least 3 questions to ask each side. Allow
about 10 minutes for groups to prepare.

« Once all groups are prepared, you
should re-organize the room into triads.
Each triad is to be made up of one mem-
ber each representing groups a, b, and
¢. Begin the role-play.

Curporuunn _fnr
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» [n each ftriad, supporters should present
their case first. Opponents should pre-
sent second. Each side will have two
minutes to make its presentation. The
member of Congress can interrupt to ask
guestions, and may want to take notes.

+ After both sides present, all members of‘:

Congress should regroup and discuss
the pro and con arguments made before
them and vote with a “majority rules” on
the term-limits amendment.

« Debrief the activity by asking whether
members believe that term limits will
strengthen or weaken the concept of
“consent of the governed.”
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Tip: Refer to the “Training Meth-
ods” section of this guide-“Han-
dling Controversy” for some good
facilitator pointers to make this
lesson work effectively.
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Hanpourt 2.2 (A)—AMERICORPS PROVISIONS REGARDING TERM OF SERVICE

Post-Service Education Awards*

In order for a member to receive a.post-
service education award from the National
Service Trust, the Grantee must certify to
the National Service Trust that the mem-
ber is eligible to receive the education ben-
efit. The Grantee must notify the National
Service Trust on a form provided by the
Corporation (electronic submission via
WBRS suffices) when it enrolls a member
for a term of service, when the member
completes the term, and whenever there is

a change in the member's status during-

the term {(e.g., release for compelling cir-

" gumstances or suspension). A member

may receive a post-service education
award only for the first two terms of ser-
vice. For example, one full-time and one
half-time term of service count as two
terms. If a member is released for reasons
other than misconduct prior to completing
15% of a term of service, that term does
not count as one of the two terms for
which an education award may be provid-
ed. No Corporation or other federal funds

EpucATiON AwARDS TABLE

may be used fo provide member support
costs for a third or subsequent term of ser-
vice in an AmeriCorps State or National
Program.

In order to receive a full education award,
a member must perform the minimum
hours of service as required by the Corpo-
ration and successfully complete the pro-
gram requirements as defined by the Pro-
gram. For example, if successful comple-
tion of a full-time program requires 1,800
service hours, members in that particular
program are not eligible for an education
award simply upon completion of 1,700
hours. If a member is released from a Pro-
gram for compelling personat circum-
stances, the member is eligible for a pro-
rated education award based on the num-

ber of hours served, if it is at least 15% of

the total required hours. Questions regard-
ing authorized uses of the education
award should be directed to the Trust at
(202) 606-5000 ext. 347.

Title Number of Hours Education Award
Full-time At least 1700 $4,725.00
One Year Half-time At least 900 $2,362.50
Two Year Half-time At least 800 $2,362.50
Reduced Half-time At least 675 $1,800.00
Quarter-time At least 450 $1,250.00
Minimum-time At least 300 $1,000.00

* AmeriCorps Provisions, July 2003 p. 29
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nt of the Governed, cont.

Hanpourt 2.2 (B)—PROFESSIONAL POLITICIAN? -THE PROS AND CONS OF TERM LIMITS

In recent years, professional politicians
have been accused of corruption, favoring
special-interest groups (factions), and be-
ing more concerned with getting re-elected
than in working for the people. This criti-
cism has led to demands for term limits—
placing time limits on how long legislators
can remain in office.

The first successful fedéral term limits
were directed at a U.S. President. During

the Depression and World War H, the

people elected Franklin D. Roosevelt to
four consecutive terms as President. In
1951, a majority of states ratified the
22nd Amendment, placing a two-term
limit on the office of President.

During the 1994 congressional elections,
House Republicans proposed a term-limit
amendment on members of congress. Be-
low are pros and cons from the congres-
sional debate on the 1994 term limits pro-
posal.

For Term Limits

+ The American people support congres-
sional term limits. Opinion polis show

. 70-80 percent approval ratings.

+ Since 1945, incumbent U.S. senators
have been re-elected 75 percent of the
time. In the U.S. House of Representa-
tives, incumbents have been re-elected
over 90 percent of the time. Term-limits
would level the electoral playing field for
newcomers.

» Elections would become more competi-
tive; resulling in a Congress based more
on merit than longevity.

23
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« Short terms would make legislators more
likely to make tough legislative choices
and less likely to become dependent on
special-interest groups for campaign
contributions.

» Historically incumbent legislators (“ca
reer politicians”) have an advantage
over new candidates. They have greater
name recognition, an office staff paid by
the taxpayers, and mailing privileges. An
incumbent senator or representative
may also find it easier to raise campaign
money from special-interest groups.

Against Term Limits

» High re-election rates may indicate that
voters are satisfied with their senators
and representatives.

» Term limits would sweep out .the good
politicians with the bad ones.

» Term-limited legislators would tend to
concentrate on immediate issues rather
than what was best for the nation in the
fong run.

» The legislative process is complex. It
takes time for newcomers to learn how
Congress works. Inexperienced, term-
limited politicians might become depen-
dent on government bureaucrats and
special-interest lobbyists about how to
make important legislative decisions.

+ In time of real crisis, it is important to have
people of experience in the legislature.
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Skills

.2: A VISITOR FROM
OUuTER SPACE
LESSON OVERVIEW

In this lesson, members decide which rights in-
cluded in the Bill of Rights they value the most.
First, members discuss the basic rights of all
Americans. Next, they read a short story about
a hypothetical alien creature that takes over
the world. The creature is not totally hostile
and will allow humans to keep five rights. Fi-
nally members work in small groups to priori-
tize the five basic rights they find important
and report back their findings.

Active Citizen 101 Objective

Participants will enhance their understanding
of how citizens value the rights expressed in
the Bill of Rights.

This lesson meets the following
CNCS Citizenship Goals

Knowledge

5]§ + American history and government

+ The fights and responsibilities of
citizens

» The ability to translate American princi-
ples of democracy into practice

* The ability to engage effectively in the

democratic process

* The ahility to negotiate between possi-

bly conflicting rights and responsibilities

Attitudes

» Respect for the principles and values
that we hold in comrmon

* Recoegnition of the responsibilities that
accompany rights and freedoms

* An appreciation for the significance of
freedom and equality

» Tolerance for diversity of opinions.

Time Required
1 hour

.
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and Responsibilities

FACILITATOR’S CHECKLIST

* Handout 3.2 (a)—A Visitor from
Quter Space 1 per member

* Paper, pens, pencils

* Chart paper and markers

Cdrporation for
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1. Hold a brief, focus discussion by asking:

« Can you name a few basic rights that all
Americans have?

» In which document can these rights be
found?

Explain to members that today they are
going to evaluate which rights guaranteed
by the Bill of Rights they consider to be the
most important.

2. Divide members into small groups of
3-5. Distribute a copy of Handout 3.2—A
Visitor from Quter Space to each group.
Ask for volunteers fo read aloud “Rights
and Freedoms” and “Visitor From Outer
Space” from the handout. Review the
handout and explain that each group must:

« From the list of Rights on the handout,
choose the five rights they consider the
most important.

» Make a unanimous decision or they will
lose all their rights.

TIP: It would be a good opportunity to ex-
plain the difference between una-
nimity and majority decision mak-
LY ing. Unanimous decisions require a
great deal time for negotiating and con-
sensus building, whereas majority deci-
sions, although much speedier, do not re-
flect the opinions of all. This is an impor-
tant lesson for folks working towards com-
munity building. Facilitator shouid consider
this in the de-brief.
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Note: Have each group select a Recorder
(someone who will take notes) and a Re-
porter (someone who will share back to
the larger group).

3. When they have completed the activity,
ask Reporters to share each group'’s
choices. Record the number of votes for
each right chosen from the List of Rights.
Determine which rights have the most
vofes. -

4, Debl:ief the activity by asking partici-
pants the following questions:

« Was it difficult to reach a unanimous de-
cision? What are the pros and cons of
reaching unanimous decision versus a
majority vote?

« Would our society be different if we were
limited to the five rights you chose? Why
or why not?

« Did you find that some rights encom-
passed others?

Cdrporation for

NATIONAL&Y
COMMUNITY
SERVICEEE®ES



and Responsibilities

HanpouT 3.2 (A)—A VISITOR FROM OUTER SPACE

Rights and Freedoms

As a U.S. ditizen, you have individual free-
doms guaranteed by the Bill of Rights.
What would fife be like if somebody took
away your rights? Are some rights more
important than others? How would you de-
cide which rights were the most important?
Think about these questions while you
read the following story.

A Visitor From Outer Space

It is the year 2050. You are watchmg your
wall-sized, super-plasma, interactive tele-
vision monitor when a special news bul-
letin comes on. A strange, robot-like crea-
ture appears on the screen and informs
you that he has taken over the United
States. You rapidly flick through every
channel, but find he is on every one.

“ATTENTION”, he begins, “| am Sthgir
from planet Noitutitsnoc. Just as | have
taken over television, | will take over your
lives but | come in peace. | realize that in-
dividual freedom means a great deal to
American citizens. Consequently, | will not
take away all of your rights. You will have a
choice.”

“From a list of fundamental rights, you may
choose five that you want fo keep. Think
carefully before you vote, because all your
rights as citizens will terminate except for
the ones you select. Using your interactive
televisions, you must decide which rights
you will keep. Your decision must be unan-
imous. Failure to make a unanimous deci-
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sion will result in the termination of alf
rights. The list of choices will now appear
on your television screen. Remember, you
may only choose five of the following list
of rights to keep:”

List of Rights

1. Right to have a state militia and
bear arms.

2. Right to freedom of speech.

3. Right to a lawyer.

4. Right to protection from cruel and
unhusual punishment.

5. Right to freedom of the press.

6. Rightto a jury trial.

7. Right to freedom of religion.

8. Right to peacefully assemble.

9. Right to privacy.

10. Right to protection from self-in-

crimination.

"Note: Select a Recorder (someone who
‘will take notes) and a Reporter (someone
who will share back to the larger group).

Caryomum for AL &:
COMMUNITY
SERVICEESES=



Summer at City Hall

Friday, june 26th Agenda

7:30am Arrive and prep classroom
8:00-8:30 am Breakfast

8:30 am Program Start

8:30-9:00 am Grc_Jup check-in

Questions/Comments/Concerns
Review Agreements

Introduce Topic for the Day — Equality & Liberty/ Social Capital & Democracy

9:00 am Head to separate classrooms

9:00—-10:00 am Equality & Liberty

10:00—10:30 am Ice breaker/Teambuilding Activity (Facilitated by Returning Youth)
10:30 -11:40 am Social Capital & Democracy

11:40—-12:00 pm Debrief/Q&A

12:00-12:30 pm Lunch

Learning Objectives:

e Utilize various methods to critically evaluate public issues and public opinion polis
e Analyze the meaning and practice of equality and liberty

Pebrief Questions:

s Are certain types of people more privileged in our country?

» What does privilege look like? |

¢ In what ways can we create more equality?

e When you think of “liberty”, what does it look, sound, feel like?
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lity and Liberty

LESsON 4.1: EQUAL PROTECTION FACILITATOR’S CHECKLIST
LESSON OVERVIEW

This lesson will introduce the concept of
discrimination and the difference between
reasonable and injurious discrimination.

Active Citizen 101 Objective

Participants will deepen their appreciation o Handout 4.1 (a)—Equal Pro-
of diversity through discussing the history cti

of how the Supreme Court interprets laws tection 1 per member

in response to social problems.
« Handout 4.1 (b)—A History

This lesson meets the:following of Discrimination By Race
CNCS Citizenship Goals { per member
( Kno
wledge . .
+ American history and government H.andout 4.1 ()—Civil
« Local and national civic institutions Rights Laws 1 per member
Skills + Paper, pens, pencils

8 - The ability to engage effectively in

e the democratic process,

« The ability to use a variety of meth-
ods to critically evaluate public is-
sues and public opinion polls; and

- The ability to negotiate between
possibly conflicting rights and re-
sponsibilities. '

» Chart paper and markers

Attltudes
' + Respect for the principles and val-
ues that we hold in commaon.

Time Required
1 Hour

7 Corpdrazwn for
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1. Hold a brief, focus discussion by asking
members: /n what ways are people freated
differently? You can give suggestions and
ask further questions: What makes a differ-
ence in how people are treated? Age? Oc-
cupation? Nationality? Income? Sex? Partic-

ipants should give examples from their own .

experience and that of their families or
friends. Record contributions as participants
talk.

After some discussion, pull out the types of
discrimination that affect basic civil rights
and the right to equal opportunity in this
country.

If the term “discrimination” doesn't come up,
you can introduce it and have participants
help you define it. Explain that while some
kinds of discrimination might be necessary,
other kinds are unfair.

Finally, ask what they know about the rules
in this country about unfair discrimination.
What kind of protection can we get from the
faws? Tell them this lesson will look at the
history of equal rights in the U.S. They will
also learn what the laws and the Supreme
Court say about equality today.

Although this lesson will present gains in
equality of rights in the United States, in no
way does it suggest that injurious discrimi-
nation does not exist today. Immigrants, for
example, have often experienced this first-
hand because of race, neighborhood, low
family income, etc. Participants should feel
free to express their ideas. Reading how
changes came about in the past may give
participants ideas about how they would like
to shape the future.
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2. Distribute Handout 4.1 (a) Equal Protec-
tion. Read the introduction and amplify it if
there are questions. Government does clas-
sify people for legitimate interests of society.
For example, children are not allowed to
drive motor vehicles.

3. Pair participants up and have them read
and discuss the four scenarios under
“Paired Activity.” They should answer the
guestions and try to come to a shared deci-
sion, If members of a pair disagree, each
should have a reason for hisfher decision.
Ask participants to determine if the discrimi-
nation is reasonable or unreasonable. Is
there a logical basis for the action, or does it
deny equal opportunity?

Facilitator Answers:

In terms of U.S. law, number 1 reflects the
driving experience of this group even though
some males under 25 do not have acci-
dents. The law does not forbid this discrimi-
nation. Number 2 is not legal under the Civil

" Rights Law of 1964, which forbids discrimi-

hation by national origin. The 1986 Immigra-
tion Reform and Control Act aiso has an
anti-discrimination provision that includes
employers not already covered by federal
laws. Number 3 is obviously reasonable
since good vision is necessary to safely and
efficiently operate an airplane. Number 4 is
also legal. An owner can refuse to rent or
sell to persons who do not have the income
to pay the monthly rent or mortgage
payments.

Carporati
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s, cont.

4. Distribute Handout 4.1 (b) A History of
Discrimination. Ask participants to read this
section only. Emphasize that the Fourteenth
Amendment is critical to rights in the U.S. It
established the principle that states, as well
as the national government, may not deny
equal protection under the law. No longer
could states pass laws that treated some
groups of people unfairly. Subsequent deci-
sions of the Supreme Court have extended
the Fourteenth Amendment to assure that
the Bill of Rights protections against abuses
by the national government also protect
people against laws and actions of state
governments. Mention the fact that the his-
torical time and the philosophy of Justices
on the Supreme Court influence how the
Constitution is.interpreted.

Debrief this section by asking: How did the
Thirteenth Amendment affect African Ameri-
cans? Which amendment said states had to
respect everybody's rights? Why was Homer
Plessy against segregation? What did the
“separate but equal” rule mean?

You may want fo supplement this section
with further information—books, pictures,
videos—on race discrimination in U.S. histo-
ry {making this a two-day lesson). Some
participants may have little understanding of
the injustice that African Americans have
endured in this country (it is interesting to
note that Homer Plessy's resistance was not
an isolated action. It was coordinated by a
group of Louisiana blacks who hoped that
this type of segregation would be held illegal
under the Fourteenth Amendment).

5. Before reading the next section “The
Supreme Court Thinks Again,” ask partici-
pants how had times changed by 19547
Would there be different Justices? Times
had changed: many African Ameticans had
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moved north, President Truman had or-
dered the integration of the armed forces,
the nation had over 50 years of segregation
history to analyze, and knowledge of social
sciences such as psychology and sociology
had increased. Note also that many of the
Justices in 1954 had been appointed at a
time when people were winning new rights
and benefits (union rights, social security for
the old, minimum wage, etc.), and by a
President more attuned to civil rights. As
participants may realize, Presidents tend to
appoint Justices who share their political
point of view. Be sure participants know that
Justices are appointed for life.

N

6. Ask participants to read “The Supreme
Court Thinks Again.” Examine the section
on the doll test with participanis. The Brown
decision was the first time the Supreme
Court footnoted social science data in giving
an opinion. The Brown study was one of
several cited to show that racism, of which
segregation was a part, was damaging to
American blacks. While there are criticisms
both of Clark's study and of the Court's in-
clusion of such studies, they are part of one
of the most important decisions in the
Court's history. Most folks usually find the
doll test illuminating and memorable. Re-
mind participants that the test was made
when segregation was common in many
parts of the United States.

You can amplify the reaction of whites both
in the South and in other parts of the country
to the Brown decision and the strength and
creativity of the black civil rights movement,
Mention that the women's movement, Na-
tive American movement, and struggles of
other minority groups owed much to the civil

Corporation for
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rights movement and used many of its tac-
tics. Note that the Brown decision was im-
portant in opening the door for major
changes. Ask participants to indicate what
First Amendment freedoms were used in
the struggle for equal rights.

7. Debrief this section by asking: Why did
Linda Brown's parenis go to court? How
was the Brown decision different from the
Plessy decision? What reasons did the Jus-
tices give for their decision in Brown?

While the Brown case was a landmark ong in
the movement for civil rights, it is also frue that
many school systems, particularly in large ur-
ban areas, are still quite segregated today.
White flight to the suburbs, segregated hous-
ing patterns within cities, reluctance of the
courts to mandate integration between city
and suburbs, and the lack of national will to
act on the issue are all factors. Jonathah Ko-
zol's book, Savage Inequalities, examines this
issue as well as another problem of schoaol in-
" equality: the large difference between rich and
poor districts in dollars spent per child on edu-
cation. Cases attempting to equalize school
spending are pending in many state court
systems.

pRAYY 5,
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8. Distribute Handout 4.1 (c) Civic Rights
Laws and ask participants to read the first
section.

9. Do the Each One Teach One activity to
teach the important civil rights laws. You
might choose to photocopy the laws and
distribute one law to each participant. (An al-
ternative would be to have two participants
work together to learn a law.) Instruct partici-
pants to learn the laws first. Answer any
questions they may have. Then have patrtici-
pants move around to teach their laws to
others and learn laws from them. Remind
them to question the person they are teach-
ing to be sure s/he understands. Give them
a time limit. When the time is up, all return o
their seats.and ask them to share what they
learned.

10. Debrief the reading by asking: Which
civil rights laws do you think are most impor-
tant? Why? Does your town or city have lo-
cal laws on human rights? Call your city or
town government offices to find out. If so,
ask them to send you information on the
laws.

NATTONAL &
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11. Review the civil rights laws
studied, divide participants
into groups, and review the in-
structions for the activity on
Handout 4.1 (c) Civic Rights
Laws “Can They Do This?”
Depending on your group,
you can ask a participant from
each group to summarize the
problem and give the two-sen-
tence decision, or you can do
a “jig-saw.” To do this, have participants in
each group count off from one to the total
number of participants in the group. Then
have all the “ones” form a group, the “lwos,”
ete. Since participants in the new groups will
have worked on different situations, each
can now teach the group about their. particu-
lar problem situation and explain how a civil
rights law does or doesn't apply to the case.
When you use the jig-saw, all participants
hear all situations and the applicable laws,
and all have an opportunity fo make a short
oral presentation.

Facilitator Answers:

(1) 1. “Equal pay for equal work for men and
women.” Ann and Joe do essentially the
same work even though their titles are differ-
ent. The Equal Pay Act of 1963 requires
equal pay when the work is equal even if dif-
ferent job titles are given.

(2) 9. “No discrimination by sex in schools
(sports, teachers, college loans, etc.).” Since
these laws are summarized rather generaily
for students, choosing 4. “No discrimination
by race, color, religion, sex or national origin
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by siate and local govern-
ments, public schools, and
universities” is also logical. Ti-
tle IX of the Education Act
: Amendments of 1972 requires
school athletic programs to
accommodate both sexes, al-
though spending equal money
on men's and women's sporis
is not required.

{3) 6. “No discrimination by race, color, reli-
gion or national origin in selling or renting
most houses and apartments.” It is true that
landlords and sellers can require that a per-
son have sufficient income. to pay and good
references. However, under the Fair Hous-
ing Act, landlords may not discriminate
against people in the categories listed (“pro-
tected categories”) if a housing unit is over
four units. The 1968 Act was amended in
1988 to include families with children as well
as the disabled in the protected categories.
Restricting housing to a certain group is only
allowed for the elderly.

(4) This example does not violate any of the
civil rights laws; it is possible to specify an
age of maturity, and 21 is an accepted
measure.

(5) 4. "No discrimination by race, color, reli-
gion, sex or national origin by state and local
governments, public schools, and universi-
ties.” This example is modeled on an actual
Supreme Court case, Keyes v. Denver
School District # 1, 1973.
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Hanpour 4.1 (A)-EQuALITY AND LIBERTY

Introduction

The United States is sometimes called the
land of equality—a place where people are
treated in the same way, a place where
people have an equal chance to succeed.
Think about what you have seen in this
country. Would you say that all people are
treated the same? Always? Sometimes? Is
it ever okay to treat people differently?

Discrimination means to treat some people
differently from others. Sometimes there is
a good reason for discrimination. Would
you want 10-year-old children to drive
cars? Other times discrimination hurts
people With a partner, determine which of
the following examples of discrimination
do you think are reasonable? Which ex-
amples would you want to change? Why?

1. Men under 25 years old have more
car accidents than other people. They
must pay more for car insurance.

2. Jones Candy Factory will not hire any- |

one with a fareign accent.

3. Alta Airlines WI[! not hire a pilot who is
blind.

4. Lee wants to rent a five-room apart-
ment in Rosedale. The owner will not
rent to Lee because Lee has no jOb and
no money.

34
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These examples show that it is not always
easy to decide if discrimination is fair or
unfair. When discrimination denies people
equal opportunity for jobs and schools, it is
unfair. History iells us there has been a
long struggle for equal rights and fair treat-
ment.

Cdrgoration for
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ljity and Liberty

Hanpout 4.1 (B)-A HISTORY OF DISCRIMINATION BY RACE

Years ago, men brought people from
Africa to the United States. They made
the Africans work as slaves. These slaves
were the property of their white masters.

It took a Civil War between the Northern
and the Southern States to end slavery in
the U.S. After this war, Congress and the
States passed three amendments to the
Constitution.” These amendments said
that African Americans were U.S. citizens
and had the rights of citizens.

Separating the Races

African Americans were no longer slaves
in the United States, however their lives
were still controlled by powerful whites.
Black people did the hardest work on
farms and in factories for the lowest pay.
Many states passed laws that said black
people and white people could-not use
the same facilities, such as schools,
restaurants, parks, and public bathrooms.
Separating people, because of their race,

color, sex, religion, or age is called segre- .

gation.

Many people said that segregation by
race was against the Fourteenth Amend-
ment. They said segregation did not give
everyone “equal protection of the laws.”

Three Important Amendments that
Extended the Bill of Rights-
The Civil War Amendments:

1865: Thirteenth Amendment—made slav-
ery illegal in the United States
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1868: Fourteenth Amendment—said that
all states, not just the national govern-
ment, must give “equal protection of the
laws” to people. "Equal protection” means
the law is the same for everyone; it should
be applied in the same way to all people.

1870: Fifteenth Amendment—said that no
state can stop a person from voting be-
cause of that person's race or color.

Separate But Equal

In 1896, a black man named Homer
Plessy wanted to change the segregation
laws. He tried to ride in a train car that
was for white people only, and the police
arrested him.

Plessy appealed-his case to the Supreme
Court. He argued that segregation laws
did not let black people participate in U.S.
society the way white people did. He also
said segregation laws limited the freedom
of black people. But Plessy lost the case.

The Supreme Court said that states could
have segregation laws if the facilities for
blacks were as good as those for whites.
This became known as the “separate but
equal” rule.

For the next 60 years, segregation contin-
ued. Usually, the facilities for African
Americans were not as good as those for
whites. Blacks had to sit at the back of the
bus. They had to use the back doors {o
public buildings. Schools for black stu-
dents usually didn't have enough books or
equipment.

Corporatmn _for
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Some whites believed their race was supe-
rior. They would not give African Ameri-
cans the same rights they had. This was
an example of racism-—unfair freatment of
people based on race.

The Supreme Court Thinks Again

How would you feel if you couldn't go to a
school you wanted to because of the color
of your skin? :

The parents of 8-year-old Linda Brown, an
African American child, were angry. Linda
had to travel 21 blocks to the school for
black children. A school for white children
was only six blocks away. The Browns said
the school segregation law was wrong.
The Supreme Court agreed to take their
case. The Browns' lawyer was Thurgood
Marshall. '

The Court Makes a Different Decision
Fifty-eight years had passed since the
Plessy decision. Different justices were on
the Supreme Court. In 1954, these justices
made a new decision. In Brown v. Board of
Education, the justices said that segregated
schools could not be equal. Separating stu-
dents by race made black students feel infe-
rior. It meant that black students were not as
good as white students. It made white stu-
dents feel they were superior to others.

The Brown decision changed the Plessy
decision. It gave more equality to people of
different races. It made an improvement in

“human.rights in the United States. Thur-
- good Marshall later became the first

African American Justice on the Supreme
Court.

Y
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ty and Liberty, cont.

(8)-A HISTORY OF DISCRIMINATION BY RACE

In another decision, the Court said that
states must desegregate their schools. The
schools must accept black and white chil-
dren. Many white people did not want tc do
this. In some cities, President Eisenhower
had to send U.S. soldiers to protect biack
students when they went to white schools.

Today, there is still controversy about
school desegregation. Should children be
bussed to other schools to integrate them?
Should cities with large groups of urban mi-
norities and white dominated suburbs be
forced to desegregate? Should special in-
ner-city schools be established to ensure
that minority youth succeed academically?

The Doll Test and Brown v. Board of Edu-
cation .

The Supreme Court Justices wanted to un-
derstand the effect of racism on black chil-
dren in the United States. The Justices
studied the results of a “doli test” done by
psychologist Kenneth Clark. .

Sixteen black children between the ages of
six and nine were tested. Clark asked them
questions about a black doll and a white
doll. Ten of the black children said they
liked the white doll better than the black
one. Eleven of them said the black doll
looked “bad.” Nine of them said the white
doll was the “nice” one. Seven of them said
the white doli looked like them.

Why do you think so many black children

chose the white doll? How do you think
they felt about themselves?

Corgoratlon for
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Hanpour 4.1 (c)-CiviL RiGHTs Laws

Civil Rights Laws
What are some places in your community

where you see people of different races
together?

The Fourteenth Amendment forbids race
discrimination by state and local govern-
ments. But before the 1960s, privately
owned facilities: like factories, hotels, and
restaurants did not have to serve or hire
blacks if they didn't want to. Discrimination
was not against the law if it ocoured on
“private property.”

African Amerieans wanted new laws to
stop all discrimination. They wanted the

y and Liberty, cont.

right to have jobs that paid well, to live in
any community, and to go to any hotel or
restaurant. Other Americans agreed and
worked with blacks to fight racism. Togeth-
er they asked people to sign petitions and
write letters to Congress. They organized
protest marches of thousands of people.
Often the marchers were attacked by po-
lice or by white peop[e who didn't want
biacks to have equal rights.

Sometimes people wouldn't follow segre-
gation rules that they thought were unjust.
For example, blacks. would sit down in a
restaurant for whites only and ask to be

' aters afc. )
Dlsabled people have the rlght to ]ob
No disérimination by race, colo

lic schools, and uhiversifi

5. No discrimination’d
. eral governrrie'f)
6. No discrimination b
apartments. it
Disabled children have a right

No discrimination against people ove

No discriminetion by sex in schodis;'(spd'

THE FOLLO_W!NG ARE SOME OF THE MOST IMPORTANT I"ARTS OF -'
" TODAY'S FEDERAL CIVIL RIGHTS LAWS:

Equal pay for equal work for men and women.

10. No disctimination by race, color; sex, rehgron (
" more than 16 employees or by Iabor unions. If these laws are not obeyed, people can comp[aln toa

government agency or some—tlmes take acaseto court,

El

6 money from the fod- |

g most houses and

inesses with 20 or more employees:
cq]__leg_e loans, ete.). '

natlonal origin in employment by busmesses with -

.
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(c)-CviL RiGHTS LAwS

PAGE 2

served. Often the owner called the police,
who took the protesters to jail for civil dis-
obedience.

Many Groups Wanted Equal Rights
Were African Americans the only group
that protested discrimination? No. Women,
disabled people, Latinos, Native Ameri-
cans, older people,. and other minority
groups- also organized and demanded
equal rights.

Because of this pressure for change,
Congress began to pass civil rights laws in
the 1960s. These laws said facilities that
serve people, like restaurants and hotels,
must be integrated. Private employers and
businesses could not discriminate unfairly
against women and minorities.

For exafnpie, an employer could not say,
- “This is my factory. | don't want to hire peo-
ple of color, so | won't.”

Each One Teach One

You will be assigned to learn one of the
laws below. After you review your law,
teach it to someone else in the room. Be
sure to allow someone to teach you a law.
At the end of this activity, be ready to talk
about two laws you learned from someone
else.

Activity: Can They Do This?

In small groups, discuss one of the prob-
lems given below.

+ First, read the probiem.

= Read the civil rights laws above to see if
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one of them applies to this problem.

« As a group, determine why you think the
school or company is, or is not, violating
the faw: and

+ Be ready to explain the problem and re-
port your decision to group at large.

1. Ann Lewis and Joe Harris work for Ma-
son Bank in the Loan Office. They have
the same education and work experience.
They both have good work evaluations.
Ann writes reports, gives information on
the phone, and organizes files for her su-
pervisor. Her job title is Junior Secretary.
She is paid $19,000 a year. Joe writes re-
ports, gives information on the phone, and
organizes the files for his supervisor. His
job title is Assistant to the Supervisor. The
bank pays Joe $22,000 a year. Does this
violate the law?

2. Forest High School is a small public
school with 200 students. The school does
not have much money for their sports pro-
gram. John Williams, the principal, wants
to spend the money on football, basketball
and baseball teams for the boys. If he
does this, he won't have money for any
girls' teams. Mr. Williams says the boys
need to have the teams. Colleges will pay
tuition for boys who are very good at
sports. Colteges don't pay for many girls
who are good at sports. Mr. Williams says
it's better o use the money for the boys'
teams. Does this violate the law?

3. Luis Garcia and his wife own a building
with 10 apartments. One of the apartmenis

Corporation for |
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Hanpour 4.1 (c)-CiviL RIGHTS LAws
PaGe 3

is for rent. All the other tenants are Latino,

_and they feel like a big family. They want

Luis to keep the building all Latino. One

-day, Sam Jung, an immigrant from Korea,
.comes to see the apartment. He wants the
_.apartment because it is close to his work.
Luis doesn‘t know what to say to him.

Then he tells Sam Jung that he rented the
apartment to somebody else. “What | told
Mr. Jung wasn't true, and | feel bad. Buf |
can't rent to a Korean family,” Luis tells his
wife that night. “The other families wouldn't
like it. Anyway, can't | decide? It's my
building.” Does this violate the law?

4. Southeast Electric Company has a fair
hiring policy. They hire men and women
and members of minority groups. But an

employee must be 21 years old to work in -

the Control Room. Southeast says that the
Control Room is dangerous. A person
must know a lot about the computer and
electrical systems and be very mature and
responsible. Peter is 20 years old and has

103

three years of experience working with
computer and electrical systems at South-
east. His supervisor says Peter is very
good at his work. The supervisor says Pe-
ter knows how to do the work in the Con-
trol Room. Peter says that Southeast's rule
discriminates against” him. Is Southeast
Electric Company violating the law?

5. For many years, black students and
white students went fo segregated schools
in the Parkwood School District. In the
1950s, the court told the school district it
could not have separate schools for blacks
and whites. So the school district changed
its rules. It did not say some schools were
only for white children and some schools
were for blacks. But black people and
white people in Parkwood lived in different
parts of town. The district changed the at-
tendance areas so all children in white ar-
eas went to the same schools and children
in the black areas went fo other schools.
Does this violate the law?

Cdrporalion for
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Social Capital
and Democracy

Our democracy is more than govemmentél institutions and

politicians. A healthy democratic life depends on social
capital, networks of individuals and groups working to

help each other, the community, and the nation. The

following lessons and activities should be useful as a guide

for participants to explore social capital while planning

and implementing a meaningful service project.
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MobpuLe FIVE: SUPPLEMENTAL LESSONS

Draw Your CoMmMUNITY: IDENTIFYING NEEDS AND RESOURCES

Lesson Overview

This activity works best for national-ser-
vice participants who will be planning and
implementing a joint service project.

Active Citizen 101 Objective

Participants will develop a shared under-
standing of the important issues facing
their communities. :

Objectives:

Members will: A

« Express their initial perceptions of the
community;

+ ldentify elements common to all
communities;

- ldentify and describe community needs
and resources; and

+ Have fun!

Time Needed:

30 minutes to one hour (time will vary de-
pending on the size of your group, and
how long you allow for discussion).
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Facilitator's Check List

Easel pad, markers, masking tape.

f:]rpomuon for
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Draw Your COMMUNITY: IDENTIFYING NEEDS AND RESOURCES

CONTINUED

Procedure

1. Write the word “community” on board.
Ask members to brainstorm what makes
up a com-munity. (The people, business-
es, culture, schools, parks, and so on). List
responses on the board or chart paper.

2. Expiain to members that they will be do-
ing a service project on a community prob-
lem. Hold a discussion on what they think
their community is. Is it the school? The
whole town or county? Opinions will differ.

3, Ask members to form groups of four or
five. :

Distribute one piece of chart paper and set
of markers to each group.

Tell members to decide what their commu-
pity is and fo draw their impressions of it.
L et members in the groups decide what
kind of drawing they will make.

Decide whether to make one drawing that
includes everyone’s perceptions or make
separate drawings by dividing the paper
into sections.

Make sure they include in their drawings
the things they see, hear and feel about
their community. Be sure to include the
different community elements they brain-
stormed.

4. Ask one or two volunteers from each
group to display and explain their draw-
ing(s) to the rest of the group. As groups
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present make a running list of “Needs” and
“Resources” that come up. This list can be
useful later on as you plan your project.

Ask members:

» What surprised you most about the
impressions of the group and why?

+ Why do you think people have differ-
ent impression of the same thing?

- What are some of the positive things
(resources) you included in your com-
munity drawing? Family, parks,
schools, etc.

» What are some of the negative things
(needs) you included in your commu-
nity drawing? Litter, traffic, gangs,
drugs, efc.

+ Record list of positive things under a
“Resources” column; record negative
things under a "Needs” column.

5. Debrief by asking the following:
+ Are there problems or needs that you

believe only affect your community?
Why or why not? :

« Are there needs ot problems that you
think affect most communities?

"« Are there items in the “Resources”
column that you think can help ad-
dress some of the items in the “Prob-
lems” column?

Corgaration for
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MobpuLi FIVE: SUPPLEMENTAL LESSONS
WHAT’S YOUuR PROBLEM?

This lesson is one way to decide which

community issue participants should iden-

tify and address in order to implement an
effective service project. It's a good idea to
focus on one community issue, as it aliows
participants to conduct more focused and
in-depth research. This community issue
will be refined as participants select and
develop an appropriate project.

As facilitator you have two options, you
can simply provide members with the
handout at the back of this section “Nar-
rowing Down the Problem.” Or, you can
lead your members through the engaging
nd worthwhile {though time consuming-
allow for about 90 mmutes) activity that
follows.

Activity

First, in a forced-choice activity, the facilita-
tor presents participants with six broad
problems, and participants groups them-
selves according to the problem they be-
lieve is most serious. They present three
arguments supporting their position. Then,
in groups, parlicipants chart the problems’
causes and effects. Next they take a vote
on which problems they want to work on
and whether to work on one of its causes,
effects, or subproblems. The process is re-
peated until a refined problem selection is
made.

43
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Active Citizen 101 Objective

Participants will enhance their analytical
skills by identifying the causes and effects
of an important community problem in or-
der to plan an effective service project.

Materials and Prep:

Easel pad, markers.

Facilitator and participants read Handout.
“‘Narrowing Down the Problem.”

Objectives

Participants will be able to:

1. ldentify problems currently facing their
community.

2. Rank and select problems on the basis
of importance to them as individuals and
as a group. :

3. Identify causes and effects of problems.
4. Select one problem.

5. Further refine the problem.

6. Understand the interconnectedness of
problems.

Time Needed
1.5 Hours

Corporulion for A_L &)"
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MobpuLE FIVE: SUPPLEMENTAL LESSONS

WnaAT’s YOUR PROBLEM?
CONTINUED

Forced-Choice Activity

1. Write six broad problems on paper and
display around the room—"education,”
“public safety/ crime,” “health,” “environ-
ment,” “economy,” and “other social prob-
lems.” Tell participants that today they are
going to decide which of these problems to
focus on for their service project.

2. Ask participants to move to different
parts of the room depending on which

- problem they think is the most important.

For example, “How many think public
safety is the most crucial problem facing
the community? Okay, go over to that
part of the room.”

3. Once the team is in six groups, tell each
group to develop three arguments sup-
porting why its problem is the most crucial.
Distribute chart paper and markers and
have participants write down these argu-
ments. Tell each group to prepare a pre-
sentation. Give participants about ten min-
utes to prepare.

4. When each group presents, have them
hang up their chart paper. Leave all the
charts on the wall so members can com-
pare them.

5. Have participants take a vote on which
problem is the most crucial. Have them
move again to different parts of the room
depending on the problem they have
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selected (emphasize that it is all right if a
problem area is eliminated or some groups
get rather large).

6. Have members remain in their newly
selected groups. If you need to take a
break, now is a good time to do so.

Explain to members that they will now
delve further into the issue areas they
have selected. .

Cause and Effect

1. Conduct a brief discussion of the mean-
ing of cause and effect if necessary, pro-
viding some definitions (for example,
some of the possible causes of crime are
drugs, alcohol, and mental iliness and pos-
sible effects of crime are injury, death, and
increased insurance rates).

2. Explain that this time you want partici-
pants to create a chart showing the caus-
es and effects of their problem. Tell them
to look at the example of such a chart (on
the problem of crime) in Handout: “Nar-
rowing Down the Problem.”

3. Distribute chart paper and markers. In-
struct participants to write the name of the
problem in the middle of a sheet of chart
paper. Have them brainstorm the causes
of this problem on one side, the effects on
another side. Give them about twenty min-
utes to complete this task.

Corperation for
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Moputi FIVE: SUPPLEMENTAL LESSONS

WHAT’S YOUR PROBLEM?
CONTINUED

4. Have each group present its charts.
Hang up each chart and, after all the pre-
sentations, give members time to go up
and look at ali of the charts.

Selecting A Problem

1. Regroup and explain that it is now time
to select the problem. Participants should
determine which problem they want to
work on through a vote or show of hands.

2. Once decided, write this problem on this
board and review its causes and effects.
Ask for any additional causes and effects
from the group as a whole.

3. Participants now need to refine the se-
lection to a workable aspect of the prob-
lerh. The selection at this point should be
narrowed to a cause, effect, or smaller
piece of the problem (subproblem). Have
participants brainstorm a list of sub-prob-
lems to add to the list of causes and ef-
fects that has already been generated.

4. You may choose to have members re-
peat step 3 (under. Cause and Effect); to
further identify causes and effects for each
subproblem.

5. Have participants vote on which sub-

problem is most important. This vote deter-
mines the final problem selection.
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Cognitive Reflection

Select one or more of the following ideas
for cognitive reflection activities with
participants.

1. During the forced-choice activity, which
of the arguments you heard were the most
convinging and why? Have participants
discuss'this.

2. Is it more important to address a cause
or effect of a problem? Defend your posi-
tion. This can be either a group discussion
or a journal entry.

3. Ask others (friends, parents, chiidren,
community members) which problem they
think is the most important to work on and
why.

Follow-up Suggestions

Participants should start researching the
problem using the techniques spelled out in
Handout: “Narrowing Down the Problem.”

NATIONAL &
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HanNDout: NARROWING DOWN THE PROBLEM

This is a crucial step. You may have al-
ready taken it. If you have decided, for ex-
ample to work on solving the litter problem
at the corner park, then you have already
narrowed your problem down. But if you
have chosen to work on crime generally,
then your problem may still be too broad.
You will need to narrow your focus.

You may want to find out more about your
problem before you narrow it down. But
you need to know about this step so that
you can come back to it. You may want to
cotme back to it several times.

A good way to narrow down the problem is
to do more brainstorming. Take a sheet of
paper and write your problem in the middle
of it. Create a diagram like the one below.

Take five minutes and brainstorm .the
causes of your problem. You probably
have some ideas about its causes. Come
up with as many causes as you can in five
minutes.

Capital and Democracy

After you've taken five minutes to brain-
storm the causes of your problem, take
another five minutes and brainstorm its

effects. What does your problem do to

people? What does it do to the communi-

ty? Come up with as many effects as you

can in five minutes.

When you're done with the effects, take

another five minutes and brainstorm sub-
problems. This can be done in several
ways. The problem may occur at different

places, e.g. at the corner park. Or the

problem may encompass various compo-
hent problems, e.g. there are many differ-
ent types of crime. The purpose of this
brainstorm is ‘to break the problem down
into smaller pieces. Break your problem

linto as many subproblems as you can in
five minutes.

‘We've done a sample brainstorm on crime
on the next page.

Problem :

Causes

SN

Effects

Subproblems
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HanpouT: NARROWING DOWN THE PROBLEM

PAGE 2

The brainstorm may help you isolate a
more specific area of concern—it could be
a cause, effect or subproblem of your
original problem. Or you may want to nar-
row your problem down further. To do
this, simply pick a cause, effect, or sub-
problem of your original problem. Or you
may want to narrow your problem down
further. To do this, simply pick a cause,
effect, or subprablem of the original prob-

SAMPLE BRAINSTORM

Crime

Causes
Alcohol
Guns
Child Abuse
Drugs
Lack of values
Rational choice
Mental lliness
Failure in school

Subproblems
Robbery
Burglary

Theft

éapital and Democracy

lem, and put it in the middle of a sheet of
paper and go through the process again.

The remaining steps in this chapter wili
help you investigate the problem further.
When you learn more about its causes
and effects, you might want to return to
this step.

Effects
Injuries
Death
Fear to go out
Hospital costs
Rise in insurance fees
Fear of some areas
Business failure

Shoplifting
Carjacking
Vandalism
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THis RESOURCE DIRECTORY PROVIDES
ACCESS TO CITIZENSHIP LESSONS, THEO-
RIES, SAMPLE PROJECTS, AND ADDITIONAL
TECHNICAL SUPPORT.

The information below was organized in an effort to
provide you with greater resources in developing
your own citizenship training program. Below you
will find links to existing curriculum, lesson plans,
programs and research available, and a variety of
other links.

For more extensive resource links, please visit the
Cltizenship Toolkit, located online at the National
Service Resource Center: http:/iwww.etr.orginsrc

I. Assessment/Evaluation
II. Historic American Documents
M. Historic Ametican Documents

{Recommended)

V. Historic American Documents (Online
Libraries)

V. Lesson Plans Related to Historic American
Documents

VI. Organizations Related to Civic Education
VIl. Research
Viil. Suggested Readings and Bibliographies

‘I. ASSESSMENT/EVALUATION

A Practical Guide for Integrating Givic Responsibility into
the Curriculum (PDF)

This curricutum guide from the American Association of
Community Colleges (AACC) includes useful tools and
examples for assessing civic outcomes accordingtoa
range of stated objectives.

National Center for Education Statistics Givic
Education Study

http://nces.ed.govisurveys/cived/

Viiew the antire report or highlights of the results from an
assessment of the civic knowledge and skills of 14-year
old students across 28 counfries and their aftitudes to-
ward civic issues. The Civic Education Study assess-
ment was conducted by the International Assaciation for
the Evaluation of Educaticnal Achievement (IEA) in
1999,
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Online Evaluation Rasource Library (OERL)
http:/fwww.oetrl.sri.com

Funded by the National Science Foundation, this library
provides a range of assistance far professionals seeking
to design, conduct, document, or review project evalua-
tions.

Project Star

http:/fiwww_projectstar.org

As the Corporation's training and technlcal assistance
provider in the area of evaluation, Project Star houses
countless assessment resources for Gorporation-funded
programs.

W.K. Kellogg Foundation Evaluation Handbook (PDF)}
hitp:fiwww.wkkf.orgfpubs/Pub770.pdf

A tremendous resource for integrating evaluation into pro-
gram planning and delfivery. Includes instructions for
preparing, designing, and conducting effective assess-
ment.

1. HistorIC AMERICAN DOCUMENTS
The following links will connect you to complete versions
of these historical American documents:

Declaration of Independence (htfp://memory.loc.gov/
const/declar.htm)

Constitution of the United Stafes
(http:fiwww.crf-usa.org/inks/cfal/US _ Constftut:on him)
Federalist Papers #10 and #51
(http.'//lcwebE.Ioc.gov/const/fed/fedpapers.htm!)
Washington's Farewell Address
(hﬁp://www.yaie,edu/lawweb/avaion/washing.htm)
Lincoln's Second Inaugural Address

{hitp: Wdouglassarchives.orgfing_a74.htm)
Gettyshurg Address

(hiip:tiwww.ioe. goviexhibits/gadd/4403. html)

IIE. HisTORIC AMERICAN DOCUMENTS
(RECOMMENDED)

The following links will cannect you to complete versions
of other recommendead historical American documents:

On American Democracy:

Alexis de Toqueville, Democracy in America, Volume
One (hitp:/faulhorsdirectory.com/b/tdina10. him)
Alexis de Toqueville, Democracy in America, Volume
Two (http:/fauthorsdirectory.comib/2dinat 0.htm)

Ca'rpamﬁon for .

NATIONAL &
COMMUNITY
SERVICEESRT



On Declaration of Independence:
Frederick Douglass, *What to the Slave is the Fourth of
July?" {http:/idouglassarchives.org/doug_at0.htm)

On the Rule of Law:

Lincoln, Address before the Young Men's Lyceum of
Springfield, linois
{http://douglassarchives.org/ling_a69.htm)

Martin Luther King, Jr. “Letter from a Birmingham Jail"
(http:/lalmaz.com/nobel.’peace/MLK—jail.html)

Thoreau, “0n Civil Disobedience” (hitp/fsunsite.
berkeley.edu/Literature/Thoreau/CivilDisobedience.htmi)

Case study worth pondering:
Marbury v. Madison (1803} (http:/fusinfo.state. gov/usahn~
fousa/facts/democracs9.htm)

IV. HISTORIC AMERICAN DOCUMENTS
(ONLINE LIBRARIES) .

American Memory {Library of Congress)
http://memory.loc.gov/

American Memory is a gateway to rich primary source
materials relating to the history and culture of the United
States. The site offers more than 7 millien digital items
from more than 100 historical collections.

Dirksen Congressional Center Historical Materiais
hitp:fwww congressiink.org/HistaricalMatenialsiniro.him

The materials listed below have been assembled to as-
sist teachers in developing lessan plans related to
Congress and the faderal government. They include his-
torical documents and photogfaphs, narrative descrip-
tions, and a glessary and hlstqncal notes.

Douglass Archives of Ameritan Historical Addraess
hitp://www.douglassarchives.org/

Douglass is an elecironic archive of American oratory
and related documants. It is intended to serve ganeral
scholarship and courses in American rhetorical history at
Northwestern University.

Historical Documents and Speeches
hitp/iwww.civnet.orglresautrees/greatdoc_2002.htm

Civitas International offers an extensive list of documents
_and speeches addressing the history of constitutional-
ism, American constitutional and political history, hurnan
rights, history of voting, treaties, and other resources.

Our Documents Project
http:/iwww.ourdocuments.gov/

View milestone documents, find teaching aids and cther
resources for this national initiative,
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V. LEssoN PLANS RELATED TO HISTORIC
AMERICAN DOCUMENTS

Bill of Rights in Action
http:/mww.crf-usa.orgflessons.himi#BRIA

" Many lessons on U.S. history, world history, and govern-

ment from Bill of Rights in Action, Constitutional Rights
Foundation's quarterly curricular newsletter. We have
published this extensive resource since 1967, and we
continually add to the archive.

Civitas International Lesson Plan Resources
http:/fwww.civnet.orglresourcesires_teach_frameset.htm
A compilation of constitution and democracy-related les-
son plans from organizations including Streetlaw and the
Center for Civic Education. '

Dirksen Congressional Center
hitp://www.congresslink orgfLessonPlanintro.htm

Unit and lesson plans prepared by teachers using Con-
gressLink resources and features. This section also in-
cludes simuiations. The plans are organized by subject.

Educational Resources Information Center (ERIC)
hitp:fiwww.askeric.orglogi-
bin/lessons.cgifSocial_Studies/Civics

Civic lesscn plans by topic.

Institute for Civic Values

hitp:/itwww libertynet.org/edcivic/civiit.html

This organization offers lesson plans, discussion guides,
and resourcas for improving adult civic literacy.

Library of Congress Lesson Plans’
htip:/fmemory.loc.govilearn/lessonsftheme.html
Lessons organized by theme, discipline, and era. In-
cludes the following lessons on civics and government:

All History Is Local

Conservation at a Crossroads

The Gonstitution: Counter Revolution or National
Salvation?

Explorations

In Congress Assembled

Indian Boarding Schools: Civilizing the Native Spirit
Our Changing Voices

Reservation Controversies

Corporation for
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National Archives

hitp:/iwww.archives.gov/

A variety of resources including online documents, in-
structional support, and "teaching with documents" les-
son plans.

Exhibit Hall (http://www.archives.goviexhibit_hall/
index.html)

Publications and Teaching Alds
(http:ﬁwww.archives.gov/publications/teaching_aids.html)
Lesson Plans (http:/fwww.archives.gov/digital_
classroomfteaching_with_documents.htmi)

New York Times Learning Network Daily Lesson

Plan Archive
hito:/Avawnytimes.com/leaming/teachers/lessons/archive.html
The archive contaihs hundreds of free lesson plans. You
may perform a keyword search fo refiieve a lesson,
browse the archive by subject, or-scroll down the page
to view the most recently published lessons.

New York Times Learning Network: Civics Lessons
(http:/iwww.nytimes.comfleaming/teachers/lessons/
civics.html)

New York Times Learning Netwark: American History
Lessons ' :
(hitp:/www.nytimes.com/learmning/teachers/lessons/
americanhistory.htmf)

New York Times Learning Network: Social Studies
Lessons .

(http:/iwww.nytimes, comfleaming/teachersfiessons/
socialstudies.htmf);

PBS Teacher Source
hitp:/iwww.pbs.orgfieachersource

Over 3,500 lesson plans and activities from the Public
Broadcasting System, including lessons on:

The Development of Demaocratic Institutions
(http:h'www.pbs.orglwetalforcemorepcwerfu!Ic]assroom;’)
Civics: Voting and Campaigns
(http:/iwww.pbs.orglteachersource/sacial_studies/
high_civics_campaign.shtm)

Civics: Government
(http:/Awww.pbs.argfteachersourcefsocial_studies/
high_civics_government.shim)

Civica: State and Local Issues
{http:/fwww.pbs.orglteachersource/social_studies/
high_civics_local.shim)

114

urce Directory, cont.

VI. ORGANIZATIONS RELATED TO
Civic EDUCATION

American Federation of Teachers Database
hitp:/fedid.aft.org/Main.asp

Search the user-frlendly American Federation of Teach-
ers database for clvic education organizations by region,
subject area, or audience type. The ED/I database is de-

. veloped and maintained by the American Federation of

Teachers Educafional Foundation with the support of the
National Endowment for Democracy. Since 1989, the
Foundation has promoted educational activities that im-
prove the teaching of democracy and clvic education
worldwide through its Education for Democracyfinterna-
tional (ED/l}) project.

APSA Civic Education Network
hitp:/iwww.apsanat.orgfCENnet/organizations/index.cfm
The Amerlcan Palitical Science Association maintains a
comprehensive, alphabefical list of civics-related argani-
zations.

Vil. RESEARCH

Center for Information & Research on Civic Learning
& Engagement

http:/fwww.civicyouth.org

The Center for Information and Research on Givic Learn-
ing and Engagement (GIRCLE) promotes research on citi-
zenship by Americans between the ages of 15 and 25,
CIRCLE is also a clearinghouse for relevant information
and scholarship. CIRCLE was founded in 2001 with a gen-
eraus grant from The Pew Charilable Trusts and is based
in the University of Maryland's Schoo! of Public Affairs.

Citizens in Service: The Challenge of Delivering Givic
Engagement Training To National Service Programs
http:/nsre.etr.org/filemanager/download/457 diller.pdf
Findings from a National Service Fellows research pro-
ject that offers a baseline of information about citizenship
issues and training in national service programs.

Constitutional Rights Foundation Research Links
hitp:/www.crf-usa.orgflinksiresearch1.htmi

Easy access to a range of search engines, quotations,
statistics, think tanks, and other general research informa-
tion.

Corporation for
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Educational Resources Information Genter Database
hitp:/iwww,askeric.org/Eric/

- ERIC Is the world's largest source of education informa-
tion, with more than 1 million abstracts of documents and

journal articles on education research and practice.

National Archives Research Room
hﬁp:llwww.archives.govlresearc:h_roomlindex.html
For assistance with historical documents.

National Genter for Education Statistics Clvic Educa-
tion Study

http:/inces.ed.govisurveys/cived/

View the entire report or highlights of the results from an
assessment of the civic knowledge and skills of 14-year
old students across 28 countries and their atfitudes to-
ward civic issues. The Civic Education Study assess-
ment was conducted by the International Association for
the Evaluation of Educational Achievement (IEA) in
1909,

The Ready, Willing, and Able: Citizens Working
for Change
http:llwww.pew—partnership.org!pubsfnma!summaryl
table_of contents

A benchmark study on civic life in America.

The Secial Capital Community Benchmark Survey
http:l/wmv.ksg.haward.edulsaguaro/cammunitysurvey
findex.htrmi

Three dazen community foundations, other funders, and
the Sagliaro Seminar of the John F. Kennedy School of
Government at Harvard University joined together to in-
terview nearly 30,000 people in the largest-ever suvey
on the citizenship of Americans. View the data.

VIII. SuGGESTED READINGS AND
BIBLIOGRAPHIES

Adult Civic Education

http:/fwww.ed govidatabases/ERI C_Digests/ed350489.htmi
This installment of the ERIC {Educational Resources In-

formation Center) Digest examines the “signfficance and
substance” of adult civic education.

APSA Booklist
http:Iiwww.apsanet.orglCENnetlbook[ist.cfm

Selected references in the study of civic education.

Bowiing Alone
hitp:/www. bowlingalone.com/
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Robett D. Putnam describes the concept of “social capi-
tal" and the nead to reconnect with family, frlends, com-
munity associations, and democratic structures. Included
is a helpful bibliography (Ward doc).

Civic Dictionary
http:llwww.cpn.org/cpnlsectionsltoolsldictionaryl
dictionary.himl

A helpful list of terms related to democratic practices and
civic work developed by the Givic Practices Network.

CivNet Journals and Papers .
http:l/www.civnet.orgljournal!journaljrameset.htm

An archive of journal articles, speeches, papers, and re-
search from Civitas International.

Historical Maps :
http:i!www.lib.utexas.edufmapslhistus.htmi

A large collection of United States histotical and territori-
al maps from the University of Texas at Austin.

Manuals and Guides
http:ﬁwww.cpn.orglcpnlsectionsltoolslmanualsl
manuals.html

An organized compilation of manual and guides from the
Civic Practices Network.

National Archives

ALIC hitp:/iwww.arch ives.goviresearch_room/alicire-
search_toolslbibiiographiesﬂpathﬁnders.html

Pathfinders to holdings on selected subjects, including
published materials that reference government records in
the National Archives.

Resource Guide to Civic Engagement (PDF)

This inventory, prepared in support of ‘CityCares Citizen
Academy, is designed to provide intellectual resources to
those Interested in thinking more about effectiva citizenry
and work in co}mmunity-based organizations.
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Week 3: Local Government
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Activity 1

Introduction to City of Sacramento’s Local Government

Local Government Pre-Assessment Test

Actlvity 2

Students will demonstrate what they already know about local government.

Why Local Government Matters Quote Walk

Activity 3

Students will be introduced to local government and given a starting point for
understanding how constitutionai principles are expressed at the local level. Students will
analyze how public policy, domestic and foreign Is developed at the local, state, and
national levels and compare how policy making occurs in other forms of government,

Who runs the City?

Activity 4

Students will explore what they think they know about how our City functions in small
groups, participate in a classroom discussion around common findings, and learn about
the City’s actual organization.

Fill out blank City Organization Chart with their idea of our local government structure,
and present in small groups. Come to a group consensus on the best organization chart
and have students give a brief description. Present students with actual City of
Sacramento Organization Chart; discuss what they got right, what they didn’t know.

Local Government Scavenger Hunt

Activity 5

Students wiil delve into their local government online. This 2-day activity will enable
student to search various websites and find out information about people, places, ideas,
and facts about their surrounding government. They can use this information for the
future lesson(s). '

Letter to Councilmember

Begin this assignment by having students take an active role in- investigating what is
happening in their neighborhood. Students will complete the Mapping my Block
worksheet by mapping the block they live on. Encouraged students to ask parents,
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Summer at City Hall

Monday, fune 29th Agenda

7:30 am Arrive and prep classroom
8:00-8:30 am Breakfast

8:30am Program Start

8:30-9:00 am Group check-in

Questions/Comments/Concerns
Review Agreements

Introduce Topic for the Day — Local Government

9:00 am Head to separate classrooms

9:00 —10:00 am Pre-assessment / Quote Walk

10:00 - 10:30 am Ice breaker/Teambuilding Activity {Facilitated by Returning Youth)
10:30 -11:40 am Discussion: KWL

11:40-12:00 pm Debrief/Q&A

12:00 -12:30 pm Lunch

Learning Objectives:

e Understand basic structure of local government
e Explore opinion on governance

Debrief Questions:

e  What kind of services does the City provide?

e What is the role of the City Manager vs. the Mayor?

e Who is your City Councilmember?

¢ What do you think the day to day of a Councilmember looks like?

118



.
~TIN

Name:

Class: Date:

Local Government

Pre & Post Assessment
Use this at the beginning and end of a local government unit.

In addition to national and state government, what are other types of
government in your community?

Name the type(s) of government responsible for:

a) Public schools:

b} Citystreets, and elections:

¢} Trash pickup:

d) Firefighting:

Who is responsible for setting rules about using land outside of city limits for
farming, housing, open space, etc.?

Improving economic and job opportunities are important to many people. Which level
of local government is working to make improvements to business development in

your city?
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Activity 2
Title: Quote Walk: Why Local Government Matters

Level: High School

Overview: This is an introduction to local government. The goal of this lesson is to engage
students in the unit and to be used as a starting point for understanding how constitutional
principles are expressed at the local level.

Length: 1 class period

Standard: 3- Analyze how public policy- domestic and foreign- is developed at the local, state,
and national levels and compare how policymaking occurs in other forms of government.
Evidence outcome: a. discuss multiple perspectives on local issues and options for participating
in civic life, f. compare and contrast how different systems of government function

Activities

1.

Quote Walk (See Document 2, 3 attachments). Place all of the quotes on large posters
around the room. Have students stand up, walk around, and read each quote. After
reading the quotes, have students return to their desks and respond to two to three
guotes. _

As a class, discuss the quotes using the following questions as a guide: What do they tell
us about our government? What is the responsibility of government?

Read and respond to a current local issue: vandalism, gangs, curfew, free speech, teen
jobs, police relationships, schools, recreation, etc. These topics are often in the news.
Search local news sources for articles and discuss them highlighting the types of local
government involved,

Ask students to summarize the issue, describe local government’s role in the issue, and
explain their own opinion.

Challenge: Ask students to use one or more quotes to connect to their opinion and
government action.

Key Vocabulary

Civic Virtue, Common Good, Democracy, Federalism, Separation of Powers
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Enlarge these quotes and place them around the room, so students can walk around
and react to them.

“Local government is the foundation of democracy: if it fails, democracy
will fail.” - Robert W. Flack

“Sure there are dishonest men in local government. But there are
dishonest men in national government, t0o.” - Richard M. Nixon

“I mean, just because you're a musician doesn't mean all your ideas are
about music. So every once in a while | get an idea about plumbing, | get
an idea about city government, and they come the way they come.” -
Jerry Garcia

“City government can and must help San Franciscans prepare for
emergencies in order to avoid tragedy where possible and minimize loss
of life and property when emergencies occur.” - Gavin Newsom

“All politics is local.” — Thomas P. “Tip” O’Neil

“Public instruction should be the first object of government.”-
Napoleon Bonaparte

“The best government is that which teaches us to govern ourselves.”
—Johann von Goethe

“All good government must begin at home.” — H.R. Haweis
“To be free, one must be chained.”
“I believe burning the American flag is political protest, not treason.”

“There is nothing wrong with America that cannot be cured with what is
right in America” —William J. Clinton

“To announce that there must be no criticism of the President, right or
wrong, is not only unpatriotic and servile, but is morally treasonable to
the American pubiic.” —Teddy Roosevelt
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Summer at City Hall

Tuesday, June 30th Agenda

7:30 am Arrive and prep classroom
8:00-830am  Breakfast

8:30 am Program Start
8:30-9:00am Group check-in

Questions/Comments/Concerns
Review Agreements

introduce Topic for the Day — Structure and Roles

9:00 am Head to separate classrooms

9:00—10:00 am Who runs the City?

10:00—10:30 am Ice breaker/Teambuilding Activity (Facilitated by Returning Youth)
10:30-11:40 am Who runs the City? / Role Playing Local Government
11:40-12:00 pm Debrief/Q&A

12:00 -12:30 pm Lunch

Learning Objectives:

e Understand Sacramento City Government structure and roles
e Practice leadership and team work by role playing real-life decisions

Debrief Questions:

e What kind of thought process is involved in making a big decision for a large number of people?
¢  Explain a different form of municipal government than the City of Sacramento.
e What have you learned about governing you weren’t aware of before?
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Source: National League of Cities

Article Link: http://goo.gl/ein5Vz

Forms of Municipal Government

A municipal charter is the legal document that defines the organization, powers,
functions, and essential procedures of the city government. The charter also details
the form of municipal government, of which there are historically five forms: council-
manager, mayor-council, commission, town meeting and representative town
meeting.

Council-Manager

Characteristics include:

¢ City council oversees the general administration, makes policy, sets budget
« Council appoints a professional city manager to carry out day-to-day administrative operations
« Often the mayor is chosen from among the councit on a rotating basis

This is the most common form of government. According to surveys by the International City/County
Management Association (ICMA), this form of government has grown from 48% usage in 1996 to 55%
usage in 2006. It is most popular in cities with populations over 10,000, mainly in the Southeast and
Pacific coast areas. Some examples are Phoenix, Arizona; Topeka, Kansas; Salt l.ake City, Utah and
Rockville, Maryland.

Mayor-Council

Characteristics include:

e Mayor is elected separately from the council, is often full-time and paid, with significant
administrative and budgetary authority

« Depending on the municipal charter, the mayor could have weak or strong powers

e Council is elected and maintains legislative powers

o Some cities appoint a professional manager who maintains limited administrative authority

Occuring in 34% of cities surveyed by International City/County Management Association (ICMA), this is
the second most common form of government. It is found mostly in older, larger cities, or in very smaill
cities, and is most popular in the Mid-Atlantic and Midwest. Cities with variations in the mayor-council
form of government are New York, New York; Houston, Texas; and Minneapolis, Minnesota.
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Commission

Characteristics include:

« Voters elect individual commissioners to a small governing hoard

« Each commissioner is responsible for one specific aspect, such as fire, police, public works,
health, finance

e One commissioner is designated as chairman or mayor, who presides over meetings

e The commission has both legislative and executive functions

The commission form of city government is the oldest form of government in the U.S., but exists today in
less than 1% of cities. It typically occurs in cities with populations below 100,000, such as Sunrise, Florida
and Fairview, Tennessee.

Town Meeting

Characteristics include:
= All voters meet to decide basic policy and elect officials to carry out those policies

Although the town meeting form of government is generally viewed as the purest form of democracy,
because it allows all eligible voters a voice in local policy decisions, it is practiced in only 5% of
municipalities.

Town meeting government is found in Marblehead, Massachusetts.

Representative Town Meeting

Characteristics include:

* Voters select a large number of citizens to represent them at town meetings, where only they can
vote

e Each town meeting must be announced with a warrant that provides the date, time and location of
the meeting and specifies the items to be discussed

+ The selectmen are responsible for implementing policy

This form of government is found in fewer than 1% of cities, almost exclusively in small, New England
municipalities, such as Bowdoin, Maine and Lexington, Massachusetts.

Current Trends
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Recent examinations of government structure indicate that these forms of government are less distinct
that they once were. This is due, in part, to the common practice of incorporating structural features from
other forms into cne's current form. This mixing is also attributed to local responses to sociceconomic,
demographic, and political changes. The most common mixing cccurs across the two most prevalent
forms, mayor-council and the council-manager. Among all cities proposing a change to their structure of
government, the most common proposal was to add the position of chief administration officer/city
manager. This professionalization of government administration also had the highest percentage of voter
approval. Among other proposed changas, 50% or more respondents of ICMA's 2006 survey reported
voter approval to increase or decrease the number of council members, to modify the method of electing
the mayor and to decrease the power or authority of the mayor.

The Form of Government in the Thirty Most Populous Cities

Listed below is the form of government for the thirty most populous cities in the United States, based on
the 2010 U.S. Census figures. The forms of government are informed by the member database at the
National League of Cities.

Rank City Name State  Form Of Government
1 New York NY Mayor-Council

2 Los Angeles CA Mayor-Council

3 Chicago 1L Mayor-Council

4 Houston X Mayor-Council

5 Philadelphia PA Mayor-Council

6 Phoenix AZ. Council-Manager
7 San Antonio TX Council-Manager
8 San Diego CA Mayor-Council

9 Dallas X Council-Manager
10 San Jose CA Council-Manager
11 Indianapolis IN Mayor-Council

12 Jacksonville FL Mayor-Council

13 San Francisco CA Mayor-Council

14 Austin TX Council-Manager
15 Columbus OH Mayor-Council

16 Fort Worth X Council-Manager
17 Louisville-Jefferson County ~ KY Mayor-Council

18 Charlotte NC Council-Manager
19 Detroit MI Mayor-Council
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20 El Paso TX Council-Manager

21 Memphis TN Mayor-Council

22 Nashville-Davidson TN Mayor-Council

23 Baltimore MD Mayor-Council

24 Boston MA  Mayor-Council

25 Seattle WA  Mayor-Council

26 Washington DC Mayor-Council

27 Denver CcO Mayor-Council

28 Milwaukee ‘ W1 Mayor-Council

29 Portland OR Commission

30 Las Vegas NV Council-Manager

Sources

Barnes, William R. "Forms and Structure of Municipal Government in the United States.” Presentation to the
Convention of Scottish Local Authorities, Edinburgh, Scottand, October 24, 1991,

DeSantis,Victor 8. and Tari Renner. "City Government Structures: an Attempt at Classification.” Siate and Local
Govemment Review, 34(2) {Spring 2002).

Frederickson, H. George, Curtis Wood, and Brett Logan. "How American City Governmenis Have Changed: The
Evolution of the Model City Charter” National Civic Review 90(1) (2001).

Frederickson, H. George, and Gary Alan Johnson. "The Adapted Ametican City: A Study in Institutional
Dynamics." Urban Affairs Review36(8) (July 2001).

Krane, Dale, Platon Rigos, & Melvin B. Hill, Jr. Home Ruie in America: A Fifty-State Handbook. Washington, D.C.:
CQ Press, 2001.

Moulder, Evelina. "Municipal Form of Government; Trends in Structure, Responsibility, and Composition." In The .

Municipal Year Book 2008. Washington, D.C.; International City/County Management Association, 2008,

National League of Cities. Choices of the Citizenry: Forms of Municipal Government. Washington, DC; National

League of Cities, May 1989.

Svara, James H. "The Shifting Boundary Between Elected Officials and City Managers in Large Council-Manager
Cities" Public Administration Review 59(1) (January-February 1999).

Svara, James H. Two Decades of Continuify and Change in American Cily Councils. Washignton, D.C.: National

League of Cities, September 2003.
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City of Sacramento - Organization Chart
{updated 9.30.14}

'ty Audier
-Jorg O5AGUERS,

Citywida Banking

Lidgation Bids & Contracts Gevemmend Affalrs 7 Public kiformation
Publio Sately i Land Usa Beards & Commissions Laber & Wark Ferce Shraleay Debt Managament
Fleclions PubBe Salely Acvotndabiity fovesimants
Advisory
Legktalive Support
Passperis.
fecaids

127

Buiding Canier lor Secramanto History Dhslsiet nftathons & Emergency Medical Services Capiia) Gity Soll. Field Sendces Englneering Services Businesa 5 Infegrated Fianning
Citywida Stralegle:
Busness Complance Cracker Art Musewn fegles Fite Fravention Historlo Chy Camelasy Imestigations. HaTnlenanca Services Operations & Malnlenance
R Redevelopmert
Housing & Dangarotzs Budings Disvovary Scikenca & Space Centor Flre Buppression Helghbarhood Services & Operafional Services. Pariday Senvices Englneedng & Water
Bpecial Bvanta Hesowcas
Nelghborhood Coda Enforcernernd Fairylale Tovwn Trespottation
Park Malnlanance Secvices Govemment Allais
Plannlng Meirmpofian Arts Commission Sacramednto Marna
O Sacramaents Kistoris Distriet R Pl Aok
AGeAn oric Develo, s
proenl Serdces Sustainabity
Satramanto Convention Cenler Recrealion Servicas
Sacramento Hislory Museum
Sacramento Zoo -
— i T 3
- Floanie .7 Geperal Services. - *. Humari Resourcas, ~ -~ ~“Infesmallon Techinoleny - -
Leynes Mskein - 'Reloa Sehwanz GerlHamby oL Made MagGuaigal
Giiector i <l Directer T Director. v 7 .Director” - "'
© Acceunting Animal Care Setvices Benetts and Retrement Applications and
5 FaciRes/ Roal Gata Managemant
2 Budgel, Palicy end
x “Strategla Flanning Praperty Management i Rights Enterprise Businass Syslsms.
Y 314 Center Empoyment and Classification
- Procurement Services Ceographic Information Systems
Fieat Management tabor Relafons
Pub Smprovermenl Financing {7 Cuslamer Service
8obd Wasla RIsk Management
Revanua Techileal Sipport Services
Teehnology Admisdslration



128



Jayeyn syl ul papiacid asimiayjo
se 1daoxa 1puncd Ao syl Ul pelsaA
aq |reys Ao ay) Jo siemod jIy

€ PuIsIg
Jaquiswi|puno) Alp

Jayeys siyi ul papiaold asimiaylo
se 1ds9x3 1punod AND Byl Ul pajsea
g |leys Auo a8y} Jo siemod (v

Z vLISIg
Jaquiswi|iouno) Al

Japeyo

SIY} Ul paplaold ssimiaylo se
1daox8 [1ounoY A0 AU} Ul PoIsSoA
aq [leys Ao sy} lo siamod ||y

T PUISI]

Jagquiawijpuno) Al

ounod A)0 8y} Jo suoloe

Jano Jamod o0)aA ou ssassod
(leys Ing ‘suonoe [1sunod Ao uo
2]JOA pUe [IDUN0D AUD By} 808
SIajjew U0 SUoiow puoass

pue axeW 0} pajjjus =9 |[eys

pue |1ounod AN0 8y} Jo Jequisl

e 3 ||eys ‘SUOISIOsp |Iounod
alinbai jey; weiboid pue Asiod
10 SiSjBW Uo |:2UNod A)2 8y} 0}
SUOCIJEPUSLUILLIOORS ayeuwl 0} Jamod
BAIsSN|oXa 8y} Jou g Wbl ey}
anel jleys ‘welboud Jo Aojod ug
abueyo Aue jo sjdoad auj o)
few ‘salinbal uoIses0 au)

se pue ‘s|doad sy} 0} Juswiuisrob
Ao Jo spasu pue swelbouid
‘salo1jod sy} Bunaidisiu

1O AYjIqisuodsal ‘saisnoxe

Jou Ing ‘Arewud sy} aney

[leys JoAew ay} 1ey) asuas sy} Ul
Aunwiwos sy} uiypm diysispes|
spirnold [leys 'sme| 1oyjo Aq Jo
[IDUNO2 3y} jo Uole Ag Uspeyn
sIyy Ag JoAew 8y} 0} psjelba|sp
A[nyve| sainp g Jo aoueuuopsd
ey} Jo} Ajo 8y} Jo peay

[eilo ay} sk paziubosel eq |[eys

JoAe

29




Japeyn

SIY} Ul pepiaold ssivusy)o se
1d@oxa [1ounod A)0 8yl Ul palsaa
aq Jleys Ao a3 o stemod ||y

8 IsId
Jaquwisw|puno) A

Jayeys siuj ui papiaoid asiwusylo
se 1dsoxa |1ounod AJI0 au) Ul pa)saA
aq {leys Ao sy jo stamod |y

L PUIsIg
laquiswjpuno) Al

JapeyD siy) Ul papiacid asimisylo
se }dooxs |ipunod Ao sy} ul palsan
g [[eus AJ10 2y} 1o siamod ||y

9 2111510
Jagqwiawijpuno) A1

1sueyd

siy] Ul papiactd esivuaylo se
ydaoxs jlounod AJI0 ay) Ui pa)saA
aq [feys ANo auj jo slemod ||y

S 121131817

Jagquiawipuno) Al

Jaueyd

SIY} Ul papinoid asimIay)o se
1d2oxa |Iounoo A0 8yl ul pajsea
aq Jreys Ao ayy jo siemoad ||y

¥ 1PISI]

ToU

laquiawi|punosd Al




‘Ao ap

10} 35URdX2 pUB BNUIASL IBAO |0J1U0D
[en1IeiIUc) pue Ale}aspng Sa51243%d
pue ‘souewliopad jeuoneuado ||ePA0
SMBIARI PUE SI2SBUBW BAIINDAXD

46 J40M 341 S10au1p ‘suoileziuedio
103235 31eald pue sapuaze
JEIUBWUIBAOSE 1910 Y}im SSIUAI0E pue
$9Nss1 [BUOIBa4 ST1LUIPI00D {|12UN0)
pue 10Aey palra|e ue 01 poddns
Adijed xe|dwod pue a|qisuodsau

AySiy sapiaoad ‘Anjedioiunus vegan
DIIAIDS-[|N) € 40} 120 SAIeNSIUILPE
}81yo se saMas 1adeusy

Aug ay3 ‘pounod Ay pue Jodepy

au3 wouj uoiadip Adtjod peouq Japun

J93euey A1D

IIPUNOD ALY B3 JO sIaquuaw ayy
01 voddns aajensiuiwpe xajdwod
pue a|qisuodsal A|ybiy sepiaoad
{s3uBaWInIop JusuwuisAob Jayio
pue S3po2 ‘suofIn|osal ‘seoueuIpIo
jedpiunw ‘ssipoq bujuusaob jo
LoIIDR 10 SPI0ODRt $RIBUILISSSIP pue
sulRjuewl HUBID AN PY3 JO VIO
91 JO JoM 3] JIJSIUILIpE puR
SMB] 913 @1ndaXe 03 sednpadoud
pue sapijod sjuswa|dwi pug
‘sdojoasp ‘sejeIluUl SUOIIN|0Sa
puke sPoURUIPJO SNCIBA

pue ‘me1 21e1s ‘eped AUD Laueyd
A3 2yl Aq paquasald se sse)
IARRISIUILIPpR paoueape AlUBly
Bulwiojiad {yels jo uoisialadns
Buipnpul X210 AN 3y} Jo 1O
Y] JO SUORIUNY PUR SAHUALDR U}
Buieastano AQ s213np Juswabeuew
DAINIBXD swoliad YI3D

AJD @y ‘11punod A3 eyl wody
uopadip Adjod |2As|-2A13N0aXE
pue AJuioyine aalle|siba) Japun

310 Ad

'sbuipasoold

dAzRIISIUILIPE pue
‘uonyhaasold jeulwiD ‘[sUncd
[IA12 Buipnjoul 22110 s,ASUl10Y
A1D ay3 Jo suonelado

pue S3JIAISE 33 SBBSI8A0 pue
sabeuew ‘spalp ‘suejd fyels
A1D By {n) pue SUOISSILWWOD
pue spaeog A3D ‘[1DUN0D AYD
23 03 s9DIAL9S pue ‘suoiuldo
‘aoinpe [ebay Bulpiac.d

A Jom Juswabeuell

|eB3| pue aApRRIISIUILLPE
paosueape Alybiy swuoLiad
{yels sasialedns pue a0l

s, Aoulony AXD 8yl Jo sucioung
pue saade syl bulesstano
Ag sannp uswebeuew
AAIINIDXD swuiepad

Asuiony AND sy ‘uoidsuip
Adljod [DAS|-BAIINODND

pue Ajuoyine aane|siba| epun

Asuwionly AlD

‘sulesy
ddom pue |suuosiad paubisse

S81eNjeAR pUR $3SIAIRANS

‘sulel} ‘sainpadoud pue sapijod
JO JUSWIdORASD pue Uo|IZ|NUII0)
2y} ul uswbpn( jo epniiie)

pue uoIIRJISIP B|qBIapISuod

JO DSIDISX3 3Y] SAJOAUL UYdIYm
sannp swaolad 12bpng jenuue
s, Juswiedap ayl siojuow

pue saledald ‘sdojaasp {supne
uelb pue 1oeauod ‘eoueldwod
aouewLIoad ‘|epURUL

Buipnjoul ssiiaRoe Bunipne
s1oad1p {sjuswedap AlD (e jo
Ajpgeiunocodoe |eosiy susyibusas
pue sjesse AlD splenbojes
Hloypny AN 33 Jo 9210 dud
jo suonesado 9yl S99SISA0 pue
spalip ‘sueld Jopny AND YL

Joypny AuD

[




LB SAINIaXg

s,A11D 9Y3 jo JaquBw ke se

sandas fusupedaq a4l Jo sjeob
pue ylom 2y} Buiuasouecd ‘ajeald
pue di|qnd y3joq ‘s|enplAlpul pue
‘suoneziuebio ‘ssaulsng ‘seoiyo
10 AJoMEA 3pIM B YIM S1oaul
1112315 JO oM SMBIADY pue ‘spaldip
‘sublsse ‘spoajes ‘Abajens
Juawdojgaad JWouod] spimAlD
2yl 1no sarued uawneds
Juswdojaasq 2iWou02]

343 JO saniaizoe Byl s1oaldlp pue
‘saz|uebio ‘sued jusuidojaasdg
Sluouod3 Jo 1032841d

DUl ‘U0IDaIIp SAIINISXS J2pun

1033341Q
1uawdo[aaa( diwouodl

‘we
Juswabeurw ayy Jo 4aquidW B Se
SOAI3S pue fuopjejuawdw pue
uoneledaud 196png ur sajedidiied
pue s1oa4ip pug fHuswsbeuew

03} uon2a4Ip pue acuepinb

pue ‘ssaiojdws jJuswyiedsp 10}
salljiqisuodsal pue syuswubisse
sapiaodd fquswiiedsq sy

1o sjeob pue ydom syl Buluaasuod
‘Jeand pue 2ygnd yieq
‘sjenplAlpul pue ‘suoneziueblo
fsassauisng ‘s|eIoIyo Jo AlBleA
SPIM B 1M SHI0M pue s]aawl
‘sanuond pug ‘seaneslqo ‘sjeob
UoISIA ‘uoISSIL JusLIledap pue
UQISIAIR SI0)UOW pue ‘sjuswsajdu
‘sdojensp {juswineda

24NS[E7 pUE 24N} ND ‘UoIUBALOD
243 JO saiAnRoe 2yl S1dadip

pue ‘saziueblo ‘sue|d ainsian

pue aunl|no ‘uoilusAuc) 1o3oadid
auU1 ‘uoi1aad1p SAIIN2XD Japun

1010941 S2IINIDS
|edn3jny) pue UOIIUSAUOC)

‘wea] aAlnNsaxy s,A0D

2y] JO JBqUIBW B SB SBAJIDS
{1je1s sesialadns pue sabeuew
isnuesisse JIBIS |eoiuyoe) pue
|euoissajold sapianodd (SadIAISS
wuawdoasg AJlunuiuio)

uo sI8Ujo pue ‘|punon

AlD ‘siabeuesul UQISIAIP
‘slepigo AND Ylim saoepaul
uswdopaad ALUNWIWOD

Jo uswiedaq ayj ssiduiod
1] SUOISIAIR 24] JO s3niAljoe
3yl || speadp pue ‘saziueblo
‘suepd fquswdojeasq
Ajunwiwie) Jo juswiledaq
a1 Jo Jorensiuiwpe jedpulad
BU] se saAISs Juswdojaaaq
Ajunwwor Jo 10308dI(]

a3 ‘ucIDBlIp SAINIOX Japun

1039341 JuswidojaAaq
Allunwwon

sapijod pue

‘sapod ‘saoueulplo ‘sme| pajeal
-Ainseal] yym soueldwod

A1) salnsse pue smalasl
‘s10041p ‘sugld !siayjo pue
‘siabeuew ‘saAnNDexa ‘s|eDio
AND yum sispjew [epueuly AND
soleUlptood {sansst Alnsesd]
Buipaebal 1pUnoy AND 3Ul

0] 97IApE pUR SUCIIRPUSILLI0I]
sopinodd fswesboid
suonesado/bupjueq pue
‘BulpueUl JuaUSaAUL Alnseal]
Jo abued apim e BulsasIBAD

Ag ydom Juswabeuew

|eloUBUY pUR BARBLISIUILIpE
paaueape A|Ybiy swaopad

.mtmum Bulsialedns pue Jainsesd )

31 JO 20HIO 3Y] Jo suohouny
pue saniAloe sY) Buisasiano Ag
sannp juswabeuew IAIINDSXD
swuopad Jainseal| AND aud
‘uoRRap Adlod [2aAB-2A1INDDX
pue AjoUIne aaile;siba| Jepun

Jaunseaif A1)

132




‘WIRS} aAIIND9X]
s,A11D 21 JO JoquusW e Sk SBAISS
1pes sasialadns pue sabeuewl
19oUrR]SISSE JJe]S [ealuyoa)

pue |eucissayold sapincad
Isiopew uonelodsuel) uo s19Yjo
pue ‘Jouno) A ‘stebeusw
UOISIAID ‘S|eIDIJ0 AND YIm
saoellajul uswliedsq sHOM
21qnd 243 3sl1dwod jeyl SUOISIAIPD
243 JO SBIHAIPE 3U] ||B SMBIAD
pue sya11p ‘saziuebio ‘suerd
uswpedaq sydom olgnd o4l

Jo Jojensiujwpe jediould syl

SE S9AL3S SHIOM JI|gnd 40 103d8aI]
33 ‘uonoalIp SAIINJAXS J3puUn

40129413 SHI0M 21|1GNd

e
SANNDDXT S,AUD B3 JO Isquiaw

B Sk SeAlas fipls sasialadns pue
sebeueEW {sOpOD puR ‘ssoueUIpIO
‘sme| |eD0] pue ‘21e1s ‘|eaapad
a|qesndde Jo jusWa2lojus pue Yyiim
soueldwos Juswliedag salnsse
1SIOIAISS [BDIULDDY/aANRIISILIWLIpE
pajejad pue ‘Buiuieiy Jjeis
‘uonewlolu Jqnd ‘sseupadedald
Aousbiaws ‘uonuassud

S ‘suoiebiysaaul

59240} |e1ads ‘Sed1AISS JUNod
'saDIAIRS J1Yed) ‘saDIAlaS |oaled
‘Bupijod pooyroquybiau Buipnjpul
sSUOIDUN) palelaJ-1udWadlIolus

me| jo abuea apim e Buissedwoous
suonelado pue ssilARDR
Jswiiedsq sebeuell pue ‘smalAsd
‘spaap ‘suejd fuswedaq

221|0d @43 104 901440 DAJRNSIUIPER
jedipuiud ayj sk saAlss JaIyD

201104 3y} ‘Isbeueiy Ay 1epun

39142 @2lj0d

WIB3 | SAINI9XY

s,Al1D 3yY3 Jo laquidw e se
SIAIDS fS3POI pue ‘sIDURUIPIO
‘smi| |BD0] pue ‘91e1s ‘|edapad
a|qeordde Jo Juswadious

pue yum asue|dwod
juswiedeq sainsse {swelboud
S92IAIaS 991) pue ‘swelboud
|[euoedNpe pue ‘sediASs
uewny ‘salyAlpe/swelbosd
|euoljes18d
Juswabruewl/sucneiado
Med BulajoAaul sao1ales o1qnd
10 abuest apim e Buipiacad

U0 pasnooy suonjeiado

pue sa111A2e Juswpedsg
sabeuew pue ‘smalAal
‘gyoaa1p ‘sueld Huswpedaq
uol1ea.133Y pue siied 243 10
Jeoiyo sanensiuiwpe [edpuud
331 SB SDAIDS U0Ie3I0dY

pue s)Jled Jo 1015341d

3Y1 ‘Uoiloallp SAINISXa J3pun

10193.1
UOI183.109Y pue Syied

‘wed ) aAlnoex3 s,A3D

2U3 JO JoquIBLL B SEe SDAISS
111215 sesiAtadns pue sabeuew
1Sapo pue ‘saoueulplo

‘sMi| (20| pUR ‘B1B1S ‘|Blapad

ajqeoidde Jo Juswediojus pues

yym aouejjdwod uswedad
S2.NSSe [STOIADS SARRIISIUILIpR
paje[@d pue ‘asuodsal

1BWzZeyY ‘SUoiEIIUNLULIOD
‘ssaully/Buluies

‘uoissasddns aaly ‘Buluueld
Adushbasis ‘uoneuLoul

algnd ‘uonuasaid

ally Buipnjpul suopduny
palejal-32iA19s aul) Jo abuel
opim e Buissedwiosus suoljesado
pue sa1lAalloe JuswLedag
sabeuRU DUR ‘SMBIAD

‘s10011p ‘suepd {Juswpedaq auid
2y3 J0J 120110 aAjellsIuiwpe
|edpuld syl se saAlss JoIuD sdid
3Y1 ‘UONDUIP BAIINIBXS Jepuf

JoIy) alld

D




‘pabeuew swelbold snolea syl
Buluasouod sanss| uo juswiHedap
ayl syuasatdal {sapijod

Bulsixa sal|dde pue syaudiaiul
s19bpng pue ‘sjeob ‘saanpasold
‘sapijod uolsialp sdojpasp

fyun ABojouyoal [Ryuswpedap
xs|dwoo ‘ebue| 2 10 Juawedaq
Abojouyoa] uonewriojul

2y} 10 suosiAlp welboid

Jofew ay3 Jo auo 1OYUd seberuew
pue ‘seziuebio spauip ‘ueld
Jebeuel ABojouyoe] uonRULICUT
ue ‘uoiidalIp pajiwi| 1Bpun

1010311Q
A3ojouyoda] uonewsoju|

‘wea] 9ARNIeX3 S,AND Byl

10 J2quWiaW B Se SPAISS pue !pleog

IDIAISS [IAID DY 0} JOSIApE pue
AlB)3Jo8s se saAIaS (sjuauledep

AND 19430 YM SDINAIIDR SB21N0Sa

uewiny ssjeuiploeod saunpasoad
pue saiojod Jo uonelaldiajul

1o uoneoidde Bujuiasuos saindsip
SBAJ0SB] SUOIIEPUDLULLIOID

pue swedboid sdojaasp ubisisno
pue uoizoadip Adijod sadunosal
uewiny saplaold fJuswiedsg
S22JN0SYY UewnH ayj} Jo
SBIHAIIDE BY] SMIIASL pue ‘s1auip
‘simsiujwpe ‘saziuebio ‘sueid
$22.Nn0S3y URWNH JO 103334

Y1 ‘UOND3IP BAIINIBXS Jopun

1019341(] S9IIAIDS UBRWINH

"R [ aAlnoeXxy s,AMD

U1 JO JBqUISUI B SB SBAIDS
14es sasialadns pue sabeuewl
{a0ue)sSISSe 1jels |ealuyad) pue
|euoissajold saplaoud Isiayiewl
SIDIAIRS |RIBUDD uo siaylo
pue ‘[punod AD ‘sisbeuew
UoISIAID ‘s|eiyo AYD

yam seoepaiul Huswedag
S92IAIDS |RIBUSS) BY] asuUdwod
lel] suoISIAlp 81 Jo saljialde
a3 j|e s10alIp pue ‘saziuebio
‘sue|d Jjuswuedaq SeOIAIRS
[elaUan @y} Jo JojeasiuiWpe
jedpunid au3 se soAlas
S3VIAIRS |RIDUID) JO J1032841Q
31 ‘UOIIDAIIP SAIINDBXR JOpUN

10302410
S9JIAJI3S |BJBUSD)

124

"lea] aAIlndax3 s,A10 a3

1O J9qUIDW SB S9AIDS {sanusbe
apIsIno pue sjuswiledap

310 UM Sa]eUIPJO0D

isanss| abeuielp pug ‘uonpsjond
pooy} ‘1omas ‘Alddns Jajem uo
A1 ay3 syuasaldad {aoue)sisse
JJBIS |e2Iuyse) pue |euoissajold
sapiaodd pue SN

10 Jusuinledaq ayy JO SSINAIOR
dL1 SMI]ASI pue ‘s1o8aIp

‘sueld ‘suonelado saninan jo
swedag ayj siojsiuiwpe pue
sasiadadns saiy1In Jo 1030841
Y3 ‘U0I10341P BAINIBX JapuN

10393410 S9N|IN

o4




Summer at City Hall

7:30 am
8:00—-8:30 am
8:30 am

8:30-9:00 am

9:00 am

9:00 - 10:00 am
10:00 —10:30 am
10:30 =11:40 am
11:40-12:00 pm

12:00-12:30 pm

Learning Objectives:

Wednesday, July 15t Agenda

Arrive and prep classroom

Breakfast

Program Start

Group check-in
Questions/Comments/Concerns

Review Agreements

Introduce Topic for the Day — Representatives

Head to separate classrooms

Scavenger Hunt

lce breaker/Teambuilding Activity (Facilitated by Returning Youth)

Peer Lectures

Debrief/Q&A

Lunch

e Research local government structure using the internet

s Practice public speaking by sharing knowledge in groups

Debrief Questions:

s Now that you know more about your representatives, could you see yourself running for office?
Why or why not?
e What have you noticed about who represents us?
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Local Government Scavenger Hunt

Overview: Students will delve into their local government online. This two day activity will enable student
to search various web sites and find out information about people, places, ideas, and facts about their

surrounding government. They can use this information for the future lesson(s).
Length: 2-5 days
Standard: Purposes of and limitations of the foundations, structures, and functions of government.

Evidence outcome: Identify the structure, function, and roles of members of government and their
relationship to democratic values. Use media literacy skills to locate multiple valid sources of information

regarding the foundations, structures, and functions of government.
Keywords: Federalism, state vs. local, school board, special districts, county board, city council

Activitles

1. Warm-up, ask students what they know about their state and local government and what
they want to know. Have students break up into small groups with a sheet of poster paper,
creating a KWL Chart, K What We Already Know, W What We Want to Know, L What We
Have Learned, )

2. Give groups a blank copy of the City’s Organizational Charf, have them fill it out to the best of
their knowledge, guessing is acceptable! Once each group has completed their chart, have
each group present their City structure. Come 1o a class consensus around what they all
believe to be correct, after discussion review the actual City Organizational Chart, star

- positions that were correctly placed, and edits others with the correct position.

3. Inform students they will be given the opportunity to explore our local structure even more

through an online scavenger hunt. The goal of the scavenger hunt is to gain a better

undersianding of federalism and our local government.
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City of Sacramento

Go to your city website. Go to your county website. Go to www.ca.gov, below the links on the top of page
click the link titled About CA, click Government, and click City Government, type in Sacramento. Surf
around and find the following and fill in the chart.

Subject 2 Things | Learned My Reaction s...
Leaders
Who is your City
Councilmember?

Department/Services

Meeting Agenda-

Budget

Define City Council
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Summer at City Hall

Thursday, July 224 Agenda

7:30 am Arrive and prep classroom
8:00 - 8:30 am Breakfast

8:30 am Program Start

8:30—-9:00 am Group check-in

Questions/Comments/Concerns
Review Agreements

Introduce Topic for the Day — Representatives

9:00 am Head to separate classrooms

9:00 —10:00 am Scavenger Hunt

10:00-10:30 am Ice breaker/Teambuilding Activity (Facilitated by Returning Youth)
10:30-11:40 am Peer Lectures ~ Mapping your community

11:40 ~12:00 pm Debrief/Q&A

12:00-12:30 pm Lunch

Learning Objectives:

e Research local government structure using the internet
s Practice public speaking by sharing knowledge in groups

Debrief Questions:

e What needs are being addressed by your representatives?

s  What needs or issues are not?

s How could you have a voice in these matters?

s | you could change one thing in your community, what would it be and why?
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Week 4: Research & Action
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Unit 3

RESEARCH AND ACTION

“One of the most difficult problems we face is to make it possible for young
people to participate in the great tasks of their time.”

~ Jobr W Gardner, Self Renewal

“Part of what VELL is about is going out there and researching and exposing
all that you find - theve will always be an issue that people want to gather
around and address.”

~ Anabi Aguilar, YELL participant and mentor 2001-2006

From YEL14h007 John W. Gardner Ceeter



UNIT 3

Research and Action

TIPS FORUNIT 3

FEucilitation Tips: Research and dction

« Provide each student or team with a project binder that includes all
of their work, This binder can help payiicipants stay organized and
provide project leaders with a tool for portfolio assessment.

« Develop a viswal roadmap on butcher paper or poster board that
ottlines each of the steps in the inguiry process, Ask youth to take
turns reading the stops on the roadmap aloud. This will help them
develop a clear picture of the project ane where they are going. You
can also copy the Steps to the Inguiry Process, white out the step
numbers, cut the steps into strips, and band out the individual steps.
Then bave the youth organize themselves in a line according 1o which
step they think should go first, second, third, and so on. Write the
steps on the roadmap after everyone agrees on the order,

+ Before students begin their research, it is critical that gronp norms
and processes are in place. Please vefer to the following session
agendas prior to beginning a research and action profect.

= Agreements and Contracts (Unit 1, Session 5)

* Decision-Making Siructures (Unit 1, Session 7)

150
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Summer at City Hall

Monday, July 6th Agenda

7:30 am Arrive and prep classroom
8:00—8:30 am Breakfast

8:30 am Program Start

8:30-9:00 am Group check-in

Questions/Comments/Concerns
Review Agreements

Introduce Topic for the Day — Power of Research

9:00 am Head to separate classrooms

9:00-10:00 am Knowledge is Power

10:00 — 10:30 am ice breaker/Teambuilding Activity (Facilitated by Returning Youth)
10:30 -11:40 am Problem Solving and Critical Thinking

11:40—-12:00 pm Debrief/Q&A

12:00-12:30 pm Lunch

Learning Objectives:

» Define social science and understand the power of social science research to make change
happen

e Understand the importance of problem solving and critical thinking in order to face challenges
and issues that arise on the job

Debrief Questions:

e Has your perceptive on the phrase, “Knowledge is power” changed?
» How does it make you feel when other criticize the work that you do?
¢ Are you able to respond to feedback differently?
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UNIT 3

Session 1

UNDERSTAND THE POWER OF RESEARCH

Research and Action

OBJECTIVES:

Youth define soclal scence and understand the power of
sacial science research to make change happen,

MATERIALS AND PREPARATION:

» Buicher paper, tape, and markers.
« Copy and cut out the Kuowledge is Power Role Play
Scenarios (Master Copy 3.1).

I. OPENING: ATTENDANCE, SNACKS,
ANNOUNCEMENTS, AGENDA OVERVIEW (10 MINUTES)

Opening Circle Statement (Around the World): Name a
subject that you have researched.

1. WARM UP: NAME ORIGINS (10 MINUTES)

Have youth go around and say how they got their narme or
what its odigin is. Allow one or two folfow-up questions
1o each person if others would like fo know more.

{11. DEFINING RESEARCH BRAINSTORM (20 MINUTES)

Step 1: Think. Give participants a piece of paper and
a pen, and ask them to spend a few minutes silently
brainstorming all of the research they have ever done.
What subjects have they researched? How did they collect
information about their subject (e.g., read, search the
internet, interview people)?

Step 2: Pair. In pairs, have youth share what they wiote,
and then together come up with a definition of research.

Step 3: Share. As a group, have youth share their
definitions of research. Also have youth give examples
of research from thelr experience, Record answers on
buicher paper.

Step 4: What is soclal science? As a group, ask youth
what sodial science is (the study of human society and
relationships in and to sodiety), ask for some examples
of sodial science disciplines {e.g., anthropology, sodiology,
economics, psychotogy, history, and political science). Ask
youth to identify the examples and definitions from steps
1-3 that are related to a soclal science.

152

Knowledge is Power

IV, KNOWLEDGE IS POWER: ROLE PLAY (30 MINUTES)

Step 1: Split youth into two groups, Have each group
plan out a skit using scenarios in which research is used
to make an argument, Use the Knowledge is Power Role
Play Scenarios for students to work from, or you can
make Up your own scenarios.

Step 2: Give youth 5-10 minutes to prepare their skit.
Each skit has to answer the questions:

1. What is the problem being addressed?

2. What is the solution?

3. How is research used to advocate for a solution?
Step 3: Have youth present their skit to the entire

group.

From YELL ©2007 John W. Gardner Center

90 minutes
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Problem Solving and Critical Thinking

Everyone experiences problems from time to time. Some of our problems are big and complicated, while
others may be more easily solved. There is no shortage of challenges and fssues that can arise on the job.
Whether in an office or on a construction site, experiencing difficulties with the tasks at hand or with co-
workers, the workplace presents ongoing challenges on a daily basis. Whether these problems are large or
small, they need to be dealt with constructively and fairly. Having the necessary skills to identify solutions to
problems is one of the skills that employers look for in employees,

Problem solving and critical thinking refers to the ability ta use Employers say they need a workforce

knowledge, facts, and data to effectively solve problems. This © fully equipped with skills beyond the
basics of reading, writing, and arithmetic

doesn’t mean you need to have an immediate answer, it means
to grow their businesses. These skills

you have to be able to think on your feet, assess problems and

include critical thinking and problem
find solutions. The ability to develop a well thought out solution solving, according to a 2010 Critical

within a reasonable time frame, however, is a skill that Skilis Survey by the American
Management Association and others.

employers value greatly.

Employers want employees who can work through problems on their own or as an effective member of a
team. Ideal employees can think critically and creatively, share thoughts and apinions, use good judgment,
and make decisions. As a new emplayee, you may question why an organizafion follows certain steps to
complete a task. It may seem to you that one of the steps could be eliminated saving time, effort, and
money. But you may be hesitant to voice your opinion. Don’t be; employers are usually apprediative when
new employees are able to offer insight and fresh perspective into better and more efficient ways of doing
things. It is important to remember, however, that as someone new to the organization, you may not always
have the full picture, and thus there may be factors you are unaware of that dictate that things be done in a
particular way. Another important thing to remember is that when you are tasked with solving a problem, you
don’t always need to answer immediately.

The activities in this section focus on learning how ta solve prablems in a variety of ways in the workplace.
Participants will hear about how to praperly tell the difference among criticism, praise, and feedback and
reacting appropriately, The section will also review strategies for making ethical decisions, solving problems
on a team with others, and learning how to take into account others’ perceptions when assessing actions or
statements in the workplace.

A note to facilitators: Building self-determination skills, such as goal setting, decision-making, self-
advocacy, and problem solving should be included in career planning for all youth. Youth with disabilities
and/or other (perceived) barriers to employment and/or disconnected youth will tend to have a resiliency
not always experienced by their same aged peers - and not always easily seen or understood by themselves
or by adults. You are encouraged to use the activities in this section to help young people explore how the
obstacles they (or those they know) may face in life can pose an opportunity for developing and
demonstrating maturity, responsibility, and wisdom. Providing young people with safe opportunities to
explore how their personal resiliency can be used to develop enhanced problem solving and conflict
resolutions skills is a opportunity many adults may shy away from, but one that may ultimately be a gift.
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. tSkllts for Workplace Suc_cé_ss' =

21. Praise, Criticism, or Feedback

JUST THE FACTS: In a work setting, we give and receive many different types of information. The
purpose of this activity is to help participants determine the differences between criticism, praise, and
feedback - not only how ta offer it, but how to receive it as well.

Time
20 minutes

Materials

s One set of “Praise | Criticism | Feedback” cards for each group. Alternatively, you
might choose to hang three pieces of chart paper - each with one of the words on it.
Slips of paper could be made with the statements below.

Directions
Discuss the difference between praise, criticism, and feedback and ask participants for
examples of each.

o Praise: an expression of appraval

»  Criticism; an expression of disapproval based on perceived mistakes or faults

+  Feedback: information about a person’s performance of a task - used primarily as a
basis for improvement

Divide the group into pairs of twa. Read the following statements aloud - one at a time. it
is suggested that the facilitator use different voice tones to truly help participants
differentiate the intended meaning of each sentence (which, by the way, can certainly
vary). After each statement, give each pair 10 seconds to decide whether the statement is
criticism, praise, or feedback. Someone from: each team should hold up the card that
represents a collective decision, If chart paper and sentence strips were used, participants
could rhove around the room to match each statement to what they believe to be the
correct match.

1. Mr Jones told me how much he appreciated your thank you note after the job
interview. He thought it was a great personal touch.

Your desk is such a mess. Are you sure you are not trying to grow your own paper?

I noticed that vou’ve been coming in late the last couple of days.

How many times do | have to tell you how to file these documents?

You look great today. _

It would work better for me if | could explain my version af the story out loud before
you ask questions.

[T B NS N
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7. You've improved a lot this week,
8. | found it difficult to evaluate this resume because it was messy.
9. 1liked it much hetter when we got to choose the projects instead of being assigned to one.

With the larger group, discuss the different ways people may react or respond differently
to praise, critici;m, and feedback. It is inevitable that we will all receive criticism at some
point on the job, and the way in which we respond can impact our own attitude and the
attitudes of those with whom we work, Discuss with the group how they, personally,
respond differently to praise vs. feedback vs. criticism.

Conclusion

Take the aoppartunity to rephrase the way in which any of the above statements were
made. How might rephrasing det a different response or reaction? [f you had to make a
rule for how you would like to receive feedback and criticism, what would that rule be?

Journaling Activity

How does it make you feel when others criticize the work you do? Are you able to respond
to feedback differently? Think about a time when you criticized someone else. What
happened? How did that situation ultimately make you feel?

Extension Activity

Often times, the inability to give and/or receive criticism and feedback might cause
conflict in the workplace. Reach out to the National Institute for Advanced Conflict
Resolution (http://www.niacr.org/pages/about.htm) to find local, no-cost training
opportunities or workshops for participants. You might also try your state or county’s
mediation center (often connected to juvenile services) to see what programs are offered.
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Summer at City Hall

Tuesday, July 7t Agenda

7:30am Arrive and prep classroom
8:00—8:30 am Breakfast

8:30 am Program Start

8:30-9:00 am Group check-in

Questions/Comments/Concerns
Review Agreements

Introduce Topic for the Day —Issues and Assets

9:00 am Head to separate classrooms

9:00 —10:00 am Active Listening Review

10:00 —10:30 am Ice breaker/Teambuilding Activity (Facilitated by Returning Youth)
10:30-11:40 am Identify Issues and Assets

11:40—12:00 pm Debrief/Q&A

12:00-12:30 pm Lunch

Learning Objectives:

« Identify key issues that concern them and key assets that support them in their community
e Review active listening, ensure there is an understanding of what active listening is, why active
fistening is important, and the role of active listening in leadership

Debrief Questions:

¢ How does it feel when someone is actively listening to you?

e How does it feel when they are not?

e Inthe Issues and Assets exercise, how did active listening support the group?
* Whatis an asset?
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UNIT 1

Session 1

ACTIVE LISTENING

Communication

OBJECTIVES:

Youth wili understand what active listening is, why active
listening is important, and the role of active listening in
leadership.

MATERIALS AND PREPARATION:

» Buicher paper, tape, and markers. ‘

» Copy the Active Listening Guidelines (Master Copy
1.1a) before session: one copy for each participant or
copy them as a poster.

« Copy Confidentiality Guidelines (Master Copy 1.1h)
before the session: one copy for each participant,

« Paper or cloth hag. Make a “feeling bag”: Cut out
the feelings from the Feeling Bag Activity (Master Copy
1.10), or create your own list of 20-25 words that
dencte fealings. Put alf of the words into 2 paper or
cloth bag.

. OPENING: ATTENDANCE, SNACKS,

ANNOUNCEMENTS, AGENDA OVERVIEW {15 MINUTES)

Opening Cirde Statement (Around the World): Think about
a time you had something to say and no one would listen
to you. How did you feel, or what did you do?

Facilitation Tip:

Set 1p seating in a circle and bave adult staff or

wolunteers sit in the civele with the youth.

At the beginning of this session, establish some basic
group norms or agreementis. Ask participants “what
do we all need to agree to do so that we all feel
respected and willing 1o participate?” This list mighy
include: One person talks at a time, no pui-downs,
stay open 1o different opinions. You will develop a
more detailed set of agreements in Sessions 4 and 5,

60 minutes

Introduction to Active Listening

iI. WARM UP; LISTENING LINES {10 MINUTES}

Have each youth stand and face a parter. Explain that
each partrer will have one minute to share an experi-
ence they had of not heing listened to. What was the
situation? What was it like? How could you tell you
were not being heard? While one partner is talking, the
other partner listens silently {no talking, commenting,
agreeing or disagreeing with the experience). Time the
youth and tell thern when to switch spezker and fistener
roles. When the activity is completed, ask the youth to
name same of the experiences that came up.

Vatiatior: When it is time to switch roles, ask the new
listener to turn his or her back on the speaker as the
speaker shares his or her experience, With this variation,
ask {both listeners and talkers in turn) what it was like to
be in that situation,

Learning Strategy for a classroom sesting:

Use the closing section of each agenda to
prompt journaling assignments for students.
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UNIT 3 Research and Action

IDENTIFY ISSUES AND ASSETS

90 minutes

Session 4

OBJECTIVES:

Youth wilf identify key issues that concern them and key Identify Issues and Assets

assets that support them in their community.

MATERIALS AND PREPARATION:

« Butcher paper, tape, and markers,

» Paper, pens, and clipboards,

» As a reminder, provide copies of the Active Listening
Guidelines (Master Copy 1.1a),

« Butcher paper prep: two columns fabeled with the
name of your school and nieghborhood or city/town.

I. OPENING: ATTENDANCE, SNACKS,
ANNOUNCEMENTS, AGENDA QVERVIEW (10 MINUTES)

Opening Circle Statement (Around the Waorld): Name a

community of which you are a part. to guess what they are. Repeat the process for two or

three rounds as time aflows. Alternatives: Participants

T

Il. WARM UP: GROUP SCULPTURES {15 MINUTES)

Have participants walk freely in the center of the room
untit the facilitator says stop. Participants must quickly
make groups of three or four. Each smali group then
has three minutes to select an object and devise a
plan to create the object using the bodies of all group
members, For example: Youth can make a telephone by
having two people on thelr knees with their hands out
as the numbers, another person as the receiver; the final
member can “make a call.” Each group has a chance fo
show their object ta the other teams, and everyone tries

Facilitation Tip: Identifying Strengths

Walk around the room as youth work, offering addi-
tional prompis such as: What do you like abour liv-
ing here? What is unigue or spectal abowt this place?
Who or what supporis you or helps you? People?
Places? Programs?

Be sure to refer to the vole of persondi assets in bring-
ing sirength to a community (and vice versaf).

Refer to the Community Webs that youth created as
pare of Session 2 earlier in this Unit.

stay in the same group while the facilitator names
spedific categories {e.g., common household items,
appliances, something you would find at an amusement
park, a type of food). Debrief: What were the different
approaches taken by different groups to decide which
object to create? How did you decide what role each
group member would take? Did the dedision-making
process change from round to round?

11l, IDENTIFYING PROBLEMS (20 MINUTES)

Step 1: Divide participants into small groups and give
each group a piece of paper and pens. Have them cre-
ate two columns on the paper, and label the columns
with the name of your school and the nefghborhood or
city/town. Have adult staff and leaders do the activity
as well.

Step 2: Ask participants to brainstorm as many problems
they can that exist in these places, Encourage siudents
to think abaut what really bugs them, or if they could
change something, what would they change?

Step 3: After brainstorming, come back o the full group
and record all of the issues on chart paper. Compare
participants’ responses and recall the importance of
different perspectives in understanding their community.
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Summer at City Hall

Wednesday, fuly 8" Agenda

7:30 am Arrive and prep classroom
8:00 ~8:30 am Breakfast

8:30 am Program Start

8:30-9:00 am Group check-in

Questions/Comments/Concerns
Review Agreements

Introduce Topic for the Day — Community Webs — Picking Topic for Project

9:00 am Head to separate classrooms

9:00 —10:00 am Community Webs

10:00 = 10:30 am Ice breaker/Teambuilding Activity {Facilitated by Returning Youth)
10:30-11:40 am Picking a Topic

11:40 —12:00 pm Debrief/Q&A

12:00 ~12:30 pm Lunch

Learning Objectives:

¢ Define what community means to them and understand the interdependency of the people and
places within their community

+ Map resources and needs they see in their community and identify the diverse perspectives that
group members bring 1o the community

e Select a topic(s) for their research and action project

Debrief Questions:

*  What is one thing about your community you learned, that you were not aware of before?
s Were there any disagreements in your group; if not why, and if so, on what?

* What are some issues in the community that your group discussed?

s What topic did you choose to research, and why?
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UNIT 3 Research and Action
IDENTIFY ISSUES AND ASSETS
Session 2 90 minutes
OBJECTIVES:
Youth will define what community means to them and Community Webs and Maps

understand the interdependency of the people and
places within their community. Youth will begin to map
the resources and needs they see in their community and
identify the diverse perspectives that group members
bring to the community.

MATERIALS AND PREPARATION:

« Butcher paper, tape, and markers.

= Paper, pens, and clipboards.

« Prlor to sesslon, refer to the Communizy Web example
{Master Copy 3.2a).

« Map of your dity or town (hand drawn or large wall
map).

« Push pins and string.

» Optional: Neighborbood Mupping Assignment (Master
Copy 3.2b).

|. OPENING: ATTENDANCE, SNACKS,
ANNOUNCEMENTS, AGENDA OVERVIEW (10 MINUTES)

Opening Circle Statement (Around the World): What one
word would you use to describe your neighborhood? If
you have time, hand out pens and index cards so that
youth can write their word before sharing out. This wil
allow more variety in answers.

It. WARM UP: MAPPING YOUR HOME {15 MINUTES)

Using a large map of your city or town, mark your school
or program locatlon with a large push pin, Ask youth fo
come up one at a time and put a pin where they live and

Facilitation Tip:

This session youth will explove the benefirs and
challenges of living in theiv community and think
critically about causes of important issues that fmpact
them, This process positions youth 1o select a topic for

research.

If you assigned the take-home task in the previous
session, have participants share their thinking from the
assignment during the debrief section. Write all of the
student ideas an easel paper or the board,

then connect a piece of colored string from their home
to the meeting place. After everyone is done, ask youth if
they see a pattern. Hint: Label the pins with their names
50 they can know which pin is theirs in relation to the
others in the group.

{1, COMMUNITY WEB (15 MINUTES)

Step 1: Think, Pair, Share. Ask each youth to consider
their definition of commumnity. They should think {or write)
for at least one minute, Then divide participants into pairs
1o discuss their definitions, compare ideas, and create a
definition of community that incorporates both sets of
ideas. Have each pair share their definition with the full
group. Have one of the youth or adult leaders write the
definitions on chart paper or the board. [n the center of
the definitions, write the word *community.”

Step 2: On the butcher paper or board, draw one large
circte around both the word "community” and the youth's
definitions. Ask participants to name specific places and
people that make up a community and write these on
the perfmeter of the circle. Connect these to the center
cirdle, making a web, See the Community Web example
for category ideas.

IV. CREATE A MAP (40 MINUTES)

Step 1: Create small groups of three to four people.
Preferably, youth should be divided according to their
neighbarhoods, the places with which they most identify,
of whete they spend the maost tima, You can also have
youth do this as an individual activity or take-home task.

Step 2: Ask youth fo draw a picture of their community
according to the criteria below;

« What are the boundaries of your neighborheod — where
does it begin and end? What markers telf you whan you
are entering or leaving this neighborhood?

» Draw this area to the best of your memory. Add in
streets, parficular houses, stores, businesses, parks,
restaurants, landscapes, and other physical features,
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UNIT 3 Research and Actlon

IDENTIFY ISSUES AND ASSETS

90 minutes

Session 5

OBJECTIVE:

Youth wilf select a topic(s) for thelr research and actlon Pick a Topic
project,

MATERIALS AND PREPARATION:

» Index cards.

= Sticker dots.

= Papet; pens, and clipboards.

» Butcher paper, tape, and markers for writing possible
tapics {inciude space for pros and cons of each topic}.

» List of characteristics of a good research topic that
could contribute to sacial change (see Topic Brainstarm
befow),

» Copy Research Topic Budget Activity {Master Copy
3.5a) and the Research Topic Debate Preparation
(3.5b) before the session: one copy of each for each question. Whoever is asked a question must then ask the
participant. person to thelr left ar right another question. If someone

I. OPENING: ATTENDANCE, SNACKS, repeals a questfon or hesitates with his or her question,

ANNOUNCEMENTS, AGENDA OVERVIEW (10 MINUTES) that person is disqualified. The goal Is to keep golng with

new questions. The questions don't need to make sense

— they just need o be questions!

Opening Cirde Statement (Around the World): Name a
political or social issue that you feel strongly about or are
passionate about one way or another. (e.q., racial equality, 111 TOPIC BRAINSTORM (25 MINUTES)
gender equity, environmental conservation, death penalty,

» ) Step 1: List some characteristics of a gooéi research topic:
access to health care, military recruitment)

« Specific and focused
1. WARM UP:; QUESTION GAME (5 MINUTES) = Affects people in your school and community
» Easy to understand and explain
« Important to other youth
« Could use more examination

The group must sit or stand in a circle. Have someone
volunteer to start by asking a question (any question, just
not personal or derogatory) to the person to their feft or
right. The person DOES NOT ANSWER, but asks another ~ * Has realistic or possible solutions

Ask if youth have anything to add to the list based on
their experience. Write down any additions.

Facilisation Tip: Step 2: Have youth brainstorm possible topics to

research based on what they have identified as issues or
concerns in their community {in previous sessions). List
all topics mentioned on a piece of butcher paper. Remind
evaryone that this is & time to get all ideas out, not to
make decisions or evaluate options.

Be open to all issues that youth yaise even issues that,
on the surface, wmay seem velevant only to a small

ar specific group (a minority). For example: Some
youth might think that homophopia only affects a
simall group. Challenge youth to think about the issue
more deeply, and refer to the community webs. Step 3: Brainstorm and record the pros and cons of each
{opic.

163 Feom YELL ©2007 John W, Gardnet Center



N

3.5a

Research Topic Budget

Instructions: Pretend you are the mayor, and you have to decide how to spend your budget for the year based on the
issues that you think are most important for your community. Basically you are voting for a research topic, but your vote
is in the form of how much money you will give to each topic.

Using the form below, fist the possible research tepics from your brainstorm and decide how much meney you want to
glve each one. {You don't have to give money to each one.)

You have $256 total.
Yott can distribute your money any way you want, but it should reflect how important you think that issue is.

Think about two factors as you are making your decisions:
1. How interesting is this topic? How passionate are you about it?

2. How Important is this to your school or community in general?
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e Does you group have a collection of different backgrounds? How does this heip?

Summer at City Hall

7:30 am
8:00-8:30am
8:30 am

8:30-9:00 am

9:00 am
9:00-10:00 am
10:00-10:30 am
10:30-11:40 am
11:40 - 12:00 pm

12:00-12:30 pm

Learning Objectives:

Thursday, fuly 9th Agenda

Arrive and prep classroom
Breakfast
Program Start
Group check-in
Questions/Comments/Concerns
Review Agreaments
introduce Topic for the Day — Getting to the Root
Head to separate classrooms
Complete Pick a Topic — Getting to the Root of the Problem
lce breaker/Teambuilding Activity (Facilitated by Returning Youth)
Getting to the Root
Debrief/Q&A

Lunch

¢ Complete Pick a Topic activity so that all students are in a group, and have a topic

¢ Identify the causes and effects of their selected community issue

Debrief Questions:

* Did any of you decide to change your topic from yesterday, if so why?

» How can the process of identify causes and effects help you in your own life?
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UNIT 3

Session 6

IDENTIFY ISSUES AND ASSETS

Research and Action

OBJECTIVE:

Youth will identify the causes and effects of their selected
community issue.

MATERIALS AND PREPARATION:

» Butcher paper, tape, and markers.

« Papet, pans, and dipboards.

» Refer to the Cumee and Effect Concept Map Bxample
{Master Copy 3.6a).

« Copy the Cause and Effect Concepr Map (Master Copy
3.6b) before the session: one copy for each participant.
Another option: Provide each student with biank paper
and pens to create a Cause and Effact Tree — each roots
drawn represents a cause of problem and each branch
represents a symptom.

I. OPENING: ATTENDAMCE, SNACKS,
AMNOUNCEMENTS, AGENDA OVERVIEW {10 MINUTES)

Opening Circle Statement {Around the World): Something
| have done that made & difference (e.g., can be large
or small — smiled at a friend, raised money for a cause,
worked out).

Il. WARM UP: FREE ASSOCIATION {5 MINUTES})

In a circle, have someone start by saying a word, and go
around with each person saying the first thing that comes
to mind. Remind them to keep it appropriate!

11l BUT WHY? (45 MINUTES)

Review the communily issues and assets that youth
identified i the previous sessions, including the final
issue(s) or topic(s) that youth selected. Explain that today
you will try to identify the roots of this issue(s). Stress
that the way to create change is to get to the root of the
prablem. Start with an example that explains the difference
between a cause and an effect. (The fiu Is a good example:
have youth identify what might cause someane to get the
flu, and what are Its effects or symptoms.)

Getting to the Root of the Problem

Step 1: Write a key issue or problem on the board or
butcher paper. Now ask the students to say why this Is
a problem. Once they have brainstormed a list, pick one
of the most salient causes they raised and then repeat
the process for that particutar cause. Do this at least one
more time,

Step 2: Divide into pairs. Have each pair pick one of
the causes from the last But Why? list you generated in
the Step $ brainstorm. Have one partner ask “Why” and
have the other partner respond. This should continue
until the root of the problem is reached. {Example; Girl
is in the hospital. Why? She hroke her leg. Why? She
was fooling around on her bike. Why? Her friends told
her she should try some new tricks. Why?) Have partners
switch roles and switch causes from the list,

Step 3: Debrief with participants,

« How hard was it to get to the root of the problem?
When did they know they had reached it? How can you
tell a symptom from a cause? Are some things both
causes and effects?

« What were some of the root causes that the pairs
generated? Any similarities?
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3.6a

Concept Map: Identifying Causes and Effects - Example

EFFECTS:
Poliution of local streams and animal habitats
Trash on the ground — community looks bad

People get used to seeing trash everywhere — they stop caring

|

PROBLEM: THERE IS A LOT OF LITTER IN OUR COMMUNITY

(. CAUSES:
People don't feel a sense of responsibility for public places
Lack of education about the effects of littering
Lack of trashcans in public places

Already trash, so people litter more

DIRECTIONS FOR STUDENTS:

= Choose an issue of problem and wiite it in the middle of the paper.

+ Above the problem or issue, write down all the things that happen as a result of this problem {(EFFECTS).

= Below the problem or issue, write down all the things that lead to this problem or issua (CAUSES).

» Once you have written as many causes and effects as you can think of, underline the effect that you would
MOST want to reduce or solve, and then underline the cause that you would MOST want to address.

Py

167 From YELL ©@2007 John . Gardner Center



Week 4 Activity 4.2
Kids Today Are Changing Bike Advocacy

http://nextcity.org/daily/entry/kids-biking-cities-bike-advocacy

Kids Today Are Changing Bike Advocacy
BY JOSH COHEN | FEBRUARY 23, 2015

When Jamal Triggs was a kid, his mother wouldn’t let him out of the house much. They lived in Chicago's
Woedlawn neighborheod, and she worried he would get caught up in the persistent gang and police
violence, His father, a Marine, would take the kids out when he was home on leave, but that was only so
often. In his zbsence, Triggs’ uncle would take the kids cut to the Lakefront Trail to ride. Uncle Bobby was
a passionate cyclist and when Triggs was 14, he pushed him toward the youth bike programs

at Blackstone Bicycle Works, a nonprofit community bike shop and youth education center dedicated to

“empowering youth, teaching mechanical skills, job skills and business literacy.”

Triggs had long been mechanically inclined — “1 was one of those kids who took everything apart and put
it back together,” he says — and he rose rapidly through Blackstone’s programs to become a master

mechanic. Along the way, he says his grades improved and his self-confidence grew.

“Blackstone changed my whole mindset of how [ view the world,” says Triggs. “You have these positive
people telling me I'm the future and that what | do right now will impact my kids and the next generation.

| just went along and came hard at it.”

Now 24, Triggs helps run the show at Blackstone as a youth mentor and instructor, a personification of
the empowerment and education work at the heart of youth bike programs. He was in Seattle on
February 14th — along with 428 people from 28 states and Mexico —for the annual Youth Bike Summit.
This was the Summit’s fifth iteration (and first held outside of New York City). The weekend draws bike
advocates, educators, industry leaders and, of course, young people. They gather to share ideas and learn
from workshops and speeches.

“You hear people say ‘young people are our future,”” says Pasqualina Azzarello, director of Youth Bike, the

nonprofit behind the Summit. “That’s true, but they're also very much the present. This is about the value
that engaging youth can bring to the movement, to traditional advocacy itseif.”
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The event’s TED Talk-ish keynotes featured Seattle’s Mayor Ed Murray, advocates such as Obei Reed of
Slow Roll Chicago, Giant Bicycle General Manager Elysa Walk, Olympic track cyclist fennie Reed, and
Brook Negussie and Kahlil Brewer, teenagers who say their lives were changed by the programs they'd
done with Cascade Bicycle Club and Bike Works, respectively.

The crowd at the Rainier Valley Cultural Center in Seattle’s Columbia City neighborhood was more diverse
than any other bike event I've seen. The Summit was filled with young and old, black, Latine, Asian, white
and more, Given that youth bike programs such as Bikes Not Bombs, Major Taylor Project, Frogtown Crew
and Neighborhood Bike Works all work primarily in communities of color and in low-income
neighborhoads, that should come as no surprise. Given that the bike advocacy world trends so white, it
did.

When the emcee announced that this year marked the first time kids outnumbered adults at the Summit,
the already buzzing crowd exploded into cheers. The energy only swelled as the radical marching band
Chaotic Noise Marching Corps fited into the room to fead a parade of attendees tc the nearby

Interagency School where the day’s workshops were taking place.

The Youth Bike Summit grew out of the 2010 Nationai Bike Summit in Washington, D.C. At the time,
Azzarello was executive director of Recycle-a-Bicycle (RAB), a nonprofit community bike shop in New York
City centered on youth empowerment. She and two teenagers from the program, Kim and Kristi, headed
down to D.C. to attend the National Summit. When they arrived, they discovered that Kim and Kristi were
not only the youngest people in the room by about 20 years, everyone wanted to talk to them and find
out what young people had ta say about advocacy. Coupled with a pivetal talk by industry and advocacy
leaders, the experience changed how Azzarelio thought about youth bike education.

“I began to understand that Recycle-a-Bicycte is providing services that communities want, that mayors
want, that the President wants. We're doing really serious community engagement work through biking,”

she explains.

Azzareilo, Kim and Kristi spent the bus ride back to New York talking zbout young peoples’ role in
advocacy and the need for a better space for youth voices. By the time they rolled into the city, they'd
hashed out rough plans for the Youth Bike Summit. Azzarello says from the get-go, there was a huge
demand. Though they only had five weeks between locking in their venue and helding the Summit, 175
peoaple from 13 states and Canada attendad that first event in January 2011,

[t's clear the enthusiasm hasn't slowed. As | floated around workshops about job skills training,
developing bike education curriculum, youth-centered advocacy, transit justice and bike-share equity, |

heard time and again how inspired people were by their peers.
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“I know for a fact we're doing great work at Bikes Not Bombs, but knowing people are doing the same
stuff outside of Boston makes me want to push harder for social justice, feminism, youth empowerment,”
said Mykala Jordan, a high-school senior who learned bike mechanic skills through Bikes Not Bomb’s Earn-

a-Bike program.

Thomas Nelson, an 18-year-old with Cycles for Change in St. Paul, was attending his third Summit. He
echoed Jordan's sentiments. “I care about making sure transportation systems give access to everyone.

It's exciting to learn about what other cities are doing and share what we know.”

Bikes — riding them, fixing them, advocating for them — are the thread that draws everyone to the
summit. But it's about so much more than bikes.

“A bike can be a tool for empowerment. It can be transportation. For some people it’s a good social way
to make friends. Some people are just really into the mechanics. For some people it's a career. It doesn’t
mean one thing to any one person and that’s what | love about cycling,” says Karen Overton, executive
director and founder of RAB in New York and a longtime youth bike education leader.

Overton says the Summit is creating a stronger national netwark of youth bike educators that's helping
them get noticed outside of their traditional grassroots circles. “We're connecting with the industry.
They're paying attention. | think we’re creating the leaders of the movement, industry and advocacy.”

It was remarkable to hear young people connect their experience with bike education to fighting for
better access to transit in the Portland area, organizing actions in Boston around youth unemployment,
bucking gender stereotypes as mechanics, finding support networks that helped them do better in school

and find jobs and so much more.

When Brook Negussie, the keynote speaker who'd done Cascade Bicycle Club’s Major Taylor Project,
encountered what he thought was an impossible hill, he says the ride leader told him, “don’t focus on the
top of the hill. Just take it one pedal stroke at a time.” Negussie took the message to heart, worked hard
to graduate top of his class, and is now in an engineering program at University of Washington.

“When | think of what biking and the Major Taylor Project mean to me,” he says, “it’s endless possibility.”

The Works is made possible with the support of the Surdna Foundation.
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Summer at City Hall

7:30 am
8:00 — 8:30 am
8:30 am

8:30-9:00 am

9:00 am

5:00 —10:00 am
10:00-10:30 am
10:30-11:40am
11:40 - 12:00 pm

12:00-12:30 pm

Learning Objectives:

Friday, July 10 Agenda

Arrive and prep classtoom
Breakfast
Program Start
Group check-in
Questions/Comments/Concerns
Review Agreements
Introduce Topic for the Day — Research Questions
Head to separate classrooms
Complete Getting to the Root — Research Questions
Ice breaker/Teambuilding Activity (Facilitated by Returning Youth)
Research Questions
Debrief/Q&A

Lunch

¢ Complete Getting to the Root

» Students will come up with research questions related to their chosen topic

Debrief Questions:

s Did you make any discoveries or gain insight intoc your topic?
s What kind of research questions did your team create?

¢ How will you begin your research?
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UNIT 3

Session 8

DEVELOP RESEARCH QUESTIONS

Research and Action

OBJECTIVE:

Youth will come up with research questions related to
their chosen topic.

MATERIALS AND PREPARATION:
« Sticky notes.
« Butcher paper, tape, and markers.

» Butcher paper fabeled with the research topic(s) youth
selected in Session 5.

» Copy the Topies and Questions — Examples from YELL
Projects (Master Copy 3.8) before the session: one copy
for each particpant.

l. OPENING: ATTENDANCE, SNACKS,
ANNOUNCEMENTS, AGENDA OVERVIEW (10 MINUTES}

Opening Circle Statement (Around the World): | wonder. ..
{fill in the blank). & may be useful to give youth several
moments to think about or to wiite down something that
they wonder about to increase the variety of answers,

I, WARM-UP: PUSH ME — PULL ME'S (adapted from
National 4-F Councit) (10 MINUTES)

The purpose of this activity is to promote trust in the
group and to demonstrate how cooperation can be used
to achieve a goal. Have the group form a circle and hook
elbows, Ask one person at a time to keep his or her feet
in the same spot and lean forward. Instruct the people
on each side of this person to lower themselves slowly,
each with the knee closest to the person on the floor,
while they lower the middie person until his or her nose

Facilitation Tip:

Decide on Your Research Questions

touches the floor. Next have them raise him or her to a
standing position. The whole group will feel the weight
and therefore will need to assist at all times. Debrief: Ask
participants to identify how the group worked together
during this activity,

1Il. DECIDING ON VISION AND MISSION
(35 MINUTES)

On the board or butcher papes, write the selected
research topic or topics. Youth should think of themselves
as teaching others in their community about youth
experience as related to this topic (refer to Topies and
Questions — Examples from YELL Projects sheet to assist
with the following seciion}. As you move through this
axercise, encourage youth to think about how they will
get other people excited about their topic.

Step 1: What is your guiding vision?

This is what youth would like to see happen in an ideal

90 minutes

worid i their problem or issue was completely solved. For
example: "We envision a community free from viclence,
where all youth feel safe and supported.” The vision
needs to be clear and motivating. It does NOT need to
be attainable.

This session begins Step 3 of the inguiry process,
in which youth will choose a final topic for their
project, and transform that topic into a series of
questions to investigate and analyze. '
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3.8

‘Topics and Questions - Examples from YELL Projects

RESEARCH TOPIC: YOUTH VIOLENCE
Our vision is of a community free from violence, where all youth feef safe and supported.

Our mission is to increase understanding of youth perspectives on violence in our school and community, and show adult decision
makers and other youth that young people can he part of making a positive difference for the whole community.

GOAL:

» Inform adult decision makers in our school and community {e.qg., violence prevention task force, City Coundil, police chief, school
board) of youth's experience of violence in schoof and community settings, and share youth perspectives and ideas for what works in
decreasing violence in our community.

RESEARCH QUESTIONS:
« How big of a probiem is violence for the youth at our school?
* Where and how do youth experience violence the most? Where do they feel the most safe and supported?

» What do youth see as the biggest factors that lead to violence? What could help to decrease youth violence?

RESEARCH TOPIC: RESOURCES AND SUPPORTS FOR TEENS IN OUR COMMUNITY

Our vision Is a community where all youth have suppartive, fun, and engaging activities, and places to hang out on weekends
and after school,

Our mission is to increase understanding of what youth want and need in out-of-school and after-school activities and resources.

GOALS:

» Inform adult decision makers and program leaders of what youth want and need in after-school and out-of-school
activities and resources.

» Find out if youth know about and use the activities and resources that already exist — and why or why not.

RESEARCH QUESTIONS:

+ What do youth think about the programs, activities, and resources that are offered to teens in our commuiity? Are there enough? Are
they accessible to alf teens?

» What types of activities or resources would teens be interested in having more of or being of better quality?

« Where and how do teens prefer to get information about activities and resources available In the community?
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Week 5: Leadership
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Unit 2

LEADERSHIP

“When I think of a leader not only do impartant legendary fignres come to
mind, but also normal everyday people like you or me. Everyone complains,
but ony a handfid of people do anything about their complainis. I have
decided that I will be one of these in the handful.”

~ Cynthia Cruz, YELL Alumna

TN
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Summer at City Hall

Meonday, july 13th Agenda

7:30 am Arrive and prep classroom
8:00-8:30 am Breakfast

8:30 am Program Start

8:30-9:00 am Group check-in

Questions/Comments/Concerns
Review Agreements

introduce Topic for the Day — Qualities of Leadership

9:00 am Head to separate classrooms

9:00-10:00am Qualities of Leadership

10:00 - 10:30 am Ice breaker/Teambuilding Activity (Facilitated by Returning Youth)
10:30 -11:40 am Worlplace Ethics

11:40 — 12:00 pm Debrief/Q&A

12:00-12:30 pm Lunch

Learning Objectives:

¢ Explore definition and characteristics of leadership and begin to apply definitions to themselves
and their community

s Build awareness around personal values or standards of behavior

s  Practice steps on how to make ethical decisions on the job

Debrief Questions:

s What is a value that you hald? Where or when was it formed?
» How do you like to make decisions? By yourself or with a group, what is the upside and
downside both of these methods?
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UNIT 2

Leadership

Session 2

LEADERSHIP

Mirror Image Wirm Up adapted from The VWilderdom Store:

90 minutes

) s wilderdom. comigamesldeseripions/\ir-

rorimage.himl, Content on this site has been placed in the public domain and, unless otherwise indicated, is subject to the
principles of copyleft. For legalistic purposes, please refer to the Creative Commons Atiribution 2.5 License,

OBIECTIVE:

Students will explore definitions and characteristics of
leadership and begin to apply definitions to themselves
and their community.

MATERIALS AND PREPARATION:

» Butcher paper, tape, and markers (including Leadership
Definitions from Session 1).

« Art supplies for leadership poriraits (markers, colored
pendils, or callage materials).

1. OPENING: ATTENDANCE, SNACKS,
ANNOUNCEMENTS, AGENDA QVERVIEW (10 MINUTES)

Opening Circle Statement {Around the World): A leader is
someone who...

I1. WARM UP: MIRROR IMAGE (15 MINUTES}

Invite a volunteer to stand facing you about two or three
feet away. Instruct the volunteer to “mirror” as exactly
as possible, everything that you do as i her or she were
your real reftection. Make your movements interesting
and slow enough for the other person to follow. Be silly,
or include a task fike brushing your teeth.

The demonstration helps to ioosen up inhibitions, After
youth understand the activity, ask them to get into pairs,
and take tums mirroring the actions and movements of
the other person. )

Facilitation Tip:

Qualities of Leadership

Iil. IDEAL LEADER PORTRAITS (40 MINUTES)

Explain that youth will now create an ideal leader. Refer
to the brainstorm posters and leadership definitions from
the previous sesston.

Step 1: Divide youth into pairs and give each pair a large
piece of paper and pens, collage materials, or other art
supplies. Each pair will draw a caricature of their ideal
leader, giving their leader some of the characteristics that
were discussed in the previous session’s brainstorm and
that they think are important. Ask each pair to generate
a list of characteristics of good Jeaders and have them
draw a feader, assigning characteristics to different body
parts. Encourage exaggeration of features: For example,
draw a large hands to represent helping others, or large
ears for listening, a big heart for compassion.

« Have youth think about the space around their leader
—what is in it? Colors, images, words?

« Ask youth to pick a name for their leader, and an Issue
that their leader is working to change.

Post the poriraits an the walls of the room.

As youth share their povtraiss, keep a list of all the
characteristics on one piece of butcher paper. Post this
in the room where everyone can see it throughout the

year.

» Ask youth to identify their feader’s biggest strength and
the thing that he or she needs to improve.

Step 2: Have each pair share their ideal leader with the

rest of the group.
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Leadership Definitions and Quotes (page 1)

Leadership is the ability of an Individual to set an example for others and lead from the front. It is an attitude that influences the
environment around us,
— en.wikipedia.org/wiki/Leadership

“My definition of a leader. . .is a man who can persuade people to do what they don't want ta do, or do what they're too lazy to do,

and like it."”
— Harry 8, Truman, President of the United States 1945 (1884-1972)

"...Leaders are people who do the right thing.”
— Warren Bennls, university president, leadership author (1925-)

“the time is always right to do what is right.”
— Martin Luther King Jr., civil-rights leader, minister (1929-1968)

"Leadership at one time meant muscle. Today it means getting along with people.”
— Indira Gandhi, prime minister of Incia 1966 and 1980 (1917-1984)

“If I have seen farther than others, it is because | was standing on the shoutders of giants.”
- Isaac Newton, physicist, mathematician, astronomer, inventor (1643-1727)

" your actions inspire athers to dream more, learn more, do more, and become mate, you are a leader.”
— John Quincy Adams, President of the United States 1817 (1767-1848)

“The price of greatness is responsibility.”
— Winston Churchill, British prime minister 1940 and 1951 (1874-1965)

“How wonderful it is that nobody need wait a single moment befare starting to improve the world.”
— Anne Frank, diarist (1929-1945)

“Leaders are visionaries with a pootly developed sense of fear and no concept of the odds against them.”
— Robert Jarvik, heart surgeon, inventor (1946-)

From YELL ©2007 John W Gardner Center
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"A leader takes pecple where they want to go. A great leader takes people where they don't necessarly want ta go but ought 1o be.”
— Rosalynn Carter, First Lady of the United States 1977 (1927-)

Leadership Definitions amd Quotes (page 3)

"I think a major act of leadership right now, call it a radical act, is to create the places and processes so people can actually learn
together, using our experiences.”
—- Margaret J. Wheatley, writer and management consualtant who studies organizational behavior

“The art of leadership Is saying no, not yes. It is vary easy to say yes,”
— Tony Blais, British prime minister 1997 (1953- )

“The secret of a leader lies in the tests he has faced over the whole course of his life and the habit of action he develops in meeting
those fests,”
— Gail Sheehy, journalist (1937-)

"...Leaders can concelve and articulate goals that (ift peoaple out of their petty preoccupations and unite them in pursuit of objectives
worthy of their best efforts.”
— John W, Gardner, Secretary of Health, Education, and Welfare 1965 (1912-2002)

“1t's the little things citizens do. That's what will make the difference.”
— Wangari Maathai, Nobel Peace Prize winner 2004 (1940-)

"It is better to lead from behind and to put others in front, especially when you celebrate victory when nice things occur, You take the
front line when there is danger, Then people will appredate your leadership.
— Nelson Mandela, President of South Africa 1994 and Nobel Peace Prize winner 1993 (1918-)

“We must become the change we want to see ir the world.”
— Mahatma Gandhi, political and spiritual leader (1896-1948)

“Leadership has a harder job to do than just choose sides. It must bring sides together. "
— Jesse Jackson, politician and civil rights leader (1941-)

“If one is fucky, a solitary fantasy can totally transform one million realities. *
— Maya Angelou, poet (1928-)

"We cannot seek achievement for ourseives and forget about the progress and prosperity for our community. Our ambitions must be
broad enough to include the aspirations and needs of others, for their sakes and for our own.” :
— César Chdvez, labor leader and civil rights activist (1927-1993)

From YELL ©2607 John W Gardner Cenzer
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22. Workplace Ethics

JUST THE FACTS: We all have our own set of values or standards of behavior that we operate by on a
daily basis. However, we may not always feel we can apply these same principles or standards white at
work. The purpose of this lesson is to help participants learn some of the steps necessary to make
ethical decisions on the job.

Time
‘ 30 minutes

Materials

o Activity 22 - one copy for each participant {or group). These materials were adapted
from Lesson Planet: Tools For Success: A Study in Employer/ Personnel Issues, Ethics,
and Professional Behavior (Alabama Learning Exchange)

Directions
Ask participants the following questions - and discuss answers with the group: How do you

make decisions? Is decision-making a skill that was taught to you? Do you have personal
rules for decision-making? If you have rules, do these rules change if you are making
decisions at home, at school, with friends, or at work?

Now, let’s disclss ethics. What are ethics? [Possible answer to be discussed: a set of
(often unspoken - and generally understood) moral principles relating to a specified group,
field, or form of conduct; a group of moral principles, standards of behavior, or set of
values regarding proper conduct in the warkplace].

Ethics on the job often deal with a code of conduct or a set of principles for BOTH the
employer and the employee. Ask for and offer some examples of workplace ethics from
both the EMPLOYER and the EMPLOYEE. For example:

Alist of wark ethics for an emplover or a company might he:

o To provide a safe work environment for staff and employees
s To treat employees with dignity and respect

«  To provide a fair wage for the services rendered

e To handle all business transactions with integrity and honesty
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Activity 22. Workplace Ethics: Case Studies

For each of the following case studies, assume you are employed by a large computer company, with
approximately 1,000 emplayees. The company is lacated in your town. Read each case study and
fotlow the four steps for making ethical decisions. You will be discussing your decision-making process
{and your ultimate decision) with the group.

Case 1: LaKeisha is an administrative assistant in the Human Resources Department. Her good friend
Michael is applying for a job with the company and has agreed to be a reference for him. Michael asks
for advice on preparing for the interview. LaKeisha has the actual interview questions asked of all
applicants and considers making him a copy of the list so he can prepare.

Case 2: Emily works in the Quality Control Department. Once a year, her supervisor gives away the
company’s used computers to the local elementary schoot, The company daes not keep records of
these computer donations. Emily really needs a computer. Her supervisor asks her to deliver 12
computers to the school.

Case 3: Marvin is an assistant in the Building Services Department. He has just received a new work
computer and is excited to try it out. His supervisor has a strict policy about computer usage (for
business purposes only), but Marvin wants to learn the email software. He figures one good way to do
this is to send emails to his friends and relatives until he gets the hang of it. He has finished alt of his
work for the day and has 30 minutes left until his shift is over. His supervisor left earty.

Case 4: Jennie was recently hired to work as a receptionist for the front lobby. As receptionist, she is
respensible for making capies for the people in her office. Her son, Jason, comes in and needs same
copies for a school project: He brought his own paper and needs 300 copies for his class. If he doesn’t
bring the copies with him, he will fait the project. The company copier does not require a security key,
nor do they keep track of copies made by departments.

Case 5: Nonye works in the Customer Service Support Department and spends a lot of his day
responding to email. One day he got a message from an email address he didn’t recognize. It said,
“'d like to get ta know you better, outside of work.” Nonye had no idea who sent it, so he deleted it.
A few days later, he received another message from the same source. Nonye ignored the message
again, thinking they would stop. He mentioned these emails to one of his co-workers, who responded,
“You're lucky to have a fan.” The messages continue to come every few days and he’s feeling pretty
weirded out.
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Summer at City Hall

Tuesday, july 14th Agenda

7:30am Arrive and prep classroom
3:00-8:30 am Breakfast

8:30 am - Program Start

8:30-9:00 am Group check-in

Questions/Comments/Concerns
Review Agreements

Introduce Topic for the Day — Community Leader

9:00 am Head to separate classrooms

9:00-10:00 am Leadership in the community context

10:00 — 10:30 am Ice breaker/Teambuilding Activity (Facilitated by Returning Youth)
10:30-11:40 am Will of a Leader

11:40-12:00 pm Debrief/Q&A

12:00-12:30 pm Lunch

Learning Objectives:

e Apply their definitions of leadership to their community context
e Explore of the pros and cons of comparing themselves to other
e Recognize their own value and potential

Debrief Questions:

e How can you “rewire” your own thinking to support your potential rather than your critic?
e s there a leader you admire? Who, and why do you look up to them?
s What natural ability do you poses that you can build on this summer?
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UNIT 2

Session 3

LEADERSHIP

Leadership

OBJECTIVE:

Youth will apply their definitions of leadership to their
community corext,

MATERIALS AND PREPARATION:
» Butcher paper, tape, and markers.
« Paper, pens, and clipboards,

« Copy the Circles of Influence Chars (Master Copy 2.33)
before the session: one copy for each participant.

= Draw a large version of the Gircles of Inflnence Chare
{Master Copy 2.3a) at the front of the room o fill in
during the discussion (see also Master Copy 2.3b —
Circles of Influence Chart Example).

I. OPENING: ATTENDANCE, SNACKS,
ANNOUMCEMENTS, AGENDA OVERVIEW (15 MINUTES)

Opening Circle Statement (Around the World): My
community needs a leader who...

. COMMUNITY BUILDER: HUMAN SCAVENGER HUNT
(15 MINUTES)

Divide the group in half and send each half to a different
side of the room, Stand in the center and call out the
categories listed below (or others). Each group has to
figure out which combination of people in their group fits
the category, and then send those pecple to the cemter of
the room. The group who gets thelr representatives to the
center first wins a point.

Sample categories:

« Two people who have the same first and last initial.

« The person in your group who was born the farthest
away from here and the person born closest.

« Two peaple with the same middfe name.

» A group whose ages add up to 50.

« A group whose shoa sizes add up to 30.

Leadership in Community Context

96 minutes

» A group who have attended school for a total of 38
years.

« Two people with the same birthday (or birthday month).

« A group who can spell a word by putting together the
fiest letters of their first names.

« A group of at least three people who have different
colored eyes.

Debrief: Did anything surprise you? What was the
most difficult category for your group? Did someene in
your group take the fead? How did you figure out each
answer?

ll. CIRCLES OF INFLUENCE (30 MINUTES)

Draw a Cireles of Influence chart on the board or hand
out copies for 2 pair or Individual activity.

Step 1: Brainstorm strerigths and assets in each of the
areas — and problems or negatives in each area, Start by
having youth do this individually for a few minutes and
then opening up to a group brainstorm. This exercise will
allow you to generate diverse ideas from the group.
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Circle of Influence

What are the strengths/assets and challengesfissues that exist in your community, school, friendship circles, and within yourself?

MY COM

FAMMWY &

ISSUES / PROBLEMS (-)

MUNITY

FRIENDS

ASSETS / STRENGTHS (+)
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Will of a Leader

Objective: Youth will reflect on a time when they have compared themselves to others, and ‘f

recognize the value of their own potential.
Time: 15-20 Minutes

Read the following statement to students:

Having the will of a leader would mean developing a unigue appreciation for who vou are and
recognizing your own strengths and qualifications. You can then concentrate on acquiring
additional skills that contribute to the achievement of your goals. Many people often compare
themselves to others without realizing the value of their own potential. They envy careers or
successes that appear to be more attractive than their own. This negative comparison is
damaging. Don't do it. Instead, concentrate on being the best you possible. You are somebody,
an important person and a unique individual with great abilities and versatility. Unfortunately,
many people don't realize what they have and never come close to taking full advantage of their
gifts and resources. The real challenge, and the real reward, is to take who vou are and what you
are capable of doing, and create the means to achieve your dreams. Having the will of a leader is
to discover self-reliance, to acquire the stamina to persevere, and to develop the vital qualities

necessary for success.

Small group discussion: Ask students to reflect in small groups, about a time when they

compared themselves to another, how did those thoughts make them feel?

After the first part of the discussion is complete ask the students to reflect about a time when

they had to persevere, or rely on themselves, how did this act make them feel?
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Summer at City Hall

7:30 am
8:00~8:30 am
8:30 am

8:30-9:00 am

9:00 am

9:00 — 10:00 am
10:00 - 10:30am
10:30-11:40 am
11:40 - 12:00 pm

12:00-12:30 pm

Learning Objectives:

Thursday, july 16th Agenda

Arrive and prep classroom
Breakfast
Program Start
Group check-in
Questions/Comments/Concerns
Review Agreements
Introduce Topic for the Day — Values and Identity
Head to separate classrooms
Values and identity
Ice breaker/Teambuilding Activity (Facilitated by Returning Youth)
Crossing the Line
Debrief/Q&A

Lunch

e Understand how personal values affect leadership

e Understand the importance of encouraging diversity rather than suppress it

Debrief Questions:

s How can you be supportive with your fellow classmates?
s What does tolerance look, sound, and feel like?

¢ Did you recognize yourseif in others today?
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UNIT 2

Session 7

LEADERSHIP

Leadership

90 minutes

Tdensity Cards Activity adapted from an activity by Maria Kelly, Academic Dean at the
Saint Paul Conservatory for Performing Avts

OBJECTIVES:

Pariicipants will understand how personal values affect
leadership. They also will learn why it is important for
groups to encourage diversity rather than suppress it.

MATERIALS AND PREPARATION:

« Index cards,

» Prepare categaries on the People Bingo template and
then copy enough Pesple Bingo Cards (Master Copy
2.7a and 2.7b) for each participant.

= Prepare the room for Crossing the Line by clearing a
space big enough for the entire group to stand and
move around. In the middle of the space, draw or tape
a line for participants to cross.

» Copy the Crossing the Line Statements (Master
Copy 2.7¢) for a reference or make your own list of
statements,

» Review Active Listening Guidelines (Master Copy 1.1a)
and Confidentiality Guidelines {Master Copy 1.1b}
from Unit 1.

I. OPENING: ATTENDANCE, SNACKS,
ANNOUNCEMENTS, AGENDA OVERVIEW (10 MINUTES)

Opening Circle Statement {Around the World): Name one
word you would use to describe. yourself when meeting
someone for the first time..

Facilitation Tip: Crossing the Line

Make sure there is an established level of trust and
comfort in your group befove doing this activity.

This can be an emotional activity. Don't rush through
it. Allpw plenty of time to discuss. If you are worried
about time, cut the community builder short,

Ifyou have extra timne, let the participants digest what
they have experienced by journaling or drawing.

Values and Identity

Il. COMMUNITY BUILDER: PEOPLE BINGO
(10 MINUTES)

This activity is designed to help youth get to know each other
and to demonstrate the diversity within the group. Pass out
People Bingo Cards and a pen to each participant. Give them
time to fiil up their cards. The person to fill up his or her card
first wins. To encourage participation rather than competition,
consider altering the goal: Try Instead to see how quickly the
entire group can fill thefr cards.

lll. CROSSING THE LINE (45 MINUTES)

Crossing the Line allows youth to think about their values,
backgrounds, and experiences, Although the participants may
appear to come from simiar situations, 1t is lkely that the
group is comprised of much diversity. This activity will Involve
naming and personalizing some of this diversity (along with
some simitarities!). Make sure to review the Confidensiality
Guidelines before stariing this activity,

Step 1: Expiain the group rules and expectations.

1. No one is required to cross the line - or to participate
at all. Howevey, ask those participants to reflect on what
makes it difficult to cross the fine or on why they do not want
to participate — this will also reflect values!

2, Particlpants must use respectful listening and communication
skilis. They should remain silent throughout the activity,
and nenverbal signals like giggling and eye rolling are not
permitted. Make sure everyone agrees to the rules before you
do the activity.

3. Finally, &t is important fo respect the dignity of each person
ivalved in the activity, All that is shared must remain
confidential, and no one should feel or offer any judgment.

Step 2: Have youth find a partner, and then have all partners
sit facing each other In a clecle format {one circle inside the
other, so that the people inside the circle face their partners
in the outside drcle). This is an active fistening exercise: If
necessary, remind youth of the Acsive Listening Guidelines. | et
youth know that they will each have one minute to share their
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People Bingo - Example

Someone who plays
baskethall

Someone who likes
chocolate ice cream

Someone who was bomn
in another state
or country

Someone who will
whistle "Mary had a
little lamb* for you

Someone who will do
10 jumping jacks for you

Someone who loves

Someone who is

Someone who has bean

Someone whao has

Someone who has at

. least two sisters or
to read wearing hlack socks to Washington, DC a pet dog
brathers
Someone who plays Someone who knows F Someone who Someone whe
an instrument how to skip has freckles wears glasses

Someone who watched
a movie [ast pight

Someone who has been
to Oregon

Someone who will sing
the "ABC Seng” for you

Someone who Is
wearing a necklace

Someone who speaks
twe or more languages

Someone who fikes
to cook

Someone who had
a sandwich for lunch

Someone who knows
how to skateboard

Someone whao has
palnted fingernails

Someone who ks
wearing a hat

This is a sample. Use the Template to make up a People Bingo card that Is challenging and relevant for your group composition

and community context.

From YELL ©2007 John W. Gardner Center
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Crossing the Line Statements

Important: Have all youth read and agree to the Confidentiality Gridelines prior to starting this activity {see Master 1.1b on page 70).

BEFORE STARTENG THE ACTIVITY, PLEASE SELECT STATEMENTS CAREFULLY.

Add or subtract from the [ist according to the nature of your group, using statements that are relevant and appropriate for your
process. The statements below are recommended for most groups: Anyone who (fill in from below) cross the line.

« was born in this state

« was born in another county

» is female

« prefers day to night

» has never flown

= is a person of color

» is proud of their heritage

» feels that he or she knows very little about his or her cultural heritage
» is the oldest in the family

» Is the youngest in the family

« is an only child

« considers him or herself a Democrat/Republican/Sociatist
» does not connect with any one political party

« considers him or herself religious

« is atheist or agnostic

» is proud to live in their neighborhood or community

« feels stressed by school

« feels stressed by home life

» helps take care of other family members {siblings, etc.}

THESE STATEMENTS ARE RECOMMENDED FOR ESTABLISHED GROUPS WITH ONGOING ADULT SUPPORT. ANYONE WHO...

= has been in love and been hurt

« would describe his or her family as blue coliar or working class

« would describe his or her family as middle dlass

« would describe his or her family as upper class

« sometimes has low self confidence

« sometimes feels lonely

« has ever been in a fight to prove he or she was tough

« has earned all A's in a semester

« has earned all A's and B's

« grades are usually lower than B’s

« is adopted

= parents or caregivers have divorced

« has had one or more of their parents pass away

« believes it is OK for someone to have a date of the same gender at a sociat event
« has a family member who is gay, lesbian, bisexual, or transgender
« is choosing to abstain from sex until mareiage

+ has experlenced the effects of alcohalism in their family

« has experienced the effects of drug addiction in their family

= has a friend or relative who has been sexually assaulted or abused
« has not yet crossed the line

From YELL ©2007 John W. Gardner Center
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Summer at City Hall

Friday, July 17th Agenda

7:30am Arrive and prep classroom
8:00—8:30 am Breakfast

8:30 am Program Start

8:30-9:00 am Group check-in

Questions/Comments/Concerns
Review Agreements

Introduce Topic for the Day — Advocacy Project

9:00 am Head to separate classrooms

9:00-10:00 am Key Steps in the Inquiry Process

10:00 - 10:30 am Ice breaker/Teambuilding Activity {Facilitated by Returning Youth)
10:30-11:40 am Work on project

11:40 — 12:00 pm Debrief/Q&A

12:00 -12:30 pm Lunch

Learning Objéctives:
»  Support students in their next steps in developing an advocacy project
Debrief Questions:

»  Where are your teams at?

e What do you need support on?

*  What are you exceling at?

¢  What are you having trouble with?
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UNIT 3 Research and Action

KEY STEPS TO THE INQUIRY PROCESS

STEP 1 uNDERSTAND THE POWER OF RESEARCH

What is social scfence research and how is it useful in creating change?

STEP 2 ipentiey coMmuNITY PROBLEMS AND ASSETS
What is our community like? What are the advantages or challenges of living in our community?

What are the most important issues for youth in our community?

STEP 3 cnoosE A ToPIC AND DEVELOP RESEARCH QUESTIONS
What is the problem or issue that you want to address and/or change in your schoal or community?

What are your goals for addressing this issue?

STEP 4 \penTIFY POTENTIAL SOURCES OF INFORMATION

What specific kind of information might you need to selve or address the preblem?
Whose ideas, perspectives, and knowledge do you need to better understand this issue?

STEP 5 becipe on RESEARCH METHODS AND DEVELOP RESEARCH TOOLS
How are you going to get this information? What tools will you use 1 collect it?

How are you going to get people to answer your guestions and be involved?

STEP 6 coiiect pata

How will you make sure your research is complete?

Who is responsible for doing what? By when?

STEP 7 ORGANIZE AND ANALYZE DATA

What are the major trends ar themes that your data show?

STEP 8 necipe on RECOMMENDATIONS AND PRODUCTS
What are your main recommendations based on the evidence you gathered?

What types of products will make these recommendations accessible?

STEP 9 ke action

Wha should know about these findings and recommendations?

How are you going to share the information and get your message out?

STEP 10 ceLesrate

What have you achieved? What successes do you want to celebrate?

Who do you want to include in your celebration?

From YELL 632007 John W, Gardoer Center



Week 6: Financial Literacy
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Summer at City Hall

Monday, July 20th Agenda

7:30 am Arrive and prep classroom
8:00 - 8:30 am Breakfast

830 am Program Start

8:30-9:00 am Group check-in

Questions/Comments/Concerns
Review Agreements

Introduce Topic for the Day — Basics of Banking

9:00 am Head to separate classrooms
9:00 —10:30 am Class 1: Basics of Banking

( Class 2: Work on Advocacy Project
10:30 —10:40 am Break & Switch Classes
10:30-11:40 am Class 1: Work on Advocacy Project

Class 2: Basics of Banking
11:40 — 12:00 pm Debrief/Q&A
12:00-12:30 pm Lunch
Learning Objectives:

¢ Understand the basics of personal banking

Debrief Questions:

e What did you learning about banking you didn’t know before?

—
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g""?ﬁ ~ Hands on Banking — Adults and Young Adults Test Packet

ATTENTION: Hands on Banking Instructors
SUBJECT: Pre- and Post-tests for Adults and Young Adults

If you use the Hand's on Banking Adults or Young Adults courses with a group, we invite you to use the
attached Pre- and Post-tests and report your results to us.

The Pre-test will help you to determine what topics to emphasize with your group.

The Post-test will help you to assess participant progress.

Informing us of the anonymous results will help us continue to improve the Hands on Banking
program.

Here are the simple steps to take:

1.

On the first day of your class, administer the Pre-test. Make sure each participant signs his/her
name. Tally the scores.

Teach the Hands on Banking Adults or Young Adults course to the group, according to your own
schedule.

On the last day of your class, administer the Post-test. Again, make sure each participant signs
his/her name. Tally the scores.

Match up the Pre- and Post-tests for every participant who took both tests. Note how many
participants who took both tests improved their scores on the Post-test.

Send an email to hobinfo@handsonbanking.org. In your email, list three items: which course you
taught, how many participants took both the Pre- and Post-tests, and how many improved their

scores.

Here’s an example:

To: hobinfo@handsonbanking.org
Subject: Test results

1. Hands on Banking course: Young Adults
2. # participants who took both Pre- and Post- tests: 20
3. # participants whose Pre-test score improved on the Post-test: 18

Thank you very much for making use of the Pre-and Post-tests and reporting your results to us. Please
include any other suggestions and comments about Hands on Banking — we value your feedback!

195
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g‘?ﬁ Hands on Banking — Adults and Young Adults Test Packet

Hands on Banking Pre-test  name

Correct: of 10
1. Your take-home pay, or net income, is
O the amount you receive after benefits, such as vacatlon pay and health insurance, have been added
O the amount you receive after taxes, insurance, or other costs have been subtracted
O The total amount you earn

2. The amountof interest you earn on money in your savings account will depend a lot on which three factors?
O The interest rate, how offen you make deposits, and Aowthe financial institution invests your money.
O The interest rate, how long you keep the money in your account, and how the financial institution pays
the interest.
[0 The prime rate, your credit rating, and fowyou make the deposits (cash, check, or direct deposit).

3. All of the following are good ways to establish a good credit record except:
O don't write a check for more money than you have in your account
O pay your bills in full and on time
[1 use your credit card to buy something you can't really afford
O always keep your promises to repay the money you borrow

4, Charging on a credit card is essentially taking out a loan.
O True 0 False

5. Companies that keep track of everyone's credit history are called .
0 collection O credit O credit O Big Brother
agencies bureaus unions

6. Which one of the following statements is true about a credit card’s “minimum payment”?
1 iis all you ever have to pay.
0O Minimum payments are really just a guideline and it's okay to pay less, but only once in a while.
O itis the minimum to keep your account in good standing. You should always pay the minimum, but it's
much better to pay the entire balance if possible; that will help you avoeid interest charges too.

7. A good general guideline is to avoid having credit card debt that exceeds:
O 10% of your monthly net income.
O The amount of your school loans.
O The amount you save on a monthly basis.
O 20% of your monthly gross income.

8. What's the significance of being pre-approved for a loan?
O You'll get higher interest rates.
O You'll know the amount that will be available to you to make the purchase.
O You'll get atonger term for payment.
O Youwon't need a down payment.

9. Whatis APR?
O A way to estimate the time or interest rate you would need to double your money on an investment.
O Atype of credit that Is repaid to the lender in equal amounts, over a fixed period of time.
O A measurement used to compare different loans, that takes into account the interest rate, term, and fees
to illustrate the total cost of the loan.

10. A good general guideline is to not borrow more than percent of your annual net income,
A 1o o 2o O 30 0O 40

Hands orf 8§nking Pre-Test
©2003, 2012 Wells Fargo Bank, N.A. All rights reserved. Member FDIC www.handsonbanking.org
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@‘?ﬁ Hands on Banking — Adults and Young Adults Test Packet

Name Hands on Banking Post-test

Correct; of 10
Your take-home pay, or net income, is
[0 the amount you receive after benefits, such as vacatlon pay and health insurance, have been added
O the amount you receive after taxes, insurance, or other costs have been subtracted
[T The total amount you earn

The amountof interest you earn on money in your savings account will depend a lot on which three factors?

OO The interest rate, how offenyou make deposits, and Aowthe financial institution invests your money,

O The interest rate, how long you keep the money in your account, and how the financial institution pays
the interest,

H  The prime rate, your credit rating, and Afowyou make the deposits {cash, check, or direct deposit},

All of the following are good ways Lo establish a good credit record except:
O don't write a check for more money than you have in your account

O pay your bills in full and on time

O useyour credit card to buy something you can't really afford

O always keep your promises to repay the money you borrow

Charging on a credit card is essentially taking out a loan.

O True [T False

Companies that keep track of everyone's credit history are called .

O collection O credit O credit O Big Brother
agencies bureaus unions

Which one of the following statements is true about a credit card’s “minimum payment"?

1 Itisall you ever have to pay.

OO Minimum payments are really just a guideline and it's okay to pay less, hut only ance in a while.

O Itisthe minimum to keep your account in good standing. You shouid always pay the minimum, but it's
much better to pay the entire balance if possible; that will help you avoid interest charges too.

A good general guideline is to avoid having credit card debt that exceeds;
[ 10% of your monthly netincome.

O The amount of your school foans,

O The amount you save on a monthly basis.

O 20% of your monthly gross income.

What's the significance of being pre-approved for a loan?

O You'll get higher interest rates.

O You'll know the amount that will be available to you to make the purchase,
O You'll get a longer term for payment.

O Youwon't need a down payment.

What is APR?

0O A way to estimate the time or interest rate you would need to double your meney on an investment,

L1 Atype of credit that s repaid to the lender in equal amounts, over a fixed period of time.

O A measurement used to compare different loans, that takes into account the interest rate, term, and fees
to illustrate the total cost of the loan.

A good general guideline is to not borrow more than percent of your annual net income,
0 10 0 20 O 30 O 40

Hands on h%?nklng Post-Test
©2003, 2012 Wells Fargo Bank, N.A. All rights reserved. Member FDIC  www.handsonbanking.org
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@"%" Hands on Banking — Adults and Young Adults Test Packet

Hands on Banking Pre-test  /nstructor Answer Key

Correct: of 10
1. Your take-home pay, or net income, is
O the amount you receive after benefits, such as vacatlon pay and health insurance, have been added
O the amount you receive after taxes, insurance, or other costs have been subfracted
O The total amount you earn

2. The amountof interest you earn on money in your savings account will depend a lot on which three factors?
O The interest rate, how ofter you make deposits, and Aowthe financial institution invests your maney.
[0 The interest rate, how long you keep the money in your account, and how the financial institution
pays the interest.
O The prime rate, your credit rating, and Aowyou make the deposits (cash, check, or direct deposit).

3. All of the following are good ways to establish a good credit record except:
O don't write a check for more money than you have in your account
O pay your bills in full and on time
O use your credit card to buy something you can't really afford
O always keep your promises to repay the money you borrow

4, Charging on a credit card is essentially taking out a loan,

O Twe O False
5. Companies that keep track of everyone's credit history are called .
O collection O credit O credit O Big Brother
agencies bureaus unions

6. Which one of the following statements is true about a credit card’s “minimum payment"?
O [Itisallyou ever have to pay.
O Minimum payments are really just a guideline and it's okay to pay less, but only once in a while.
O it is the minimum to keep your account in good standing. You should afways pay the minimum,
but it's much better to pay the entire balance if possible; that wifl help you avold interest charges
foo,

7. A good general guideline is to avoid having credit card debt that exceeds:
O 710% of your monthly net income.
O The amount of your school loans.
O The amount you save on a monthly basis.
[ 20% of your monthly gross income.

8. What's the significance of being pre-approved for a loan?
O You'l get higher interest rates.
[ You'll know the amount that will be available to you fo make the purchase.
O You'll get a longer term for payment,
O Youwon't need a down payment.

9. Whatis APR?
O Awayto estimate the time or interest rate you would need to double your money on an investment.
O Atype of credit that is repaid to the lender in equal amounts, over a fixed period of time,
LI A measurement used to compare different foans, that takes into account the interest rate, term,
and fees to illustrate the total cost of the loan.

10. A good general guideline is to not borrow more than percent of your annual net income.,
O 1o a 2o O 30 0 40

Hands onl@%hking Pre-Test
©2008, 2012 Wells Fargo Bank, NLA. All rights reserved. Member FDIC www.handsonbanking.org
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Instructor Answer Key Hands on Banking Post-test

Correct: of 10
Your take-home pay, or net income, is
O the amount you receive after benefits, such as Vacatlon pay and health insurance, have been added
O the amount you receive after taxes, insurance, or other costs have been subtracted
O The total amount you earn

The amountof interest you earn on money in your savings account will depend a lot on which three factors?

O The interest rate, how offernyou make deposits, and Aowthe financial institution invests your money.

[0 7he interest rate, how long you keep the money in your account, and how the financial institution
pays the interest.

T The prime rate, your credit rating, and Aowyou make the deposits (cash, check, or direct deposit).

All of the following are good ways to establish a good credit record except:
0 don't write a check for more money than you have in your account

O pay your bills in full and on time

OO use your credit card to buy something you can’t really afford

OO always keep your promises to repay the money you borrow

Charging on a credit card is essentially taking out a loan,

O Frue O False

Companies that keep track of everyone's credit history are called .

O collection O credit B credit O Big Brother
agencies bureaus unions

Which one of the following statements is true about a credit card’s “minimum payment”?

O Itisall you ever have to pay.

O Minimum payments are really just a guideline and it's okay to pay less, but only once in a while.

O /tis the minimum to keep your account in good standing. You should always pay the minimum,
but it's much better to pay the entire balance if possible; that will help you avoid interest charges
foo.

A good general guideline is to avoid having credit card debt that exceeds:
O 70% of your monthly net income.

00 The amount of your school foans.

3 The amount you save on a monthly basis.

O 20% of your menthly grass income,

What's the significance of being pre-approved for a loan?

O You'll get higher interest rates.

O You'll know the amount that will be available to you fto make the purchase.
O You'll get a longer term for payment,

O Youwon't need a down payment.

What is APR?

O Away to estimate the time or interest rate you would need to double your money on an investment,

O Atype of credit that is repaid to the lender in equal amounts, over a fixed period of time.

O A measurement used to compare different loans, that takes into account the interest rate, term,
and fees to illustrate the total cost of the loan,

A good general guideline is to not borrow more than percent of your annual net income.
O 10 i 20 O 30 1 40
Hands on 4B%%king Post-Test
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Hands on Banking
Young Adults Mini-Lesson

Topic: Budgeting

An important part of Wells Fargo's commitment to help our communities is helping families, parents, and children succeed
financially. Our goal with this lesson is to help students leamn the importance of making smart financial decisions now and in
the future. As a Wells Fargo team member you can have a positive impact on these students and their families by sharing
this classroom lesson.

All the resources you need for this lesson are included plus additional support can be found on the Hands on Banking
Hesource Center on Teamwarks.

Creating and using a personal budget

Students will become famitiar with creating and using a monthly budget and will
understand the earning power of higher education.

For you
* Business card to give to the tsacher

For each student

* Copy of the Create a Spending Plan Worksheet (see Student
Handout Section)

*  Copy of the Cost of Living Worksheet (see Student Handout Section)

* Copy of the Education and Income handout (see Student Handout
Section)

* Copy of the Easy Steps to Money Success Handout (see Student
Handout Section)

* Calculator {optional)

* Hands on Banking or Wells Fargo giveaway items {(optional)

*  Review the Young Adults Instrucior Guide.

*  Hands on Banking Resource Center on Teamworks
" HOB Materials & Premivms Order Form to order optional giveaway items

Introduction: 10-15 minutes
Practice: 20 minutes
Wrap-up: 5-10 minutes
Total: 35-45 minutes
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Hands on Banking
Young Adults Mini-Lesson

Topic: Budgeting

introduction

1. Introducs yourself to the class. Share with them a brief description of your role at Wells Fargo.

2. Start the lesson with these opening_questions:
* Do any of you currently keep a monthly budget?

" Why do you think you should have a written plan for how you will spend your money?
* Do you see a plan or budget as a hindrance or a guide? Why?

" What things do you seem never to have snough monsy to purchase? How do you think a plan could help you
with that?

3. Provide background information and an gverview of the lesson.
* Aspending plah can help you make the most of your money and reach your financial goals. it is your personal strategy.
* A spending plan or personal budgst is easy to create. On a piece of paper, write down the money you have coming
in—your income--- and what you spend—your expenses—in an average month. Putting it down on paper helps
you see where you can improve and make betier money decisions.

Gross Income vs. Net Income

" There is a difference between your gross income (the total amount you eam) and your net income or take-home
pay (the amount of money earned afier taxes, insurance, or other costs have been subtracted)

" Base your spending plan on your take-home pay.
* There are three types of expenses.

Fixed Expenses:
» Regular amounts that generally don’t change much.

» Monthly expenses like rent or car payments.

Flexible Expenses:
» Occur on a regular basis and are also for necessities.

» You have more control over how much you spend like groceries and utility bills.

Discretionary Expenses:
» Maney you choose to spend, but don't necessarily have to spend.
» Could include clothes, movies, and dining out.

» Savings is a discretionary expense—it's up to you to decide how much of your money you're going to set aside
for your future. Don't forget to “pay yourself” by saving.

* A spending plan can help you live within your means.

" Now, let's practice creating a personal budget.

Far intemal use only. 202



Hands on Banking
Young Adults Mini-Lesson

Topic: Budgeting

Praciice
1. Distribute the Create a Spending Plan Worksheet and the Cost of Living Worksheet to each student.

2. Divide the class into two random groups by using the birth month of the students. Have them imagine that they live in
“Anytown, USA,” a large mefropolitan area, and give them the scenarios below.

* January through June birthdays:

Imagine you are a junior-level manager at a large company. You completed a Bachelor's degree at a 4-year
university and have a few years of work experience under your belt. Your monthly take-home pay is $3,200.

= July through December birthdays:
Imagine you are currently a college student. You still do not have the skills for a high paying salary, but it is your
goal to increase your earning power so you are going to college. You work pari-time and have additional monthly
income from financial aid. Your monthly net income is $1,800.

3. Instruct the students to use the Create a Spending Plan Worksheet to create a personal budget based on the
information in the Cost of Living Worksheet and the scenarios described to them.

4. As students are warking on this, walk around the classroom and check their progress.

5. Distribute the Education and Income handout to each student.
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Hands on Banking
Yourng Adults Mini-Lesson

Topic: Budgeling

Teacher's Copy of Create a Spending Plan Worksheet and Cost of Living Worksheet

Creote s Spending Plan Warksheot Cost of Living Worksheet

Use the worksheel befow to create a monlhly spending plan and track your actual spanding. If you have an expense
hat Is not pald monthly, converL it to-a monthly amount. For mample, if you pay your car insurance bill every s
manths, divide the amount af the bill by sk,

‘A >-bedioom apartment is §1,300 2 imaati, and a Z-bedroam apartnizat is $1,500
. @ month, Choase whara you wilf live, Divide the tem hyu:enumbewfpecplewho ol
wi!lsharethazpaﬁmemmdetermlnewurpartiun S g
= =Nl you b
B -I(y&ﬁ,huw manymommales wiII you havey
- Whatls yaus portlon of sant? | -

Rent L1 :
“Catbosn Payment 0

4 Carinsurance

| “Cafinsurance

Intefnet

_iu.le_met - TR '. e B .' Ca_._bd_e.‘l'v._'
L CableTy . B EA :
CeliPhone 7 '

CollPhans” | Asmonghane

. 3 - -...G '( B
Gasfor the Car .7 Gas for the Car

. Gracerjes

B lfyuu spend$IOOougrocellss.budgelSmm\dlnmu - I[;euchm;elnspemi
--$160eng|o<e||es. budgelsmaon dJnhagouL R L .

Endttainment -

_ﬂp‘(hln‘g » lfwu shop fat chihesol‘ben budgel szwamunlh lf)ﬁauunlyshupocmsional A

: : huﬁgel 5200 you melyshap rn.-dmha; budgelswo. y

" Entertalnment ¢ rhlnkahamwi{au'mihkém' da far fun {concerts, movies, shovis, ekeff you want
e L T e ag ot often, Dydget $406 2 month, H)vuunl‘ygoouloccaslunal};hudgaz;}oﬂ it

o “IFyou rarely 60,0, buciger 51003 ionh..

Savings Savea!laasllm&nf).uurlncnmaY;ytnsa\'emnmlfyaumn IR

I 1a bave divideth the number of people in theapar {0 colculate your portion.

Note to the 1t(-aacher. D =

Encourage the students to create a budget wﬁhm thelr means that stlll attows them to Save some L

. many ttmes a year you go io concerts or how oﬂen ycu see a mowe. _

" '» ‘Think about what purchases ynu might be sa\hng for if yourre a college. student ora workmg pro-ﬁ S
: .fess:ona! i—iow much can you afford to save to. reach your goals? WI“ |t take a Icng tlme‘? s G
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Hands on Banking
Young Adults Mini-L.esson

Topic: Budgeting

Teacher’s Copy of Education and Income Handout

This chart shows an estimate of the pre-tax yearly earnings of full-time workers ages 25 and older who
have these levels of education:

[Source: The College Board, Education Pays, 2013]

-.':_Note to the teacher S ': S G
it Go aver the :nformatlon in the handout and cover the fo[[omng key pomts

. Dunng a 40—year full time working Itfe the medran eamlngs of bacheior s degree reclptents wnthoui'_{'
o an advanced degree are 65% hlgher than the medlan earmngs of h:gh schoot graduates [Source . :
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Hands on Banking
Young Adults Mini-Lesson

Topic: Budgeting

Wrap-up

1. Review some key points about creating a personal budget:

It's simple to create a spending plan—write down how much money comes in during an average month and then
decide how you're going to spend it.

Create a personal budget you can live with. Be realistic and flexdble. The trick is to live within your income so you
can pay expenses but still have some money left aver for your own flexibility.

It's also imporiant to note that going to college or receiving educaticn beyond high school can pofentially lead to
maore job options and increase your income or earning powsr.

The right spending plan can help you set aside encugh to pay your bills, have some savings for emergencies, and
some money left over in your pocket. It is a good idea to save up to 6 to 8 months of expenses in your emergency
fund. Remember, if you tap into it, you have 1o replenish it.

Savings is a discretionary expense. Don't forget to pay yourself by saving.

Review your plan every month. Adjust it as your income and expenses change.

2. Ask if there are any questions about what was covered today or any other questions about how they can manage
their money.

3. Distribute the Easy Steps to Money Success handout.

4. Remind students that they can learn more about what was covered today—plus much more about all aspects of
managing their money—by visiting www. handsonbanking.org.

5. Thank the participants for allowing you to spend time with them today.

And remember.. follow-up with the teacher or program director.

" Take a few minutes to ask the teacher or program director how they thought the lesson went. Ask if there are other
materials or information you could provide them.

= Consider writing a thank you note or email as a follow-up o your visit.
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Maoney skills you need for life

Topic: Budgeting
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Hands on Banking
Young Adults Mini-Lesson

Topic: Budgeting

Greale a Bpending Plan Worksheet

Use the worksheet below to create a monthly budget. If you have an expense that is not paid monthly, con-
vert it to a monthly amount. For exampls, if you pay your car insurance bill every six months, divide the
amount of the bill by six.

CRemt

$

~Utiiiles

CoGable TV

Titemet. s o
8
$

CellPhone” o

“GasfortheCar - . $

TGroceres

- Dining Out :

“Cothing

o e el e

Hands on Banking®
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Hands on Banking
Young Adults Mini-Lesson

Topic: Budgeting

Cost of Living Worksheet

Rent ol A 1-bedroom' apartment is $1 300 a month and a 2—bedroom apartment is .
L7 1$1,500 a month. Choose where you will live; If you have roommiates, divide the-
S rent by the number of peopie in the apartment o caicutate your portlon g :
SO Wil you have a roommate? ' R
T T :_-'_'lf yes, how many roommates Wili you have? SRR
R 3f_fWhat lsyourportlon ofrent? A

CarLoan Payment jA new car Js'$450 a. month a used car. is $250 a month or. you can: travel by L
T DU, wh:ch means you don’t have to budget for car payment car msurance j_and__ o
.';._"-gasforthecar T T e B PR

Caflnsurance 3 _-’-Insurance for a new car |s $180 a month and for a used car It 15 $12O a month s

BUS Pﬁaéﬁs_ i ::'A _b_us_'pa_'sS'ﬁi_sﬁ$?__5 a.'rnon_t_h_.

- Utilities -« 0 Utll[tles for. the apartment is $1 00 total. What is your portlon?

o [nternet SRR lntemet ser\nce costs $50 a month What is your portson‘? '_: :- L

': :-Ca_bie_: TV e :__; 'If you choose to have cab[e TV |t costs $70 What ts your portton?

' Ce!tPhone e ;jA sr’nartpho'ne is $1 00 a month a basic ce!i is $40 -a m'onth S

Gasfor the Car T ye you plan to dnve often budget $1 50 |f you setdom plan o dnve hudget $100

'i-}_c_rpt;éri_es SR . ._':lf you pack your lunch and cook at home frequently, budget $160 a month If you ;'
I B IR P ﬁprefer' o dine out, budget $100 for grocenes

-Dmmg' out. cardf you spend $1t)0 on graceries, budget $300 on dmmg out lf you choose_to
e -_fspend $160 on grooenes budget $100 an dlnmg out

Clothing . Ify

. Entertainment

* If you choose to have roommates, divide the amount by the number of people in the apartment to calculate your portion.

Hands on Banking®
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Hands on Banking
Young Adults Mini-Lesson

Topic: Budgeting

Education and Income

This chart shows an estimate of the pre-tax yearly earnings of full-time workers ages 25 and older who
have these levels of education:

[Source: The College Board, Education Pays, 2013]

Hands on Banking®
® 2015 Wells Fargo Bank, N.A. All rights reserved. 210
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ive Easy Steps for Financial

Hands on Banking

Money skifls vou need for life

A public service
provided by

1. Use credit to your advantage

As an adult, building good credit and
having a good credit score is important.
So, while a credit card might make it
easier to purchase things you want today,
remember that how you manage your
credit now will affect your options later.
Landlords and employers may also use
credit scores as a decision-making factor.
So, rather than thinking of a credit card
as simply a payment method, use your
credit card as a tool to build good credit.

Here's how:

+ Stay below your credit limit—this shows
you can control your use of credit

» Pay at [east the minimum amount due
—hetter to pay off the entire balance
if you can

= Pay on time—not only does this help
build good credit, you avoid late fees
as well

2. Before you sign on the dottsd
ling, do research

= Find a finandial institution that will provide
you the best rate, terms, and fees on
the financial {ools you need {checking,
savings, loans, credit card, etc.)

= Compare student loan repayment plans
—qgive yourself some fiexibility

+ Borrow money only after you have a
clear understanding of the “real cost”
of repayment

3. Consider ways to make your
money go further

« Start a savings account now—compound
interest allows your money to grow

= Think about getting a part-time job

 Buy groceries and eat at home—eating
out too often is expensive

= Take advantage of student discounts

= Look for deals—buy used books, pre-owned

dorm furniture, and secondhand clothes

www.handsonbanking.org - www.elfuturoentusmanos.org

Hands on Banking®

@ 2015 Wells Fargo Bank, N.A. All rights reservad. Member FDIC.
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4, Create a budgei—spend smart
* Use your budget plan to see exactly
where your mongy goes

+ Use online tools and resources to track
expenses and monitor your accounts

+ Pay your bills on time—avoid costly fees
and finance charges

= Before you spend, ask yourself, “Can |
really afford this?” If not...wait till you can

= Aplan puts you in confral your money

6. Use the Hands on Banking program

The Hands on Banking program is designed
to help make you an excellent money
manager. Study all the lessons carefully,
and you could be on your way to a maoney-
bright future!



Summer at City Hall

Tuesday, july 21st Agenda

7:30 am Arrive and prep classroom
8:00-8:30 am Breakfast

8:30am Program Start

8:30-9:00 am Group check-in

Questions/Comments/Concerns

Review Agreements

Introduce Topic for the Day — Spending Smart
9:00 am Head to separate classrooms
9:00—-10:30 am Class 1: Spending Smart

Class 2: Work on Advocacy Project
10:30 - 106:40 am Break & Switch Classes
10:30 -11:40 am Class 1: Work on Advocacy Project

Class 2: Spending Smart
11:40 - 12:00 pm Debrief/Q&A
12:00-12:30 pm Lunch
Learning Objectives:

¢ Learn how to set a personal budget.

Debrief Questions:

¢ Whatis the importance of budgeting?
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Summer at City Hall

7:30 am
8:00-8:30 am
8:30 am

8:3C0 —-9:00 am

3:00 am

9:00—-10:30 am

10:30 - 10:40 am

10:30 -11:40 am

11:40 - 12:00 pm
12:00 -12:30 pm

Learning Objectives:

Wednesday, July 22nd Agenda

Arrive and prep classroom

Breakfast

Program Start

Group check-in
Questions/Comments/Concerns

Review Agreements

Introduce Topic for the Day — Saving to buy a car

Head to separate classrooms

Class 1: Saving to buy a car

Class 2: Work on Advocacy Project

Brealk & Switch Classes.

Class 1: Work on Advocacy Project

Class 2: Saving to buy a car

Debrief/Q&A

Lunch

e Understand how to save for your first car.

Debrief Questions:

e Share the differences between your desires and reality?
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Hands on Banking®

Maney skills you need for fife

Topic: Saving to Buy a

Hands on Banking®
© 2015 Wells Fargo Bank, N.A. All rights reserved,
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Hands on Banking
High School Mini-l.esson

Topic: Saving to Buy a Gar

Auto Loan Worksheset

Name

Auto Loan Payment and Interest Costs
{does nat include tax and license fees)

' L,oan Amounf'. :

$21,488

“ Payment
$2,000

i Strcker Price_'i’

. $29488

Loan Amount_.jzi_

Total Interest

“Loan. Amount

‘Monthy: Payment-* $384.00 . $32390 DOWﬂ'-:

ﬁTotaI lnterest .

Sticker Prxce’

 $15,988

L oan Amountu_f"_

$ 225 31 .
| $1-.1_ ooo__}.f :;

= Stlcker Pnce._ifﬁ
o s9,755
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Hands on Banking
High School Mini-Lesson

Topic: Saving to Buy a Car

An important part of Wells Fargo’s commitment to help our communities is helping families, parents, and children succeed
financially. Our goal with this lesson is to help students learn the importance about making smart financial decisions now and
in the future. As a Wells Fargo team member you can have a positive impact on these students and their families by sharing
this classroom lesson.

All the resources you need for this lesson are included plus additional support can be found on the Hands on Banking
Fesource Center on Teamworks.

The financial considerations of buying a car

Students will become familiar with a financially sound, step-by-step approach
to saving for and purchasing a car.

For you
*  LCD projector if using PowerPoint (Corresponding PowerPoint can be
found on the Hands on Banking Resource Center)

For each student

" Copy of the Auto Loan Worksheet (see Student Handout Section)

" Copy of the Hands on Banking Library Article: Smart Car Shopping
{see Student Handout Section)

" High School handout (see Student Handout section)

*  Hands on Banking or Welis Fargo giveaway items (optional)

" Review the Young Adulis Instructor Guide,
* Before class—check with the teacher to see if students should work in

pairs or on their own for this lesson.

"  Hands on Banking Resource Cenier on Teamworks
" HOB Materials & Premiums Order Form for optional giveaway items

introduction: 10-15 minutes
Practice: 20 minutes
Wrap-up: 5-10 minutes
Total: 3545 minutes
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Hands on Banking
High School Mini-Lesson

Topic: Saving to Buy a Car

Introduction

1. Introduce yourself to the class. Share with them a brief description of your role at Wells Fargo.

2. Start the lesson with these opening questions:

Is anyone here currently saving money for something you want or need? Describe how you’re managing to save.

Who here has opened a savings account at a bank? Why would you recommend opening a savings account fo
someone who doesn't have one yst?

Is anyone here saving to buy a car? How much money do you figure you'll need to save? How did you arrive at
that number?

Let's say you were considering getting a $10,000 bank loan to buy a car. How would you determine whether you
could repay this loan?

Besides paying back the principal {$10,000), what other kinds of charges might you have to pay to the lender?

What other kinds of costs do car owners have to pay?

. Provide background information and an overview of the lesson.

Saving and Savings Accounts

Managing your money means taking personal responsibility for it. Savings accounts are a safe place to keep your
money until you need it for large purchases or emergency needs in the futurs.

Using the services of a bank can help you keep your money safe, convenient, and easy to track.

To learn more about savings accounts, visit your local hank and talk with a financial professional. Many banks offer
websites to help you choose the account that's best for you. Some banks offer special accounts for students.

Savings accountis are also a way to help your money grow by earning interest. What does it mean to “earn inter-
est"? If you deposit money at a financial institution, like a bank, they'll often reward you by adding a small amount
of extra money called interest on a regular schedule. Not all bank accounts pay interest, but many do.

The amount of interest you'll earn depends on three factors:

» The first factor Is the interest rate. This is the number the financial institution uses to calculate the amount of
interest they’re going to pay you for having your money in the bank. The higher the interest rate, the more your
money grows.

» The second facior is how loeng you keep the money deposiled in your account.

» The third factor is how the bank pays the interest. Almost all banks compound interest. Compounding means a
financial institution pays you interest not only on the amount you originally deposited, but also on the interest your
deposit has eamed over fime, Each time, you're paid inferest on the new, tofal amount you have in your account.

Compound interest can really add up over time. If you want your money to grow, remember that as a young
person you have the opportunity to start saving early and use time to your advantage. So start saving and earning
interest now!
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Hands on Banking
High School Mini-lL.esson

Topic: Saving to Buy a Car

Saving to Buy a Car

* Some of you are thinking of using some of your savings to buy a car. Bafore you do, seriously ask yourself
whether owning a car is really worth all the extra expense. A car ¢an be fun and a major convenience, but to save
money, think about whether you could manage to live without one.

" If after some careful consideration, you decide to get a car of your own, be sure to do some research and really
think it through. Be realistic. Buying a car is a huge expense and a major responsibility. Take the process step-by-
step and you’ll be fine. Start by asking yourself these questions;

»

»

»

»

»

What kind of car do you need? Based on your situation, what type of vehicle will fill your transportation needs
now and in the next few years? Will a 2-door coupe do the job, or do you need a 4-door car, a 4-wheel drive, or
maybe a pick-up truck? Are safety and fuel economy important to you? Options such as a sunroof, leather
seats, fancy wheels, and a sound system can be great, but they can really add to the price of the car.

How much can you afford? What's your budget? You'll probably need some significant cash upfront just to acquire
the car. Then you'll need more money to pay for gas, insurance, maintenance, registration, parking, and other
expenses. Remember, over the years you own the car, there may be times when your income drops or you're
unemployed. Try to keep your car expenses within a range you can consistently afford through the ups and downs.

Should the car be new or used? Remember, almost all cars depreciate, or go down in value, over time. The
value of a new car can drop hundreds or even thousands of dollars the day you drive it off the car dealer's lot.
You may he able to save a substantial amount by finding a used car in good mechanical condition.

How should you shop for a car? There'’s a lot to consider including safety records, gas mileage, maintenance,
and insurance costs, plus negotiating with the seller. The Internet offers lots of helpful websites.

How should you handle the financial transaction? If a buyer has enough cash, he or she can pay for the car and
own it right away. But since new cars and many used cars can have high price tags, most people get a car loan.
In this scenario, you frequently pay something upiront for the vehicle. This is called your down payment. The
rest of the money you owe s split up into even monthly payments over the next thres, four, or five years
depending on the loan you choose. This time peried is called the term of the foan. You make monthly car pay-
ments to the lender io pay back the maney you borrowed plus interest. Interest is the amount of money the
lender charges you for giving you the loan.

The lender owns the car until you've made your final payment, and then the car belongs o you. No more
monthly car payments for as long as you keep that car!

But keep in mind that there are other expenses that go along with car ownership such as insurance, gas, main-
tenance, and repairs.

" So to recap, before you buy a car you need to consider:

» how much cash you have available for a down payment;

» how much of a monthly payment you can afford; and

» whether you're ready fo pay all of the other expenses—insurance, gas, maintenance, and repairs—that come

with car ownership.

* Now let's look at some sample auto loans.
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Hands on Banking
High School Mini-Lesson

Topic: Saving to Buy a Car

Practics
1. Distribute the Auto Loan Worksheet to each student,

2. Explain to the students how to read the chart. Ask them to imagine that they are going to buy a truck then ask the
following questions:

" How much is the sticker price of the truck?
Answear: $15,988

" According to the chait, how much of a down payment are you making?
Answer: $1,000

* Therefore how much are you going to borrow? What is the loan amount?
Answer: $14,988

* What are the three different options for the term of the loan? How long will you have to pay the loan back?
Answer: 36, 48, or 60 months

" Let's say you get a 36 month loan for the truck.

» What will your monthly payment be?
Answer: $489.85

» How much interest will you end up paying to the lender?
Answer: 1,324.12

» What will be the total amount you will have paid for the truck at the end of the 36 months?
Answer: $17,312.12

3. Choose one of the following formats for having students work the problems:
A. Each student wrifes responses on their own worksheet or
B. Students work in pairs and discuss the questions. Each student then writes responses on their own waorksheet.

Whichever format you choose, finish with a whole class discussion of the answers, As students are working on this,
walk around the classroom and check in on their progress.

4. Now review the questions and answers with the students.
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Teacher's Copy of Auio Loan Worksheot

Name

Auto Loan Payment and Interest Costs
{does not include tax and license fees)

- Loan Amount.
$ 27 488
Down g :
Payment o

$2,000

Silcker Prlce'_'

- $29,488

' 'Loan Amount
$ 13,588

. Down
Payment;_"

- $1,500

Sticker Price

Monthy Payment_j

: 3Tota[ Interest

._.-Loan Amount -

_ $14988

- Monthy Payment.

icker Pﬁce -

$15988

B -'-"_Loan Amount

$8,755

3"3 Down
- ‘Payment

| $1,000
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Hands on Banking
High School Mini-Lesson

Topic: Saving to Buy a Car

Teacher’s Copy of Auto Loan Worksheat {cont’d)

Based on the chart, answer these gquestions:

1.

Why are the Total Cost numbers all higher than Sticker Price of each vehicle?

Answer: Because the buyer has {o repay ihe loan plus interest.

. Notice that if the buyer chooses a loan that must be paid back in 36 months, the interest rate on the loan

will be 5%; with the 48-month loan, the interest rate is 6%; and with the 60-month loan, the interest rate
Is 7%. Why do you think the interest rate goes up as the number of months increases?

Answer: Lenders generally charge higher interest rates for longer term loans because they are allowing
the borrower to keep the money for a longer period of time.

. Which vehicle and which loan have the highest monthly payment? Why is this the highest monthly pay-

ment on the chart?

Angwer: [T you buy the 4-door sedan with the 36-month loan you will have the highest monthly payment:
$895.89. This is the highest monthly payment because you're buying the vehicle with the highest sticker
price and taking the fewest number of months to pay off the loan.

. Which vehicle and which loan have the least amount of total interest? Why is this the least amount of

intarest on the chart?

Answer: if you buy the motorcycle with the 36-month loan you will pay the least amount of total interest:
$776.76. This is the least amount of interest because the motorcycle has the least expensive sticker
price, you are borrowing the least, and the 36-month loan offers the most favorable interest rate,

. Devin and Danielle decide to buy the truck, They get a 60-month loan.

a. By the time they have paid off their loan, how much more will they have paid than they would have if
they had taken a 36-month loan?

Answer: $1799.40 ($19,111.52 - $17,312.12 = $1799.40)

b. Even though their total price will be higher, why might they have made this decision to get the 60-month
loan?

Answer: One reason they may have chosen the 60-month loan is to get a lower, more affordable
monthly payment.
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Hands on Banking
High School Mini-Lesson

Topie: Saving to Buy a Car

Wrap-up

1. Review some key points about buying a car:

Before you think about gefting a car, consider whether you really need one and whether it's worth all the extra
expenses. Owning a car is a major responsibility.

Coensider how much savings you have and your monthly budget. How much do you have available for a down pay-
ment and how much of a monthly loan payment can you afford?

If you decide to get a car loan, be sure to shop for your loan. [n fact, it makes senss to shop for your loan before you
shop for your car. Research a number of financing sources including banks. Some car dealers also offer financing.
Compate the interest rates they offer. Find out what your monthly payment would be for different loan amounts.

By the way, watch out for lenders who advertise “No credit? No problem!” While you may be able to get a car loan
from these lenders, your interest rate might be higher which can increase your monthly payment.

Finally, consider asking for pre-approval of your loan, If you're pre-approved, it means you can shop for a car in
your price range with the confidence that you're more likely to get the loan you need.

In addition to making sure you have a monthly payment you can afford, you need to consider the other expenses
that go along with new car ownership such as insurance, gas, maintenance, and repairs. Remember to add these

to your monthly budget.

2, Ask if there are any questions about what was covered today or any other questions about how they can manage
their money.

3. Distribute the Hands on Banking Library Arlicle: Smart Car Shopping

4. Distribute the High Schoo! Leave Behind

5. Remind students that they can learn more about what was covered today—plus much more about all aspects of man-
aging their money—by visiting www.handsonbanking.org.

6. Thank the participants for allowing you to spend time with them today.

And remember...follow-up with the teacher or program director.

" Take a few minutes to ask the teacher or program director how they thought the lesson went. Ask if there are other
materials or information you could provide them.

" Consider writing a thank you note or email as a follow-up to your visit.
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Hands on Banking
High School Mini-Lesson

Topic: Saving to Buy a Car

Auto Loan Worksheet (cont’d}

Based on the chart, answer these questions:

1. Why are the Total Cost numbers all higher than Sticker Price of each vehicle?

2. Notice that if the buyer chaooses a loan that must be paid back in 36 months, the interest rate on the
loan will be 5%; with the 48-month loan, the interest rate is 6%; and with the 60-month loan, the interest
rate is 7%. Why do you think the interest rate goes up as the number of months increases?

3. Which vehicle and which loan have the highest monthly payment? Why is this the highest monthly
payment on the chart?

4, Which vehicle and which loan have the least amount of total interest? Why is this the least amount
of interest on the chart?

5. Devin and Danielle decide to buy the truck. They get a 60-month loan.

a. By the time they have paid off their loan, how much more will they have paid than they would
have If they had taken a 36-month loan?

b. Even though their total price will be higher, why might they have made this decision fo get the
60-month loan?

Hands on Banking®
@ 2015 Wells Fargo Bank, N.A. All rights reserved. 224



——

A public service
provided by
o, —
Y
Hands on Banking:

Maney skills you need for life

WELLS

Smart Car Shopping

For many consumers, a new car is second only to a home as their most expensive purchase. It
pays to get the most value possible for the money you spend. Review these tips before you
begin the process of buying a car or other vehicle:

Shop for your car loan

* Consider how much you're willing to spend. Will you pay cash for the vehicle, or make a
down payment and finance the rest? If you plan to finance the purchase, shop for your loan
before you shop for your car.

" Research a number of financing sources including banks, credit unions, and online lenders.
Some car dealers also offer financing. Compare the Annual Percentage Rates (APR), inter-
est rates, terms, and fees of the loans they offer. Find out what your monthly payment
would be for different loan amounts and the total cost of each loan.

* Consider asking for pre-approval of your loan. If you're pre-approved, it means you can
shop for a car in your price range with the confidence that you'll get the loan you need.

" Know your credit history and credit score before you negotiate an auto loan. At the Web
site www.annualcreditreport.com, you can receive one free copy of your credit report once
a year from each of the three largest credit bureaus in the United States. You can also pur-
chase a credit score through this Web site.

Do some advance research

" By doing some advance research, you'll be less likely make an impulsive or expensive pur-
chase decision and more likely to be a satisfied buyer.

* Consider the kind of vehicle that will meet your transportation needs. Will the car you want
now be the car you'll still want in a couple of years?

" Use the Web, consumer and auto magazines, and other publications to research the possi-
bilities. Look at ratings and evaluations by automotive professionals and road tests, espe-
cially those
performed over thousands of miles to evaluate a car’s gas mileage, durability, and mainte-
nance issues. Research safety records.

" Before heading out to the dealerships, go online to sites like Kelly Bluebook (kbb.com) and
NADA (nada.com) to learn more about the car(s) you're interested in and what they cost.

* Remember, almost all cars depreciate (go down in value) due to wear and tear over time,
The value of a new car can drop hundreds or even thousands of dollars the day you drive it
off the car dealer’s lof. You may be able to save a substantial amount by finding a used car
in good mechanical condition.

" Narrow your choices o a few specific cars. Compare models and prices in ads and dealer
showrooms. Consider contacting car-buying services and broker-buying services to make
comparisons.

Hands on Banking® + The Library « www.handsonbanking.org
©20086, 2015 Wells Fargo Bank, N.A, All rights reserved. Member FDIC
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Hands on Banking
Library Article: Smart Car Shopping

Do some advance research (continued)

Check with your insurance agent to compare the cost of insuring each car. Remember that
insurance will be part of your cost of ownership.

Based on your research, compare the total costs of each car you're considering. Does the
amount fit your budget?

Choose where, when, and how to shop

Nowadays, an increasing number of people are buying cars over the Web. Even if you
consider this option, it makes sense to visit local dealerships if you can. This will give you
the opportunity to see the cars first-hand, take test drives, and ask questions. It will also
give you the opportunity to evaluate the service quality of dealerships you may use for parts
and service.

Some dealers have adopted a “one-price” policy on new cars, meaning that every car is
offered at a fixed price with no negotiating between the dealership and the customer. White
this system may make your transaction faster and easier, keep in mind that the price you pay
might be higher than what you might pay by negotiating.

You may be able to get the best price on a car in the last two weeks of December, because
business is often slow at the end of the year.

From July through October, some dealers may offer good deals on current year cars
because they're eager to make space for next year's models,

Go car shopping with an objective friend who can point out possible concerns and stop you
from making a hasty decision.

Make your choice

As you shaop, retain some flexibility about make, model, year and color. As you comparison
shop, you may find a car you like better and/or a better deal.

Narrow your choice. Dacide on specifics such as the color and options you want.
Remember to take resale value into account. If it comes time to sell the car, you will want a
color and options that appeal to prospective buyers.

If the dealer doesn’t have the car you want, consider ordering a new car. Although you'll
have to wait for delivery, you could avoid paying more for options you don't want.

Cars that need to be ordered should not cost more than the cars on the lot. On the other
hand, a dealer may be willing to make a deal for a car on their lot if they’re eager to sell
current inventory.

Be careful about extra options the dealer may offer you, such as undercoating, fabric protec-
tion, and paint sealant. These are often unnecessary add-ons that are significantly overpriced.

If you're buying a used car, point out any flaws or problems with the car to the seller. Before
you agree to buy it, be sure to have it inspected by a certified mechanic.

Don’t feel pressured to make a decision. Take your time and evaluate your options,

Hands on Banking® + The Library » www.handsonbanking.org
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Hands on Banking
Library Article: Smart Car Shopping

Plan your buying strategy

Ti

Consider whether you want to buy the car or lease it. Buying it means paying for it with cash
and/or a loan. After you finish making the payments, you own the vehicle and can sell or
trade it. With leasing, you sign a contract and make monthly payments to have use of the car
for a specific length of time. After making all your lease payments, you return the car to the
dealer. You own nothing and may even owe the dealer more money for any excess mileage
or damage. However, monthly lease payments are often lower than loan payments.

Don't leave your drivers license or social security number with a dealer. Dealers cannot run a
credit check or an application for credit without your permission.

Be prepared 1o cancel the deal. If something doesn’t feel right, or you have a “gut feeling” that
your purchase will be a mistake: walk away! Remember, you can always find another car.

ps for negotiating

Negotiating can be challenging. To minimize the potential stress, make up your mind to be
pleasant, friendly and non-combative throughout the process. This attitude will show the seller
that you're a person who cannot be intimidated, rushed, pushed, or panicked into a decision.,

Be patient and persistent. The key to finding a good deal is being in the right place at the
right time. If you're more anxious to buy than the seller is to sell, you’ll reduce your chances
of getting the best price you can.

Plan to negotiate on price. Some dealers may be willing to bargain on their profit margin,
which is often betwsean 10 and 20 percent.

Decide on your fop price, a number you feel is fair for the vehicle, with monthly payments you
can afford. Keep in mind that the dealer needs to make some profit. Then begin your nego-
tiation at least 20% below what you're willing to pay. Remember, the dealer is likely to make
a high counteroffer.

Know your amount of “cash on hand.” If you have the resources to write a check for a sig-
nificant amount on the spot it will probably get the seller’s aitention and may strengthen
your ability to negotiate the price.

To increase your control of the negotiation, don’t let the seller know exactly what you're
thinking. Don't divulge the top amount you're willing to pay or the monthly payment you can
afford. These are none of the seller’s business.

If the selier pressures you, simply smile politely and say something such as: “You have my
offer. 1 appreciate your time and effort, but this is my budget limit.”

Beware of dealers who may bring another salesperson or manager into the negotiation in
an effort to wear you down. Reach a deal with the original salesperson or walk out.

Always be ready to walk away—but walk siowly. Chances are the seller will make one last
attempt to find a price you can agree on.

Leave on good terms. Even if you don’t buy today, you might be back again later.

Hands on Banking® ¢« The Library « www.handsoanbanking.org
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Hands on Banking
Library Article: Smart Car Shopping

Trading in your old car

The Federal Trade Commission {FTC) recommends that you discuss the possibility of a trade-
in only affer you've negotiated the best possible price for your new car and researched the
value of your old car—online, in reference books, or magazines. Having this information may
help you get a better price from the dealer. Selling your old car yourself may take more time,
but generally you'll get more money for it than trading-in.

Carefully consider add-ons

If your dealer or lender asks you to buy credit insurance (to pay off your loan if you should die
or become disabled), consider whether it's worth the cost. Check to see if you have an exist-
ing policy that offers this benefit. Credit insurance is not required by federal law. Check with
your state Insurance Commissioner or consumer protection agency to find out about possi-
ble credit insurance requirements in your state.

" If you're offered a service contract by the dealer, manufacturer, or an independent com-
pany, review it carefully, and consider these questions:
o What does the service contract cover compared to what's already covered by the
manufacturer's warranty?
What repairs are covered? Is routine maintenance covered?
Who pays for parts and labor?
Who is authorized to make repairs?
What's the length of the contract?
What are the cancellation and refund policies?

" An extended warranty is a way to protect yourself from costly repairs that may be required
after the manufacturer’s warranty expires. Typically, neither manufacturer warranties nor
extended warranties cover everything. Normal wear and tear (such as brake pads and bat-
teries) and vehicle interior items (such as fabric and lights) are usually not covered.
However, if you plan to keep the vehicle a long time, an extended warranty might be worth
the cost. It can give you greater peace of mind and might also increase your vehicle’s
resale value. Before you buy, be sure you know exactly what’s covered.

" If you purchase an extended warranty from the dealer when you buy your car, you may be
able to add the cost of the warranty into your vehicle financing rather than paying for it in
cash. If you don’'t purchase an extended warranty when you purchase the car, you may be
able to purchase one later. However the closer you get fo the expiration date of your manu-
facturer's warranty, the more the extendad warranty is likely to cost.

c o € o 0

Before you sign

Review the contract carefully. Make sure it reflects everything that was agreed on.
" Beware of any unnecessary or overpriced exfras the dealer may attempt to tack on.
" Don’t pay for “dealer prep!” It's already been paid for by the manufacturer.

* Examine extended warranties carefully. You may not need one, or may be able to get a bat-
ter deal later.

® Never sign a contract with any blank spaces.
* Immediately get a copy of the contract that both you and the dealer have signed.

We invite you to contact Wells Fargo for further information and assistance. Visit our Web site
at wellsfargo.com or any Wells Fargo store.

Hands on Banking® « The Library « www.handsonbanking.org
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Create a budget

Spending without a budget is like driving with your eyes closed.
A budget, also called a spending plan, can help you see where
you're going with money so you don't spend it recklessly. Just
write down how much money you have coming in either weekly
or monthly and how you're spending it now. This will help you see
what you need to buy, and where you could cut back to afford
things you want.

Reward yourself: save, save, save

Think of saving as giving a gift, or paying a reward, to you! When-
ever you receive money, put some of it into your savings right
away. That way you won't be tempted to spend it. Making saving
an automatic habit will make it easier to aiford the things you
want, whether it's a concert or a car.

Keep your monay safe...and growing

Don't stash your cash in your closel. You can keep your money safe
by opening savings and checking accounts at an FDIC insured bank
or other financial institution. In a savings account, your money will
grow with interest. A checking account will give you a safe and con-
venient way to pay for things and keep track of what you spend.

Try the Hands on Banking program

A public service
provided by

i

Hey, is this on sale?
Shop wisely. Before you go out to buy something, ask yourseilf:

= Is it something you need or something you want?
= Does it cost less at another store?

+ Is there something similar that's [ess expensive
and that you can live with instead?

= [Is there a better way to spend your money?

Use credit io your advantage

A credit card might seem fun because it makes it easy to
purchase things you want today. But remember, purchases
made on credit are loans that must be paid back. Showing
you can pay back your leans is important in order to build a
good credit history and credit score—which is important when
you're ready to buy a car, rent an apartment, find a job, or
eventually buy a house.

50, think about a credit card as a tool to build good credit and
show you're reliable by only spending what you can pay back
and always paying on time!

The Hands on Banking program is designed to help make you the best money manager on the planet. it's a blast to study the lessons

and see how quickly you'll be on your way to a money-bright future!

www.handsonbanking.org - www.elfuturoentusmanos.org
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Summer at City Hall

7:30 am
8:00—-8:30 am
8:30 am

8:30-9:00 am

9.00 am

9:00-10:30 am

10:30 - 10:40 am

10:30-11:40 am

11:40 - 12:00 pm
12:00-12:30 pm

Learning Objectives:

Thursday, July 23rd Agenda

Arrive and prep classroom

Breakfast

Program Start

Group check-in
Questions/Comments/Concerns

Review Agreements

Introduce Topic for the Day — Get Smart About Credit

Head to separate classrooms

Class 1: Get Smart About Credit

Class 2: Work on Advocacy Project

Break & Switch Classes

Class 1: Work on Advocacy Project

Class 2: Get Smart About Credit

Debrief/Q&A

Lunch

» Understand the benefits and common pitfalls when utilizing credit.

Debrief Questions:

¢ When do you think it is wise to use a credit card?
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Summer at City Hall

Friday, July 24th Agenda

7:30am Arrive and prep classroom
8:00-8:30 am Breakfast

8:30 am Program Start

8:30-9:00 am Group check-in

Questions/Comments/Concerns

Review Agreements

Introduce Topic for the Day — Funding your Future
9:00 am Head to separate classrooms
9:00-10:30 am Class 1: Funding your Future

Class 2: Work on Advocacy Project
10:30 - 10:40 am Break & Switch Classes
10:30-11:40 am Class 1: Work on Advocacy Project

Class 2: Funding your Future
11:40 — 12:00 pm Debrief/Q&A
12:00-12:30 pm Lunch
Learning Objectives:

e Understand common financial aid opportunities, and how to apply for them,

Debrief Questions:

¢ Has funding been a barrler for you to attend college? Why or why not?
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Week 7: Finalize Advocacy Project
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Summer at City Hall

7:30 am
8:00-8:30 am
8:30 am

8:30—9:00 am

9:00 am
9:00-10:30 am
10:30 - 10:40 am
10:30 -11:40 am
11:40 -12:00 pm
12:00-12:30 pm

Learning Objectives:

Week 7 Agenda

Arrive and prep classroom

Breakfast

Program Start

Group check-in
Questions/Comments/Concerns

Review Agreements

Intreduce Topic for the Day — Complete Advocacy Projects

Head to separate classrooms

Complete Advocacy Projects

Break

Complete Advocacy Projects

Debrief/Q&A

Lunch

* Complete Advocacy Projects

Debrief Questions:

* Check-in regarding challenges, needs, and progress on projects.
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